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We belleve that these goals can be accomp! Ished through an
educationa! approach that comblines the fol lowing factors:

1) The curriculum should chal lenge the soclal messages that
chlidren currentiy learn about the use of violence in the

hame, naemely:

a) violence Is an appropr iate form of confl lct resolution or
stress management;

b) If violence I8 reported to others in the comunity, |lke
mental health or eriminal Justice professionals, there
are few, If any consequences;

C) sexlsm, as defined by an Inequal ity of power, declision-
making, and roles within a fam| ly, Is to be encouraged;

d) victims of violence are to tolerate this behavior at
best, and to examine thelr responsibliity In bringing on
the violence, at worst. :

2) The curriculum should focus on bul Iding the act|ve sk lis
heeded by chl Idren to identify problem situations and
generate alternative responses with a careful consideration
of the consequences of thelr behavior. Recent studies of
chlldren undergoing stressful | ife experiences (divorece,
medical procedures, and faml ly crises) Indicate that the
Inmed late stress assoclated with the crisis may be less
signlficant than the changes and stressors in the chil id's
soclal envirorment. Therefore, the child's campetenclies and
resources play a central! role in determining the adapt!ve
outcame achieved, rather than the type of stress. The
chi ld's active probiem-solving leads to the reoganlzation and
modification of important stress medlators, such as soclal
Supports, daily routlnes, interactions with parents, and peer
activity. These skilis should not only assist chi Idren
presently Involved In abusive sltuations, but shoulid be of
vailue In their future relationships as wel |.

The teaching techniques and student activities Included In MY
FAMILY AND ME: VIOLENCE-FREE are designed to chal lenge the soclal
messages which contribute to the perpetuation of domestic
violence and bul Id chi Idren’s problem-solving skilis.

HOW TO USE THE CLRRICLLLM

The curriculum Is divided Into two sessions a week for 8Ix weeks.
Each session should last approximately 50 minutes or a ful | class
period, except for the first session on week || which wil | take
longer. The curricuium Is designed for use by teachers In
typlcal classroocm settings. However, due to the nature of the
Information that Is presented, teachers may find It halpful to
have another adult assist when this Is possible. Potential aldes
Include school personnel, such as soclal workers, counselors, or
hurses; or children's advocates from a local shel ter or damestic
violence program. This way, the alde can attend to a particular
chl ld who nesds attention, while the teacher cont inues with the
class presentatlion.



Closure

Each session closes with an activity that affirms each student's
participation In the unit and relnforces the theme stressed In
the sesslon. Teachers ean choose fram the |ist of affirmation
games and actlvities described In the next section.

Speclal Cautlm Note to Teachers

Due to the sensitive nature of thls unit, It's Important that the

In the femily. For this reason, we suggest that al| projects be
kept at school. This Is also why there’'s no hemework In the
unit, except for one worksheet which Is very general. —

PREPARING TO BEGIN THE UNIT

Inform Parents

The teachers who developed the unit Suggested that a letter be

sent to parents Informing them about the curriculum and Inviting )

thelr questions or concerns. A samplie letter Is encliosed for —
your use If this Is custamary practice In your district.

Develop a Plan for Reportlr_tg Suspected Cases of Abuse

Teachers are mandated reporters for suspected chl id abuse under
Minnesota law. |f you have concerns about a chi ld, you should
fol low your school'‘s protoco| for reportl ng chi id abuse.

Intervention In situations involving chilldren who are witnessing
abuse Is more difflcult. Although chl idren are being affected,
usual ly the primary victim Is their mother. Teachers must be
sensitive to the dangerous enviromment In which these women
exist, and take steps not to endanger her further. |f you sus-
pect that battering is occurring or your student definitely
discioses this, try to talk or meet with the mother alone. Have
Information aval labie on the local shelter or program. ([t may be
helpful for her to hear from an outsider how her chiidren are
being affected by witnessing the violence In the famlly. At the
very least, even If the woman chooses not to confide In you, she
has recelved valuable Information that she may need.

It Is also wise to be extra cautious In all further camunicat ion
with the battered woman regarding her chlld. Often a batterer
uses schoo! problems as an excuse to abuse the mother or the
children. If the chilid Is having troublie or misbehaving In
school, relay this Informatien solely to the mother. Try to work
directly with her to resolve the chl id's problems.
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€) Read the visuallization exercise for the day. Make sure you
al low enough time for the students to form the images and
move around In thelir fantasy.

f) When the visualization is comp leted, help students reach
thelr extenal awareness by asking them to sliowly stretch
thelr hands over thelr heads; wiggie their fingers and toes;
slowly bring thelr hands up to thelr eyes, cover them with
thelr paims, and open their eyes on the count of three.

Closure: _Affirmation Games and Activities

End each session with one of these affirmation games and closure
activities. Complete any preparations required for your cholces.

A, Yarn Game: The class forms acircle, elther standing or
sitting on the floor. The teacher gives the affirmation
message and tosses the bal |l of yarn to a student while stii|
holding on to the beginning of the yarn. Each student then
repeats the message and tosses the bal | to someone el se.
Game ends when al | students have had a chance to recelve the
ball, and the yarn connects everyone In the group. With
large numbers of chi Idren, It Is best to break Into smal ler
groups and have one adult helper In each group.

B. The students hold hands and the teacher gives the
affirmation to the group. Everyone repeats the affirmation
whiie gently squeezing thelr nelghbors hand.

C. Have puppets pass around sma| I, soft pleces of cloth or
cotton, glving the affirmation to each student.

D. Write down specilal affirmations on smal | colorful circles
and have each student draw one for the day.

E. Have students give a gentle group hug while they share the
affirmation message al | at the same time.

F. Make coples of the positive reinforcement chart for each
student. After a session, have students stamp or put
stickers on the categories that they feel they've done wel|.

G. Make coples of the worksheet, *| learned ...* (Session VI B)
Have students camplete ‘the statements based on what they learned
that sesslon.
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INFORMAT ION LETTER TO PARENTS

Date

Dear Parents,

We are pleased to announce that wewlll begin a new unit which
has been developed to Increase the chl idren's awareness of famlly
dynamics, Issues of abuse, and persona| safety planning. The
unit teaches this information through a variety of activities:
games, roleplaying, art projects, and stor les.

The unit also stresses the development of positive feel Ings about
themselves and others. The chlldren are taught skilis to heip
them estab ) Ish hea |l thy, cooperative relationships both now and in
the future. |f you have any questions, please feel free to call

Sincerely,



WEEK |

GOAL :

To introduce the unit and raise students’' awareness of their
concept of fami ly and the effect that problems have on al |l family
members.

OBJECTIVES:

1. Students wi ! | be introduced to the unit and the teaching
methods that will be used In the curriculum. '

2. Students wi | | deflne what fami| ly means to them and develop
an awareness of diverse faml ly structures.

3. Students wi || develop an awarehess of who they are In thelr
famllies and how faml ly members affect each other,
especial ly when there are problems In the faml ly.



WEEK |

GOAL :

To introduce the unit and raise students’ awareness of theilr
concept of faml ly and the effect that problems have on al | famlly
mambers.

SESSION A: OBJECTIVES:

1. Students wlii be Introduced to the unit and teaching
methods that wil| be used to present the curriculum.

2. Students will deflne what faml ly means to them and
develop an awareness of diverse faml ly structures.

lntroduclng the Unit:

In the next six weeks we'l | be meeting twice a week to do a
special unit on famlilies. We'l | be talking about good things and
bad things that happen In famliles and how they affect our |ives.

In order for us to learn this new and special information we need
to agree on some rules that wil | help us feel safe and respected
when we share our thoughts, Ideas, or concerns.

Setting up Rules -

Explain to the students that you want them to feel safe and
comfortabl!e as much as possible In sharing their thoughts and
feelings. Bralinstorm with students on class rules. Record some
of their iIdeas on the prepared poster and place It somewhere
Visibie where the students can eas| ly see It on a dally basis.

Examples of rules:

- Everyone has a right to share his/her thoughts and feel ings
Respect each other's ideas

Walt for "my turn" to share

- Use my Inside voice

Caning In class quietly

Listening and paying attention

Fol lowing directions

Participating, jolning in activities

Walting your turn

Staying In your space without bugging others

Sharing ldeas with others

Belng honest

No put-downs

- No violence (hitting, calling names, pushing, punching, etc.)



