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FAST FACTS & KEY FINDINGS
The Road to the Early Achievement and Development of Youth (READY) is a cross-sector partnership
funded by First 5 Sonoma County and guided by the vision of local collective impact initiatives,
Upstream Investments and Cradle to Career. Built on the premise that prevention focused policies
and interventions have long-term impacts, READY garners local support for increasing the quality of
early childhood education (ECE) and facilitating the transition of young learners from early childhood
education into kindergarten. READY employs three strategies to help meet the bold goal of closing
the achievement gap: Coaching for Early Childhood Educators, Place-based READY Teams, and a
Standard Kindergarten Assessment.
In year one, READY was implemented in seven schools across four school districts, and with 53 early
childhood educators. The key results of the first year of implementation are documented by strategy.

COACHING FOR EARLY CHILDHOOD EDUCATORS
Coaching Overview
•
•
•

In 2014-2015, coaches worked with 31 center-based programs and 22 family child care homes.
Early childhood educators received independent Environment Rating Scales (ERS) and Classroom
Assessment Scoring System (CLASS) assessments.
Using the results of the CLASS and ERS assessments, coaches and early childhood educators
worked together to develop quality improvement plans.

Results
•
•
•

On average, early childhood education sites have “middle” to “high” ratings on the Classroom
Assessment Scoring System domains.
Programs had overall “middle” ratings on the Environment Rating Scales.
Sites created quality improvement plans using the results of the ERS and CLASS, with 31 sites
focusing on one of the CLASS domains, and 25 sites working on at least one ERS item.

Next Steps
•
•

Coaching will expand to include more early childhood educators in 2015/2016.
Early childhood educators will receive a second ERS and CLASS assessment at the end of year two
to measure changes in quality.
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•

The READY Implementation Team and coaches will work to align the work of Quality Counts,
the Quality Improvement Rating System, and READY coaching.

READY TEAMS
READY Teams Overview
•

In 2014-2015, four place-based READY Teams were formed within the communities surrounding
the participating school districts: Guerneville, Healdsburg, Old Adobe Union, and Santa Rosa City.

•

READY Teams were diverse groups that included teachers, school administrators, early childhood
educators, parents, and representatives from community-based organizations.
Each READY Team met six times throughout the school year to develop an action plan that
addressed the three goal areas: early childhood education to K-12 alignment, family engagement,
and data-driven decision making.

•

Results
•

•
•
•

•

Before the READY Teams started, members rated their respective communities low on ECE-K-12
Alignment., but felt that other elements of a birth to third-grade continuum (shared vision, effective
instruction, positive learning environments, family engagement, and data-driven decision making)
were happening quite a bit.
The Guerneville READY Team convened meetings with early childhood educators and kindergarten
teachers to discuss current needs and issues pertaining to sharing student and classroom-level data.
The Healdsburg READY Team created birth-date cheat sheets to be distributed upon enrollment
in preschool so parents are aware early on when their child will be eligible to attend TK and K.
The Old Adobe READY Team surveyed early childhood educators to determine what assessments
they are using and surveyed kindergarten and transitional kindergarten teachers to identify what
they would find useful to know about incoming students.
The Santa Rosa City READY Team hosted two kindergarten orientation nights and distributed
school readiness bags to each family in attendance.

Next Steps
•

Based on feedback from the READY Team process survey and review of each team’s activities and
outcomes, the READY Implementation Team has selected to narrow the scope of the READY
Teams.
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•

READY Teams will meet four times during the year, and will review data from their community
(KSEP scores, parent survey results, etc.), and use this information to identify one key strategy.

KINDERGARTEN ASSESSMENT
Kindergarten Assessment Overview
•

•
•

Teachers at Guerneville Elementary, Healdsburg Elementary, Healdsburg Charter, La Tercera
Elementary, Miwok Valley Language Academy, James Monroe Elementary, and Steele Lane
Elementary completed the DRDP-SR in the Fall and Spring for all transitional kindergarten and
kindergarten students in their classroom.
The DRDP-SR is an observational tool that measures children’s development on the different
domains of school readiness along a continuum.
At the beginning of the school year, parents were asked to complete a survey that included
questions about children’s preschool experience and other opportunities before kindergarten.

Results
•

•

28% of kindergarten students were rated in the last three developmetnal levels for the four
school readiness domains (Language and Literacy Development, Self-Regulation, Self and Social
Development, and Mathematical Development). These students were more likely to have a
parent with at least a high school education, to have attended a tuition-based preschool, and to
have a parent who read books or watched videos about kindergarten with them before the first
day of school.
When controlling for age, parent education (specifically, having a parent graduate from high
school) is the greatest predictor of increased self and social development, language and literacy
and mathematical development.

Next Steps
•

•

After discussing the feedback from teachers and administrators and reviewing the results of the
DRDP-SR, the READY Implementation Team selected the KSEP to repleace the DRDP-SR as
the kindergarten readiness assessment for READY.
In the 2015/2016 school year, kindergarten