Speclal Time/Dear Abby Box

Expialn to the students that sometimes we all feel the need
to talk privately to someone about our concerns, fears, or
worries. During the unit they can ask for help privately in two
ways. They can ask for private time with the or teacher soclal
worker; or, |If they don’‘t want to be identifled, they can put a
note Into the Dear Abby box. The teacher wil | | answer the notes
publicly in class, removing any detalls that would readily
identify the wrlter. -

Special Friends (Optional)

It's Important to help younger kids feel safe when discussing
these topics. You may want to Invite students to bring Iin a
stuffed animal or other comforting ob ject which they can hold
during movies or lectures during the unit. It will be Important
for you to establ Ish clear rules about use of the animat, |.e.,
to feel safe, to avold them becoming distracting for the kids.

ACTIVITIES:

Relaxatlon/Visuailzation

Teacher: “Today we'il | be starting with relaxation and
visualization activities, whichwe'l | use at the beginning of
each session during this new unit.”

BEGIN TAPE

Teach children the Importance of centering themselves
through breathing. Have them breathe slowly but deeply

three times on the count of five. Breathe in 1. . .2. . .3.

-4. . .6. . . Breathe out 1. .. .2. . .3. . 4. . .5, . .
This will help them relax and get ready for the material
caming up. '

Have students close thelr eyes or Jjust put their heads on.thelr
desks and breathe deeply while | Istening to soft music. Have
them visualize being at home with their famlily. Who Is with
them? How many brothers and sisters do they have? They are
having dinner and talking about thelr day. Who Is doing most of
the talking, who Is doing most of the | istening? After dinner
everyone gets up and they go on to do their own things. At the
count of FIVE students come back and get ready for thelr creative
project.



Reading/Lecture

Book: Your Femily, My Famlly

Purpose: The book introduces students to different types of
fami | les and discusses the emotional needs that fami | les fulfiil.

Discussion: After reading the book, ask students:
1. What makes up a faml ly?
2. What were the dlfferent kinds of famil les In the book?

3. What are good things that people Iin a faml ly do for each
other?

Closure

Affirmation message: You are an Important fami ly member.



SESSION B: OBJECTIVE:

1. Students wil| develop an awareness of who they are In
thelr faml | ies and how faml |y members affect each other,
especlal |y when there are problems In the famlly.

ACTIVITIES:

Brlef Relaxation/Visualizatlon

Have chi ldren breathe slowly but deeply three times on the count
of flve. Breathe INn 1. . .2. . .3. .. 4. . .5. .. Breathe
out 1. . .2...3.. .4...6..

See page 13 from Taming Your Dragons by Martha Belknap. “A
Shining Star"

Reading/Lecture

Dellver lecture or Introduce the puppet famlly who wil| talk to
the students about fami!lies:

“I would Ilke to Introduce some new friends who wi I'l be spending
time with us to help us learn some new things about fami | les.
"This iIs my friend ' Have puppet del!iver Lecture on
Familles.

Creative Project

Option 1: Fam! |y Constel lation
Optlon 2: Sentence Completion
Option 3: Family Folders

Option 4: Famlly Cartoon Strip

Closure

Affirmation message: You are a special person.



Lecture on Faml | ies

Remember the book we read |ast session about al | the different
kinds of famlilies. Today we'll talk about different things that
happen In faml|lies and why faml | les are so Important to us.

We learn many things from our families. We first learn how to
get along with others, how to make declisions, and how to sol ve
problems. We learn about caring and support for each other when
times are good or bad. We also learn about ourselves, and that
we are speclal people.

Can you glve an example of how people In a faml Iy can make each
other feel special?

We would |ike to think that all famllles are happy all the time
and that they always get along with each other. But the truth Is
that all fam! | les have problems.

Sametimes famlly members disagree with each other or get angry.
They may hurt each other’'s feelings. Can you glve scme examples
of things that famlly members do that might hurt each other?

When a famlly is healthy, even |f they have problems, famlly
members try to share thelr feelings and help each other feel
better again. Famlly members are told that It's OK to feel sad,
scared, happy or angry. However, they also learn that It Is not
OK to hurt someone elise’'s feel lngs Just because they are angry or
unhappy . :

When family members disagree with each other or get angry, they
may hurt each other‘s feel ings. But when they do these things,
they try to make up for the mistake or apologlze or find scme way
to solve the argument. This helps make people feel better and
keeps the famlly strong and heal thy.

Today we'l | be thinkilng about our own 'faml | tes and how faml |y
members affect each other.



My Family

‘ members.
z) One thing we like 1o do together is

Y My family has

%) Qur favorite place to visit is

4)One thing we fight about is

5)One thing I like that no one else likes is

é)I’m proud of my family because

7) One problem in our family is

&) One thing Id like to see change in my family i

'One really good thing about my family is

| ) When we have problems in my family

B




WEEK [

GOAL :

Students wil | be abie to label and define the different forms of
violence in famllles, and to examine the effects of violence on
fami |y members.

OBJECTIVES:
1. Students will learn that Iin some famil| les, violence is

directed at famlly members.

2. Students will understand the effects of violence on famlly
members.
‘ 3. Students will learn the deflnitions of physical, emotlonal,
and sexual abuse.
4. Students will learn the di fference between discip! ine and
abuse.

i
i
i
i
i
|




WEEK 11

GDAL :

Students will be able to label and defline the different
forms of violence In familles and to examline the effects of
violence on fami |y mambers.

SESSION A: OBJECTIVES:

1. Students will learn that in some famil | ies, violience Is
directed at fami ly members.

2. Students wl! |l understand the affects of violence on faml iy »
members. ‘ _
3. Students wil | learn the definitions of physical and emotional
abuse.
4. Students will learn the dl fference between discipl ine and
abuse.
ACTIVITIES:

Brief Relaxation/Visualization

Walking along a stream you are | istening to the sound of the
water. You can feel the warmth of the sun, smel | the fliowers,
I tsten to the birds, and feel the nice cool breeze on your face.

After walking for awhl |e you come across an openling to a cave.
You walk Inside careful |y and slowly you find same steps and you
go down 1, 2, 3, 4, 5. You see a blg door, you open It and
Inside you find a big treasure box. You open it up, and with
excltement you find out that In the box there is something or
someone who makes you feel very safe and special. If It Is an
object pick It up and look at It. Feel It close to your heart,
and take Itwithyou. If It isa someone, a person, glve thema
hug and ask them to walk back with youl.

Slowly breathe in and out and on the count of 5, let's all get back
together. 1 ... 2 ... 3 ... 4 ... 5.

Stretch your body and cover your eyes with your hands before you
open them, to protect them from sudden bright Iight.

10



Reading/Lecture

Introduction: Last week we talked about fami!les and scme of the
goodthings that happen In familles. We also talked about
problems In faml!lles. Some familles have serlous prob | ems.
Faml| |y members hurt each other over and over, and things don‘'t
get better. Everyone Is sad, confused, or scared. Can you name
any of these kinds of faml |y problems? (physical violence, child
abuse, sexual abuse, drinking/drug abuse, etc.)

In this unlt, we'l | be talking about different types of abuse or
violence that happens In familles to help you understand what it
Is, why It happens, how |t makes faml |y members feel, and what
you can do about It.

Option 1: Fiim/Video: *It's Not Always Happy at My House" (34 min.)
Option 2: Book: "Something Is Wrong at My House"

Optlon 3: FlIlm/Video: "Who do you tel | 72" (11 min.)

Option 4: Reading: Amy's Story

Creatlve Project

Teacher-led Discussion: Bralvnstormlng Definltlions:
Based on information from the film or book, ask students;

1. What happened to hurt someone’'s feel Ings? (Write these
responses on the board In one column).

2. What actions were used to hurt scmeone's body? (Write these
responses In another column).

Label the first column "Emotional Abuse" and explain: Emotlional .
abuse Is any actlon that hurts someone's fee] ings, Including
insults, namecalling, put downs, and teasing.

Label the second column "Physical Abuse" and explain: Physical
abuse Is any action that hurts scmeone's body, including slaps,
hits, shoves, punches, and beat Ings.

Ask students: "Sometimes when chl idren have not obeyed thelr
parents or have misbehaved, they may receive a spanking. What Is
the difference between a beating and a spank ing?

(Help students to came to this differentiation: A beating leaves
marks - brulses, cuts, red marks, etc. - and the blows may be
directed at any part of the body. A spanking is on the buttocks,
with an open hand and does not |eave marks.

Closure

Affirmation message: You deserve to be treated with respect.

11



Option 1: Flim "It's Not Always Happy at My House®

Purpose: The fl Im presents Informatlon on domestlic violence,
explores Its effects on fami |y members, and shows ways to get
help.

Supplies: fllIm or video and appropriate AV equ ipment.

Directions: Teacher Introduce flim: Thils program |s made
especlal ly for klds. I1t's about a problem cal led domestlic
vioience. What Is domestic violence? Domestlic violence Is
kicking, pushing, slapping, yelllng, throwing things, and other
kinds of hurting by people who | lve together. The program we are
about to see shows a dad hurting a mom. This kind of violence Is
also cal led wife abuse, woman abuse or battering. It happens In
rich and poor fam!llies, families of al | colors, and backgrounds,
and faml |l ies that tive inall kinds of places. Thls program
tel Is the story of onhe family exper lencing damestic violence, but
It happens In many familles, In many different ways. Sometimes
kids think their family Is the only one that has domestlc
violence happening. They feel embarrassed about It, and never
tel | anyone about what happens at home, or how It makes them
feel. Sametimes kids think the violence Is elther their fault or
thelr mom's fault, but It's not. The person doing the abusling is
the only one who Is responsible for It. And even if kids are not
getting hit, they can stil | feel hurt, scared and confused In-
slde. Thls program shows what one fam! |y does to became safe and
to learn more about the violence In thelr |ives.

Show fllm. Discuss the fol lowing:

1. What did you |ike about the movie?

2. What made you feel sad or uncomfortable?

3. How was the Dad treating the Mom and the kids In the mov le?

4. How do you think the children feel about the flghting between
the Mom and Dad?

6. Who Is responsible for Dad's violence?

6. Why did the pol ice came to the house? What has happened?

7. Where did the Mother and kids go for help?

8.Whatis ashelter?

9. Think about all the kids In the shelter as they talked In
group. What did they say about how the violence made them
feel?

10. Why was It hard for the Mother to leave even when she was
getting hurt? :

11. Why was It hard for Megan to share her secret wlth her
friends? How did she feel after she shared her secret?

12



Optlon 2: Book “Samething Is Wrong at My House®

Purpose: The book presents Information on domestic violence,
explores the effects on the child In the fami ly, and discusses
ways of getting help.

Directions: After reading the story to the class, discuss the
following:

1.

NOTE TO TEACHER:

for batterers.

What Is the problem Iin Chris' faml ly?

- His Dad Is hitting his Mom.

Who Is responsible for the violence?

- Dad, because he is the one who Is choosing to hit Mam.
What are some of the feel Ings that Chris has?

- Afraid, anger, hopelessness, sadness, feel Ing mean,
confused, ashamed, mixed-up, gullty that it's his fault.

What does Chris do to help himself deal wlith the
uncomfortable feel Ings without hitting or belng mean?

- Run, dance, Jump rope, play drums, draw pictures, write a
story, make up a song, go to the park, talk to a friend,
cuddle pet, read.

Who are some of the people that Chris thought he could taik
to?

= Nelghbor, teacher, hotl Ine, friend, counselor.

At the end of the story, what does Chris say he learned?
- The violence is not his fault

- He Is special and lovable

- His needs are Important
~ He deserves to be safe and happy

programs.

13

An omission In the book Is that |t doesn’t present
Information about shelters or battered women's programs,
After you discuss the story, explaln to the class that
mother’s can go to shelters to get help, and they can bring their
chlldren with them. Explain briefly what shelters are.
students, you may want to provide the names and phone numbers of local

or programs

With older



Cption 3: FlimvVideo: Wno Do You Tell? 11 min.

Purpose: This program briefly presents situations that chl ldren
may encounter Involving verbal abuse, domestic violence, chllid
abuse, and sexual violence; and discusses ways for chl Idren to

respond. Ny :
Supplies: Projector or VCR

Directlions: Use discussion gulde which accanpanies program to
review maln polnts with students.

Option 4: Reading: Amy's Story
Read or have puppets tel | the story.
Amy‘'s Story

Hi, my name Is Amy. I'm in the fourth grade In school. | |ike
being with my friends, playing games, and writing stories. This
Is a story about my famlly.

| llved with my Mom and Dad, and my | Ittle brother, Wil |l lam,
who's three. Mom and Dad both worked and Wil |liam went to a
siltter during the day. Things usual |y were OK, but there were
times when we had real probiems.

One day last year Mom had made dinner for us. We walted and
walted but Dad didn't come home. William crled, he was so
hungry. Mom finally said that we would go ahead and eat. As we
were finishing, Dad came home. He got angry at Mom because she
didn‘t walt dinner for him. She got mad, too. She said that It
was his fault if he wasn’'t on time and didn‘t cal | to tel |l us.
Mom told Wil | lam and me to go to our bedroams, but we could hear
what happened. Dad started yel | Ing at Mom and then we heard him
hit her. Mom was crying. Then we heard Dad stop and go to bed.
Wil 1llam and me were real |y scared.

The next day, Mam didn’'t go to work. WI.l | lam and me stayed home,
too. Mam cal led sameone on the phone and ta lked for a long time.
| didn‘t know what to think. 1| love my Dad, but | was angry at
him for hurting Mom. | was very confused. Would Dad start
hittingme or Wil liam? | dldn’t know what was going to happen
next.

It was weird, but nothing happened. When Dad got hame from work,
he and Mom talked. Then we had dinner. | guess they made up,
but | couldn't understand what was golng on. | just hoped that

It would never happen agaln.

After that first time, things were OK for awhi le, but then |t
happened again, and agaln. Every so often Dad would hit Mom,
somet imes she'd be real |y hurt. The last time, our neighbors
cal led the pol lce who took Dad away with them. Mom took Wil ism
and me to a place cal led a shelter. She sald we could stay there
and be safe.

14



The shelter was a blg house. Other moms and klds were staylng
there, too. | missed my frlends and wanted to go home. But |
didn‘t want my Mom to be hurt anymore. The other kids and |
talked about our famllles. We all felt so confused. Mostly, we
Just wanted our families to be happy and normal.

After awhi le, Mom explained what we were going to do. We'd go
home, but Dad was going to move out for awhile. Mom sald she
knew that Wil |iam and me would miss him, but Dad needed to change
so that he wouldn‘t hurt her anymore. She needed to protect
herself and she wanted to keep us safe, too.

Now, Mom and Wil liam and | are doing OK. Dad Is getting help.
We stii| don't know If we'll all get back together. This Is hard
for me, too — not being sure how things wiil be In the future.

Talking about my fami ly isn‘t easy — which is why | wrote this
story. Even good friends don’'t always understand these kinds of
problems. But now that | shared It with you, | feel better.

Questions for discussion:

1. What was the problem In Amy's faml ly?
2. How does Amy feel about the flghtIng between her Mom and Dad?

3. Who Is responsible for Dad’'s violence?

4. Why did the pol ice came to the house? What happened?

5-. Where did Amy and her Mother go for help?

6. What Is a shelter?

7. How did Amy feel at the shelter?

8. Why Is it hard for Amy to share her secret with her frlends?

How did she feel after she wrote her story?
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WEEK 11

SECTION B: OBJECT!VES:

1. Students wii| learn the definition of sexual abuse.

Relaxation/Visual lzatlon

Five counts of breathing each with a message.

1. Everyone gets mad sometimes.

2. It Is okay to be angry, or frustrated, or sad.

3. It Is not okay to hurt others because we have those
feel Ings.

4, It Is Important to learn what to do with our uncomfortable
feal ings.

5. No one has the right to beat you, and no one deserves to be
beaten.

Reading/Lecture

Option 1: Videx "Touch" (33 min.)
Option 2: Book: "Take Care with Yoursel f"
Optlion 3: Book: "Do You Have a Secret?"

Creative Activity

Teacher-ied Review of definlitions: “Today we've iearned about another
type of abuse: sexual abuse. (Put on the blackboard). What are
examples of sexual abuse? (Write these In a column).

Review definition: Everyone has private parts of their bodies. Your
bathing suit covers the private parts of your body. Sexual abuse Is
when scmeone forces urwanted touchl ng on sameone else; or when scmeone
Is tricked into being touched on their private parts; or touching
someone else’'s private parts."

What were the other two kinds of abuse we discussed last class?
(Physical, emotional) What are some examp [es of these? (Add
these two colunns to the bl ackboard).

There are some Important thi ngs to remember:

1. No one deserves to be abused.

2. It Is not your fault If parents or other adults In your
femlly are fighting.

3. You have the right to be safe.

4, If abuse Is happening In your family, you have the right to
ask for help from someone you trust.

Next session, we'l | talk about ways to get help, who to talk to
and where to go.

Closure

Afflrmation message: It's not your fault If someone hurts you.
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WEEK 111

GOAL :

To teach students how to develop a personal safety plan which
they can use In potential ly abusive, emergency sltuatlions.

OBJECTIVES:

1. Students wil| develop their own personal safety plan.

2. Students will be able to differentlate between non -
eémergencles and emergency situatlions which call for use of
their plan.

@OAL :

To teach students to express their feel ings, opinions, and

behaviors based on the values of eguallity, mutual respect, and
sharing of power.

OBJECTIVES:
1. Students wil | discuss models of relating that chal lenge

attitudes which cause violence In fami | les, such as sex-role
stereotyping and misuse of power .
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WEEK 111

GOAL :

To teach students how to develop a personal safety plan which
they can use in potential ly abusive, emergency situations.

OBJECTIVES:

1. Students wil| develop their own personal safety plan.

2. Students will be abie to differentlate between non -
emergenclies and emergency sltuations which call for use of
thelir plan.

ACTIVITIES

Relaxatlion'Visual Izatlon

Use page 32 "Warm Waterfal I" fram Taming Your Dragons

Creat|ve Project

Safety Plans: The purpose of this activity Is to have each
student think through a plan they can use In emergencies.

Preparations: Teacher should obtalin phone numbers for local
agencles or services that the chl ldren will need to include in
their safety plans, l.e., police/fire, Child Protection, Dlal-A-
Friend or siml lar services. Make copies of the safety plan
worksheet. :

Closure

Affirmation message: You deserve to be safe and happy.
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Safety Plan

"It's Important to have a plan that you can use |f

you are ever abused in any way. This wll| help us remember what
to do when we need help. Each of us will develop our own
personal safety plan.

Remind them that no one deserves to be beaten or has the right to
do so. Discuss different situations where a chl |d might be In
need of help, or ask students to glve examples.

a) Someone fol lowing them home.

b) Obscene phone cal ls.

C€) Stranger coming to the door while child Is alone at
home.

d) Watching mother getting beat up.

e) An adult physically hurting the chi Id.

f) An adult sexual ly abusing the child.
Go through each of the above situations and ask chl ldren to
brainstorm solutions. What do chi Idren need to do to feel safe?
How do you think children would feel in these situations?

Next, have children bralnstorm possible safety steps for thelr
plan:

What do | do If | need help?

a) Talk to someone you trust. |f one person does not
bel leve you or can't help you, don‘t glve up. Keep
trying until you find someone you trust. (e.g., parent,
friend, neighbor, teacher, counselor.)

b) Practice saying NO loud and clear so people know you
real ly mean It.

c) Call police/sheriff Immediately; dial 811
d) Call Dial-A-Friend, or similar service, and ask for helip.

Hand out the worksheets and have students devise thelr own
personal safety plan. When they're finished, you may want to
have a few students share their plans with the class.

Continue by reminding students that the safety plans are to be
used In emergencles. It's Important to understand the difference
between emergencies and non-emergency situations. Al though we
may feel angry or upset about a slituation, It does not mean that
It's always an emergency. Encourage students to share thelr
feel Ings regardiess of the situation, but careful ly explain how
and when to use emergency numbers.

19



Discuss with the class a definitlion of an emer gency. An
emergency Is a situation In which someone Is physlcal ly hurt or
sexual |y abused or Is In danger of being hurt in these ways.
Present the fol lowing situations to the class for discussion and
have them decide If they are emergencies. |If It Is an emergency,
who wouid they cal |l or talk to for help?

Situations to Discuss with Puppets

1. Laura came home from the park very late. Her father got
angry with her and asked her to go to her room wlthout
watching any TV or having dessert.

Puppet asks: "Is this an energency? Yes No Why

2. Jenny and BI | ly are at home with thelr babyslitter. When it
Is time for bed, she tucks Bl | ly in and touches his private
parts, under the covers.

Puppet asks: "Is this an emergency? Yes —No __ Why

3. Mary's father came home from work. He discovered that
Mary’s mom was not home and dinner was not ready. As soon
as mother came home, father got very angry at her. Her dad
began hitting her mom and pushing her around. She fell, hit
her head and passed out.

Puppet asks: "Is this an emergency? Yes No Why

4, Jimmy would not let his younger brother play with his new
racetrack. He teased him and told him to go away.

Puppet asks: "Is this an emergency? Yes No Why

5. You Just got home fram school and you found out that the TV
Is broken and you wanted to watch your favorlte cartoons.

Puppet asks: "Is this an emergency? Yes No Why

6. You are on your way home from the store. A man stops In a
car and asks If you want to have some candy. He also offers
you a ride home.

Puppet asks: "Is thils an emergency? Yes No Why

20



WEEK 111
GOAL :
To teach students to express their feel Ings, opinlons, and
behaviors based on the values of equality, mutual respect, and
sharing of power.

SESSION B: OBJECTIVES:

1. Students wil | discuss models of relating that chal Lenge
attlitudes which cause violence In fami | les, such as sex-role
stereotyplng and misuse of power.

ACTIVITIES:

Relaxation/Visual ization

Have chl ldren breathe siowly but deeply three times on the count
of five. Breathe In1...2...3.. .4 . . .5 .. . Breathe
out 1 . . .2...3...4..585...

Ask students to breathe deeply, but slowly and to relax the
muscles of thelr faces. As they Inhale, ask them to breathe In a
special feeling such as caring, love, happiness ...

As they e>—<hale, tel | them to breathe out feel Ings that they would
like to get rid of such as: anger, sadness, worry, jealousy ...

Read| ng Lecture

Role plays with class discussion.

Creative Project

Optlon 1: Worksheet: Respect

Option 2: (Homework) Worksheet: Special Assignrment

Closure

Affirmation message: You have special strengths.
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Role Plays

Purpose: By assigning one of the actors In each scene to win the
discusslion, students wil | examine how violence may enter Into
relationships and how bel iefs may be used to Justify lts use.

Directions: Ask for volunteers who will role play faml |y members
In the first situation for the rest of the class. Assign roles:
Mom, Dad, several kids, etc. Describe the situation and tel |
them that the "faml iy”" must try to come to one declslon by the
end of the role play. As they organize themse| ves, secretly tel |
the student In the designated role that they MUST win the
argument. Have the actors proceed with the role play. To In-
crease the pressure on the designated winner, glve them a warning
when only a minute is left before they have to have their
decision. Repeat for each scene.

NOTE TO TEACHER: As you assign roles, use different family
configurations for each scene, i.e. Mom & Dad with klds; single
parent with kids; parents, kids, and grandparent, etc.

% 1

The faml ly Is planning a vacation. 'Everyone disagrees about
where they should go. (Teacher: Secretly tel | MOM that she must
get the family to agree with her)

% 2

The famlly Is watching TV. Everyone disagrees about which show
to watch. (Teacher: Secretly tel |l DAD that he must get the
faml ly to agree with him.)

% 3

The family Is going to a movie. Everyone wants to go to a
different show. (Teacher: Secretly tel | one of the chl Idren
that he/she must get the famlly to agree with him/her.)

Teacher: After the scenes are finished, discuss with the
students:

- In the first scene, what did the Mom say to try to win the argument?
- In the second scene, what did the Dad say to try to win the argument?
= In the third scene, what did the kid say to win the argument?
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Examine the arguments which refiect sex role stereotypes or other
bel lefs used to justlfy the use of power or violence and ask
students for their thoughts. For example: .

- Do you agree that a Dad should make Important decislons for the
faml ly? .

- Should bigger, stronger people have al | the power?

-~ Should kids have no power Just because they're |Ittie?

Is 1t OK for Moms to make Important decislons or have power?

Are there some decislons that parents should make? wWhy or why not?

(If any of the scenes were resolved through violence or threats, ask)
Do you agree wlith what did? Why or why not?

Teacher: Ask the students who were In the role plays:

- If you didn't agree with the final decision, how did that feel?

- |f you were the one who had to win the argument, how did that feel?

- How did It feel to get the decision you wanted?

- How do you think everyone else In the faml ly felt?

- What may be the effect on the faml ly If you keep using your
power to get what you want all the time?

Teacher: "Think back to the movie (or book) we discussed last
week .

- How did the father use his power to get what he wanted?

- Do you think that people have the right to use vioience to get
what they want or control! other peopie?
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Option 1: Worksheet: Respect

Purpose: To relnforce respectful actions by faml |y members.
Supplies: Copies of worksheet.

Directions: After completion, have students discuss how

different actions are respectful and why they think It's
important to treat others this way.

Optlon 2: (Homework) Worksheet: Special Asslgrment

Purpose: To raise students awareness of the violent acts that
they witness.

Suppliies: Coples of worksheet.

Directions: On the fol lowlng day, have the class discuss thelr
answers to the assignment, noting the violent observations on the
board. Ask:

- How does It fee! when you see violence between people around
you?

- How does it feel to see violence on T. V.?

- |s there a d|fference? Why or why not? (example: T.V. Is
make-bel ieve, real people get hurt, etc.)

"We often see too much violence around us: In schoo!, or at
hame, or on T. V. These are al | examples of people misusing
thelr power. It's Important for us to look for posltlve ways
that people can use their power."
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On your way home from school we would like Vou To
look around you very carefully.
- * Do you see any children fighting in the playground 7
- Do you see any who are violent fowards animals?

*If you watch T\. tonightt, did you see anything violent?
Write down on you

r own or with help from your parents
at you thought was violent.

i
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3 J‘jeck the ideas That show respect for each family member.

D —_Mom’s job is Yo do what Dad says.

2)__Kids get to help decide some things in a family.

3D — Dad can do what he wants because he makes the money.
4) __Family members share the work of the household.

5) — Punishments are fair and §it the crime.

6) — Children should be the servants of adults.

7) — Family members do nof call each other insulting names.
&) — Parents care about the safely and well-being of their

| children.

9)— Children lie to their parents.

0)— Parents are honest with their children.

I)— Mom and Dad make a lot of decisions together:
R)—Its okay for kids to smack. each other in the family

: when they are mad. |

NOW : FILL IN THE LETTERS THAT MATCH THE NUMBER YOU CHECKED.
WHAT'S THE WORD ?
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WEEK |V

GOAL :

To teach students to express their feellings, oplinions, and
behaviors based on the values of equality, mutual respect, and
sharIng of power.

OBJECTIVES:

1. Students will learn to recognize and identify their feel ings
and different ways of expressing them non-violent ly.

2. Students will learn the separation of feel Ings and behavior
and understand the concept of cholce and control over how
one expresses negatlve emotlons; specifical ly, that violence
Is not “"caused" by anger, frustration, or other emotions.
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WEEK IV

GDAL :

To teach students to express thelr feel Ings, opinions, and
behaviors based on the values of equality, mutual respect, and
sharing of power.

SESSION A: OBJECTIVES:

1. Students will learn to recognize and Identlfy their
feel Ings and different ways of expressing them nonviolently.

ACTIVITIES:

Relaxation/Visuallzation

Have chi ldren breathe siowly but deeply three times on the
count of flve. Breathe In 1. . .2. . .3. . .4. . 5.
Breathe out 1. . .2. . .3. . 4. . .5. .

Use activity page 23 fram the book "Taming Your Dragons."

Read | ng/Lecture

Short Lecture and Bralnstorming: We're goling to talk about
feel ings. Everyone has feel Ings: men and women, girls and boys.
Our feel ings are very Important. They can help us understand
what Is happening Inside of us. Some feel Ilngs are comfortable
and nice. Some are uncamfortable or painful. Let's make a | Ist
of all the feelings we can think of, both comfortable and
uncomfortable ones. (List the students suggestlions on the
board). Today, we'l| talk about recognizing our feel Ings.

Creatlive Activity

Option 1: Feelings Tree
Option 2: Worksheet: Why do | feel this way?
Option 3: Worksheet: Wordsearch

Option 4: Feel ings Charades

Closure

Affirmation: My feelings are Important.
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Optlon 1: Feelings Tree
Purpose: Students identify thelr personal feel Ings.

Suppl les: Large bul letin board, constructlion paper. Teacher:
cover the board with a drawing of a tree with many bare branches.

Directlons: Have students trace his/her hand on colored paper.
Explaln to students that their special tree of feelings needs to
be brought to |Ife by glving It some of our feel ings. Have
students think about their feelIngs and write one on each finger
of thelr hand outline. Cut out the out!ines and tape/paste them
on the large tree, bringing It to |life.

Optlon 2: Worksheet: Why do | feel this way?

Purpose: Students will identify situations that evoke certain
feel ing responses and also by making compar |sons with others,
that people react differently to simiiar situations.

Supplies: coples of worksheets.

Directlons: After students fill out the sheets, have the class
discussion about similarities and differences In responses.
Option 3: Worksheet: Wordsearch

Purpose: To increase students’ feel ing vocabulary.

Suppl les: copies of worksheets.

Option 4: Feel Ings-Charades
Purpose: Students will explore how feel Ings are expressed.

Suppllies: Write down feelings on slips of paper. Make sets for
each smal | group.

Directions: Divide students into smal! groups. Have students

take turns drawing a siip and acting out the feel ing for the
group to guess.
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- WEEK IV

EOAL :

To teach students to express thelr feel Ings, opinions, and
behaviors based on the values of equal lty, mutual respect, and
sharing of power. )

SESSION B: OBJECTIVE:

1. Students wil| learn the separation of feel Iings and behav ior
and understand the concept of cholce and control over how
one expresses negative emotions; specifical ly, that violence
Is not "caused" by anger, frustration, or other emotlions.

ACTIVITIES:

Relaxatlon/Visual Izatlon

Use activity page 31 from Taming Your Dragons

Read | ng/Lecture

Lecture on Expressing Feel ings - glven by puppets or teacher.

Creative Projects

Optlon 1: Worksheet: What happened? How | felt? What | did?
Option 2: Game: Healthy ways to take care of my feel ings..

Option 3: Masks

Closure

Affirmation message: | express my feelings In healthy ways.
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LECTURE ON FEEL INGS

Feelings are very Important. They can help us understand what is
happening Inside of us, and what we might want to do about it.

Some feelings are comfortable and nice. We might feel excited,
happy, proud, lovable, or hopeful. Some feel Ings are
uncomfortable or palnful. We can also feel angry, sad,
disappointed, ashamed. Al | people have feel ings: men and wamen,
giris and boys. .

Sametimes It seems that our feel Ings are so strong that they Jjust
come spil |l ing out. We may be so happy that we start singing or
dancing around. Usually no one minds when we express happy
feel ings. But sometimes we use our strong uncamfortable feel Ings
as an excuse for hurting other people.

Here are some examples:
- Carlos cal led his friend a name because he was angry at him.

- Because she was disappolinted about missing her soccer game,
Jan picked a fight with her |i1ttle brother and pushed him
down.

- Matt was Jealous of Eric’s new blke, so he threw a rock and
damaged It.

- Lisa was lonely when her best frilend Kim spent time with
another girl. She cal led her up, vel led at her, and toid
her she was a iousy friend.

We can’'t let ourselves hurt other people when we have an
uncamfortabie feel Ing. You certainly wouldn't want to get hurt -
Just because sameone was mad at you or upset about something!

We have to make healthy cholces about how to express our feel ings
-— cholces that don't hurt others.

It's Important to I|isten to our feel ings and think about what
they're telling us. It's also Important to stop and decide how to
act. This may sound hard to do, but It gets easlier the more you
practice. And each time you avold hurting someone else, you'l |
feel good about yoursel f!

Let’'s think about cholces we could make to express di fferent

feel ings In healthy ways. What couid each of the children In the
examples do di fferently?
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(Go thrbugh each examp e, have class Identify the feel Ing and
ideas for healthy expression.)

angry - (take a break to caim down, talk to someone else,
exercise, when calm, explain why you're angry; try to
work things out)

disappointment - (talk to scmeone, get involved In something you
| Ike, spend same time alone, cry)

Jealousy - (think about good things you have, get involved In
scmething you | ike)

lonely - (cal | other friends, do a speclal activity)

Here's a few other uncomfortable feelings. What can you do |f
you feel: .

- sad?

- scared?

- bored?

- embarrassed?
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Option 1: Worksheet: What happened? How | felt? What | dld?

Purpose: Studentswl!l | explore how they have expressed their
feelings. -

Suppl ies: Copies of worksheet.

Directions: Have students flll in the first coiunn with 3
problems they've had with faml |y members or friends. Fill In the
next colunns accordingly. When students are finished, have them
clrcle the responses which were healthy ways to take care of
thelr feellngs. Discuss the fol lowing: Why are these heal thy
responses? What are some negatlve responses? Why aren’t they
heal thy? Are some feel Ings hard to express in heal thy ways?
Which feel ings are easy to express?

Option 2: Game: Healthy ways to take care of my feel ings.
Purpose: Students explore healthy ways to express feel Ings.
Supp! les: None.

Directions: Tell students to élap when they hear a healthy way
to handle feelings as you read the fol lowing list. After each,
have the students explain why the exanple Is healthy or not.

List: - talk to friends

go for awalk

- kick your brother ]

= exercise or run around the block

- share something speclal with a friend
- listen to music

- say "you're stupld"

- read a favorite story

- hit your dog

- watch a favorite movie or show

= write a story about how you feel

- yell at your mother

- cuddle your pet or stuffed animal

- tease your sister

- talk to your pet

- talk to someone you trust

- CFry

- call aphone line |ike *Dial a Friend", If avallable
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Option 3: Masks

Purpose: The masks || lustrate how sometimes we hlide our feel Ings
or are afraid to show them. Students can discuss the process of
making declslons about how and when to express feel ings.

Supp | les: paper plates or bags or construction paper, crayons,
string.

Directlions: Ask students to draw a feel Ing on thelr mask that
they show to hide other feelings. When comp leted, have students
discuss which feel Ings they show and which feel Ings they hide.

Have students discuss thelr cholces and why this feellng Is hard
for them. What stops them from showing this feel Ing? Are there
sltuations when It Isn‘t safe to show your feel Ings? Why? What
can you do with your feel ings then?

Directlions:

1. Constructlon Paper - Cut a large, oval-shaped figure out of
the paper. Then cut holes in It for the eyes, nose and mouth.
Next decorate It with crayons, or paint and attach a strap for
the headband.

2. Paper bag - Just have chl ldren br Ing one or two paper bags
from home. Have them cut holes for the eyes, nose and mouth.
Decorate detalls with crayons or palint. -

3. Paper plate - Cut and staple a paper plate Into the shape of

a third dimension mask. You might have to do this part for the
children. Proceed as with masks 1 and 2 above.

Cut on dotted | Ines

)

Bend and staple together.

4. Handkerchlef - decorate It and cut holes In it as wilth
construction paper. Fold In a triangle and tie two corners
around chi ld’'s head.
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WEEK V

GOAL. :

To learn and practlice assertiveness skil Is that help students
solve problems non-violently.

OBJECTIVES:

1. Students wi |l | be Introduced to the concepts of assertive,
aggressive, and passive styles of relating and problem-
solving.

2. Students wil | practice assertive, non-violent methods of

problem-solving.
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WEEK V -

GOAL.:

To learn and practice assertiveness skil|ls that help students
solve problems non-violently.

SESSION A: OBJECT | VES:

1. Students will be Introduced to the concepts of
assertive, aggressive, and passive styles of relating and
problem-sol ving.

ACTIVITIES:

Relaxation/Visual lzation

"Monster Mask" activity fram page 16 of Taming Your Dragons

Reading/Lecture

Lecture on Assertiveness - del | vered by puppets or teacher.

Creatlve Project

Option 1: Worksheet: The Mouse, Monster and Me

Optlon 2: Worksheet: What happened? How did | feel? What did | do?

Closure

Afflrmation message: Your feelings are important to me.
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LECTURE ON ASSERT | VENESS

(Teachers: For K-2 students, you may want to stay with the
concepts of acting |ike a mouse, a monster, or yoursel f without
Introducing the more sophisticated words: aggressive, passive,
and assertive, which can be added for grade 3.)

Today we’'l | talk about ways to get along with each other. There
are times when you argue with your friends or faml ly: or scmeone
hurts your feellings; or you hurt your brother or sister'’'s
feellngs. In these situatlons, It's important to try to solve
the problem In a way that takes care of your feel lngs wlthout
hurting scmeocne else. This Isn't always easy to do and scmetimes
we make mistakes.

Sometimes we act |ike a MONSTER. Monsters take care of thelr own
feel ings, state their opinions, or stand up for their rlights
without caring about the feelings or rights of others. (Monsters
are aggress|ve).

Why is It a mistake to act | lke a MONSTER?

(We hurt other people’s feel Ings; other people won't | lke us,
they'l | Jjust be scared of us; we may lose our friends, etc.).

Sometimes we act |lke a MOUSE. A mouse doesn’'t express Its
feel lngs or stand up for itself. Al though they take care of
others, they don‘t take care of themselves and often feel pushed
around. - (A mouse Is passive).

Why Is it a mistake to act | lke a MOUSE?

(You may get pushed around or taken advantage of; you'l | feel
resentful because you give up your rights; It's hard to feel |lke
you always lose arguments, etc.).

Try to solve your problems or arguments wlithout being a monster
or a mouse. Respect each other's feel Ings, opinions, and rights.
Take care of yourself while caring about others. It's Important
for you to act toward others 1 lke you want them to act toward
you. (This is called belng assertive).

in the fol lowing examples, when Is the person acting like a
MONSTER or a MOUSE, or trying to be fair and respectful ?

1. Your brother/sister wants to watch a different T.V. show than
the one you're watching. .

(Aggressive): “That's a dumb movie. | want to watch my show."

(Assertive): "!| would |lke to flnlsh watching my show
please.” : :

(Passive): “If you real ly want to, go ahead ahd change It."
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2.

Your oldest sister has been using the phone for a long time,
and you need to cal | scmeone.

(Assertive):

(Aggressive):

(Pass|ve):

"l need to use the phone soon please. Can you
get off In a fen minutes?"

"Give me that phone; al |l you are good for Is
talk, talk, talk.”

Sit and walt quietly by the phone, feel ing
upset inside.

You arewalting In | Ine at the cafeter |a and someone éteps
In front of you.

(Passive):

(Aggresslve):

(Assertive):

Feel mad and sad Inside but does not say
anything.

"Get out of my way you M

"1 was here first. Would you please walt for
your turn?®
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Optlon 1: Worksheet: The Mouse, the Monster, and Me.

Purpose: Students Identlify assertlve, aggress|ve and passive
responses to sltuations.

Supplies: Make coples of the worksheet.

Directions: After completion, ask students to identify an
assertive response for each sltuation.

Optlon 2: Worksheet: What happened? How dlid | feel? What did | do?

Purpose: Students examine thelr own actions to see how they
typical ly respond.

Suppllies: Coples of worksheet.

Directions: Have students complete the worksheet. Discuss some
of thelr examples. Then have them label each of thelr responses
as to whether it Is assertlve, aggresslve, or passive. (Or use
the words: Mouse, Monster or Me).

Discuss: Do the students find that they choose al |l the same kind
of response or different types? Are there certaln kinds of
sltuations that are hard for them? Are there any responses that
they now wish they could change? What would they do differentiy?
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WEEK V

SESSION B: OBJECTIVES

1. Students wil | practice assertlve,

solving problems.

ACTIVITIES:

Relaxatlon/Visual |zat ion

Use page 14 fram Teming Your Dragons

Read| ng/Lecture

Lecture on Solving Problens.

Creative Project

Optlon 1: Small Group Work: Roleplaying

Option 2: Worksheet: Problem-Sol ver

Closure

non=violent ways of

Affirmation message: You are good at solving problems.
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Lecture on Problem Solving

Belng assertive is a way of solving problems In a positive way.
Problem solving means talking to yoursel f or others In a way
that helps you plan a change.

Decislon making means making cholices. Sometimes decislions are
hard to make because we may not have many cholces.

For every decision we make, there are consequences. Conseguences
are what might happen next when we say or do somethling, or make
our declision. .

There are some steps that you can fol low each time you want to
solve a problem In an assert!ve way:

1.

2.

Stop and think. What exactly is the problem?

Brainstorm possibie cholices In response to the problem.
Think of all the different things you might be able to do to
solve the problem.

Think about the consequences of each cholce. What wi | |
happen |If you do that? -

Make a plan. Decide what you will try first and If that
doesn’'t work, what you'l | -do next.

Here's a rhyme to help you remember these steps:

Stop! Think! Try to understand

When you have a problem—you need a plan
Think of all your cholces—what could be ...
Decide what's best for you and me!

Today we’'l | talk about different problems that chi idren have and
try to find good ways to solve them.
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Optlion 1: Smal |l Group Work: Roleplaying

Purpose: To practice solving problems assertively.

Suppl les: None.

Directions: Have the students Identify sltuations that are hard
for them to handle. (For younger students, teacher could give
examp les to the class). Dlvide students into smal | groups and
assign a sftuation to each. Have each group:

- Bralinstorm sone different ways to handle thelr sltuation.

- What Is |lkely to happen after each cholce?

- Which one would they choose? Why?

Either have students report on thelr assertive solutions or role
play them for the rest of the class.

Option 2: Worksheet: Problen-Solver
Purpose: To practice solving problems assertively.
Supplies: Coples of worksheet. -

Directions: Students can complete the worksheets alone or in a
small group.
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WEEK VI

QOAL :

To give students a sense of thelr own unigueness and worth,
regardiess of the problems which may be occurring Iin thelr
fami | les, and understand that they can make different cholces for
themsel ves In the future.

OBJECTIVES:
1. Students wil | identify how thelr sel f-esteem Is affected by

others in their faml |y and what they can do to buli ld their
sel f-esteam.

2. Students wiil Iidentify their special! and unique qual ities.
3. Students will be able to ident | fy the major |essons covered
in the unit.
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WEEK VI

GDAL. :

To glve students a sense of thelr own unlgueness and worth,
regardless of the problems which may be occurring In thelr
fami | les, and understand that they can make different choices for
themselves In the future.

SESSION A: OBJECTIVES:

1. Students wi || Iidentify how thelr self-esteem is affected by
others In their fami ly and what they can do to build thelr
sel f-esteem.

2. Students wil | identify thelr special and unique qual lties.

ACTIVITIES:

Relaxation/Visual izatlon

See page 28 from Taming Your Dragons by Martha Belknap, "Hel o
Body" .

Readi ng/Lecture

Teacher: Give or have puppets glve Lecture on Sel f~-Esteem.

Creative Project

Option 1: Game: You Have Special Strengths

Option 2: Polaroid Pictures

Option 3: Sentence Campletion

Option 4: Magazine Covers

Purpose: Al|l of these activitles aim to help students Ident!fy
thelr special and unique qualities.

Closure

Affirmation message: You are a great person.
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LECTURE ON SELF ESTEEM

What is Se| f-Esteem?

It Is the way we fee!l about ourselves. Scmetimes we feel loved,
respected and cared for. That Is when we say we have high self-
esteem, because we truly feel good about ourse! ves.

There are also times when we feel as |f nobody cares about us, or
it's our fault that things go wrong, and we feel | ike we do not
deserve any love. We have talked about abus!ve and hurting -
things that negatively affect your self-estesm. When bad things
happen to you It's easy to biame yourself. That Is what we cal |
low self-esteem.

How do we learn that we are special and unique?

Our famlly Is the first place where we learn about oursel ves. 1§
we are told we are special, Important, smart, we grow up feel Ing
unigue and worthwhlie. On the other hand, If we are told that we
are terrible, worthless, stupid, we grow up feel ing unloved.

As we have discussed, family problems affect all| fami ly members.
People around us may change or not behave |n ways that we expect.
It’ sometimes hard to feel good about ourselves when people close
to us are having problems. Then It's hard to feel speclial and to
bel leve that we are OK. That is what we call low sel f-esteem.

When our faml | les are having problems, we may need to |ook for
other ways to bui ld our sel f~esteem. We can try new activities
and feel good about successful achievements. Other peopie around
us can also boost our sel f-esteem. You may flnd support from a
trusted teacher, neighbor, relative, coach, or group |eader.

It’'s also Important to remember that we affect the sel f-esteem of
other family members and our friends. We can help them feel good -
about themsel ves or make them feel badly. We are growing and
changing every day. Together, we can glve ourselves and others
good things to grow up feeling speclial and worthwhi le.

Bralnstorm: Who affects my sel f-esteem? Whose sel f-esteem do |
affect? What can you do when you are feel ing low?
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Option 1: Game: You Have Speclal Strengths
Purpose: Students practice affirming others.
Suppl ies: Paper

Directions: Divide students into smal | groups and sit In circles.
Have each student put their name at the top of thelr sheet.
Students pass their papers to the right. That student wrltes one
good qual Ity or strength they see In you. Continue passing the
papers until yours returns.

Option 2: Polaroid Pictures
Suppl ies: Polaroid Camera, paper

Directions: Take a polarold picture of each student. Place their
plcture on iIndividual pleces of construction paper. Have
students write down all the things that are special about
themselves.

OR
If you don’'t have access to a camera, have the students draw a
picture of themselves then proceed as above.

~ Optlon 3: Sentence Campletion

Supplies: copies of worksheet

Optlion 4: Magazine Covers

Supplles: Have students bring In a cover of thelr favorite
magazine and a picture of themselves (or take a polariods picture
of each student). :

Directions: Have students cut out the face from the magazine
cover leaving the title and a border. Then have students Iinsert
thelr picture and write positive statements or affirmations about
themselves around the picture.
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WEEK VI

SESSION B: OBJECTIVE:

1. Students will be able to identify the major |essons covered
in the unit.

ACTIVITIES:

Relaxatlon/Visual ization

This Is a good time to give positive feedback to the chl ldren for
all the hard work they have done so far. Tel |l them how speclal
and unique they are and that today they will learn the Importance
of feel ing good about themsel ves. Use page 27 in Taming Your
Dragons by Martha Belknap.

Creative Project

The purpose of these activities Is to review the major lessons of
the unit.

Option 1: Teacher-led discussion.
Option 2: Class Col lage.

Option 3: Worksheet: | learned ...

Closure

Affirmation message: You are special, there is only you.
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Option 1: Teacher-led Discussion

MaJor Concepts: Famlly

Physical Abuse

Emotional Abuse

Sexual Abuse or (Good Touch, Bad Touch)

Safety Plan

Feel ings

Monster, Mouse & Me or (Aggressive, Passive and
Assertlve)

Problem-solving

Sel f-esteam

Ask the students to identify what they have learned about each of
these concepts during the unlit. Add any major polnts that they
milss.

Option 2: Class Col lage

Divide the class into smal | groups and assign one lesson to each
(see above). Have students brainstorm and, on a large plece of
paper, wr lte sentences or draw pictures or make a co | lage that
Il lustrates what they learned. Have each group present thelr
project to the rest of the class. Their papers can be put
together to decorate a large bul letin board In the room.

Option 3: Worksheet: | learned ...

Purpose: To give teacher a sense of what each student has
personal ly learned fram the unit.

Supp!les: Coples of worksheet.
Directions: Have students canp lete the sentences. Stress that

they focus on what they have personal | y learned not on general
statements.
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B1BL IOGRAPHY
CHILDREN'S RESOURCES

CAGES OF GLASS, FLONERS OF TIME. Novel by C. Culin. About a girl
who flnal ly gets help for an abusive mother. Grades 4-6. Dell.
2.95.

CHILD ABUSE HELP BOOK. J. Haskins. Informatlion on sexual,
physical, and emotional abuse and coplng suggestions. Grades 1-
6. Harper. 9.95.

COLORS THAT | AM. Each feeling Is described with text and vivid
abstract drawing. Grades K-3. |ndependent Pub. 10.95.

CRACKER JOHNSON. Novel by Betsy Byars. A boy gets help for his
ex-babysitter. Grades 4-6. Viking. 3.95.

DON'T HURT ME MAMA. A young gir! final ly gets outside help.
Grades 4~6. A. Whitman Pub. 10.25.

FAMILIES. M. Tax. Warm, folksy penci| drawings 11 lustrate
excel lent descriptions of people and animals. Grades K-3.
Little, Brown. 10.95.

FEELING GOOD CARDS. 75-plus questions to use as discusslion
starters. Grades K-6. 5.95. _

FEEL ING SAFE AND STRONG: How to Avold Sexua! Abuse and What to
Do I f It Happens to You. Grades 4-6. Lerner. 8.95.

FLIGHTS OF FANTASY. Excel lent visual izatlion and imagery with
music and guided text. Grades 4-6. Good Apple. Book 5.95.
LP/Cassette 9.95.

GO0D TIMES, BAD TIMES, MUMMY AND ME. A young girl enjoys speclal
times with her (single parent) mom. Grades K-3. Women's Press.
5.95. -

HELP: Getting to Know About Needing and Gliving. Lots of
examples. Grades K-3. Human Sclence Press. 12.85.

I FEEL. G. Ancona. Excel lent nonsexist multicultural photos (&
one word) for fourteen emotlions. Grades K-3. Dutton. 11.95.

| HAVE THE POWER. Book and cassette of definitions, activities
(worksheets), games about persona l strengths and Interpersonal
relationships. Grades 4-8. Self Dimensions. 12.95.

JENNIFER HAS TWO DADDIES. Each Is different and she enjoys them
both. Grades K-3. Women's Press. 4.95.

KIDS' BOOK ABOUT PARENTS. Chlldren ages 11-16 talk about their
families and values. Little, Brown. 11.95.
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KIDS' BOOK ABOUT SINGLE-PARENT FAMILIES. Flfteen children
describe feelings and values. Grades 4-6. Doubleday. 8.95.

LET'S TALK ABOUT IT. Good discussion of chl Ild abuse for klds.
Grades 4-6. R&E Pub. 5.95.

LIKING MYSELF. Simple Introductlion with cartoon |1 lustrations.
Grades K-3. Impact Pub. Book 4.95. Teacher's Guide 1.50.

LOTS OF MOMMIES. Emily and her mother live In a house with two
other women. Grades K-3. Lol lipop Power. 5.00.

MAX. Cooperative board game which requires group declslon-making
about Max the cat, a bird, a mouse, and a chipmunk. Grades K-3.
Fam!l |y Pastimes. 9.50.

MOM AND DAD DON'T LIVE TOGETHER ANYMORE. A girl describes her
fami ly change to joint custody parenting. Grades K-=3. Annick
Press. 4.95.

MOMMY AND DADDY ARE FIGHTING. A young firl talks about anger In
her family. Good discussion starter. Grades 1-3. Seal Press.
6.95.

MOUSE, MONSTER AND ME. Pat Palmer. Assertlveness concepts (non-
violent) with cartoon | | lustrations. Grades 4-6. Impact Pub.
Book 4.95. Teacher’'s Guide 1.50.

MY PERSONAL SAFETY COLORING BOOK. Multicultural , describes
good/bad touch and confiding In someone. Grades K-3. 2.95.

NO MORE SECRETS FOR ME. 0. Wachter. Read and discuss four
stories. Grades 4-6. Little, Brown. 4.95.

QUIET MOMENTS WITH GREG AND STEVE. Visual ization and Imagery
relaxation with music (one side music only). Grades K-3.
Younghearta Records. LP/Cassette. 9.95.

SILAS AND THE MAD-SAD PEOPLE. His parents final |y separate after
lots of verbal and emotional fighting. Grades K-3. New Seed
Press. 3.50.

THAT SPECIAL PERSON IS ME. Book and cassette of activities
(worksheets). Grades K-3. Self Dimensions. 12.95.

THINKING, CHANGING, REARRANGING: Improving Sel f-Esteem In Young
People. Information and fill-ins. Grades 4-6. Timberl ine
Press. 7.00.

UPS AND DOWNS WITH FEEL INGS. Carol Gesme. Bag of seven games
which use affirmations, storytelling, role playing, and
validation of feelings. Grades K-8. 20.00.

WHAT MAKES ME FEEL THIS WAY? E. LeShan. Supportive, reassur ing
discuussion. Grades 4-6. MacMil lan. 3.95.
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FRIENDLY CLASSROOM FOR A SMALL PLANET. Excel Ient handbook of
discussion/activity ideas on creative approaches to problem
solving (with non-violence). Grades K-6. Avery. 7.85 )

FROM HURT TO HOPE. Booklet of examples. 2.50.

GETTING ALONG. Awareness actlvities that teach responsibl |l ity,
self-respect, and respect for others, especially with cultural
differences. Grades K-6. Fearon. 8.50.

LEARNING TO THINK & CHOOSE. Decision-making eplsodes for middle
grades. Scott Forseman. 12.95. .

PEACEMAKING FOR LITTLE FRIENDS. M. Park. Tips, lessons,
actlvities. Grades K-3. 6.95.

SAFE KIDS. Handbook on sexual abuse. Grades K-=3. Family
Resources. 3.25

SELF-CONCEPT ACTIVITY BOOKS: Feel Ings. Excel |lent series of
workbooks; this one Includes lots of descriptions. Grades 4-6.
Good Apple. 6.95.

SELF-ESTEEM: CLASSROOM AFFAIR. Volumes 1 & 2. Excel lent non-
sexiIst activities Incorporating puppets, role play, b. boards,
body awareness. Grades K-3. Winston/Harper. 9.60 each.

SEXUAL ABUSE PREVENTION: LESSON PLAN. By Sandra A. Kleven

STRANGERS DON'T LOOK LIKE THE BIG BAD WOLF. Abduct ion preventlion
book et. IGrades K-3. Chas. FrankllIn. 3.50.

SWEET DREAMS FOR LI TTLE ONES. M. Pappas. Bedtime fantasles to
bui id self-esteem. Grades K-6. Harper. 6.95.
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WHEN MEGAN WENT AWAY. A gir | misses her mother’s lover (Megan)
when the women end thelr relatlonship. Grades K-3. Lol ipop
Power. 5.00.

WHERE DO | BELONG? Excel lent, supportlive klids’' gulde to
stepfami | ies. Grades 4-6. Harper. 4.95.

WHO AM 1?7 WHO ARE YOU? Copling with friends, feel Ings, and other
teen dil lemmas. Grades 4-8. Addison-Wesley. B8.95.

COMMUNITY HELPERS LOTTO. (Any career flashcards — role free)
Grades K=3. Trend. 6.95. -

FAMILY OF PUPPETS. (Any animal or peop le puppets) Grades K-3,
Sheram Puppets. 7.95 each.

TEACHER RESOURCES

AFFECT I VE EDUCATION GUIDEBOOK. Classrocm activities in the realm
of feel ings, values, etc. Excel lent. Grades K-6. D.O.K. Pub.
9.95.

AS BOYS BECOME MEN. Eugene Thompson. Currlculum for exploring
male stereotypes. Grades 1-6. 9.95.

CHANGING YEARS SERIES. Books of worksheets and activities.
Grades 4-6. My Relationships with Others, My Cholces and
Decislons, My Changing Body, My Journal of Personal Growth. Good
Apple. 6.95.

CHILD ABUSE PREVENTION PROJECT, AN EDUCATIONAL PROGRAM FOR
CHILDREN. By Cordel la Kent

COME TELL ME RIGHT AWAY. Positive approach to warnlng about

sexual abuse. Grades K-6. Ed-UPr. 1.95.

COMMUNICATING TO MAKE FRIENDS. Excel lent activities and
worksheets. Grades K-6. Winch & Assoclates. 10.95.

CONNECTING RAINBOWS. 38 activities and worksheets for sel f-
esteem, empathy, cooperation, creativity. Grades 3-12. Good
Apple. 7.95.

CREATIVE CONFLICT RESOLUTIONS. Teacher resource of 200-p lus
activities based on caring, cooperat!ve, peaceful values. Grades
K-6. Scott Foresman. 12.95.

CREATIVE PROBLEM SOLVING FOR THE 4TH LITTLE PIG. Resource of
activities. Grades K-3. D.0.K. 4.95.

CREATIVE PROBLEM SOLVING FOR THE EENCY-WEENCY SPIDER. Resource
of activities. Grades K-3. 4.95.
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MY FAMILY AND ME: VIOLENCE FREE
VIDED/F ILM INFORMAT ION - GQRADES K-6

For each session, teachers are provided with a variety of activities fram
which to choose to achieve the iearning goa!, e.g. a book, video, or game.
Teachers shoulid review the curriculum and decide |f they wish to rent or
purchase any of these fi ims or vldeos.

Teachers must order these materlals directly from the distributor.
Companies require a 30-day period for del lvery of rented or purchased
flima/videos.

Session:

TTA  1T'S NOT ALWAYS HAPPY AT MY HOUSE. 34 min. ‘
Video/fiim 3-Day Rental: 875 Purchase: 18w fiIm-$575, video-$500

WO DO YOU TELL? 11 min.
Video/f | im 3-Day Rental: $50 Purchase: 1&m fiIm=-$290, video-$250

Both flims are distributed by: YMTI Flim& Video, 1-800-621-2131

HB TOUCH 32 min. Resolution Inc. 1-800-882-8900
‘ Purchase: $14.85 plus $5 hand!ing



| Problem-Solving Worksheet |

- ProeLeM Orne: :

Your Two best friends are Linda and Jeff. Linda comes o you

- very upset because her money is missing from her wallet. You
saw Jeff going through her purse earlier.

‘What is the problem

Brainstorm possible solutions:

Possible consequences of each solution:

Plan:

'. ’ROGLEM Two:

Your babysitter invites you to sit by him/her onthe couch
and watch TV. But prefty soon you notice that he/she is
touching you in a way that makes you uncomfortable.

What is the problem?

;{Br‘ainsform possible solufions:

Possible consequences of each solution:

Plan:
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; ) I am proud of.

2)One thing I am very good af is

3) My bés’r friend is

4) Someone who likes me a lot is

5A good thing T did once was

;6)1 like myself best when

7)I looK best when

&) People like to be around me when

jQ)The best thing about me is

;o) L am happy when




1 LEARNED...

1 learned thatI

I realized that I

I re-learned thatT

I was surprised that T

I was pleased that I

I was displeased that T

T discovered that I




MY FAMILY AND ME: VIOLENCE FREE
VIDED/FILM INFORMATION - GRADES K-8

For each session, teechers are provided with a variety of activities from
which to choose to achleve the learning goal, e.g. a book, video, or game.
Teachers should review the curricuium and decide |f they wish to rent or
purchase eny of these ¢|ims or videos.

Teachers must order thess mmaterlals directly from the distributor,
Companies reguire a 30-day period for del Ivery of rented or purchased
flima/vidaos.

Ssealion: .

HA 178 NOT ALAYS HAPPY AT MY l‘ﬂ.lE 34 min.
Vidso/f| im 3-Day Rental: 875 Purchase: 1@mm fiim-$575, video-$500

B0 B0 YU TELL? 11 min.
Vigso/f|im 3-Day Rental: $80 Purchase: 1&mn 1 1m=$280, video-$250

Both fl Ims are distributed by: MTI Flim & Video, 1-800-821-2131

1B YOUCH 32 min. Resolution Inc. 1-800-882-8900
Purchase: §14.88 plus ‘Qs Randl Ing
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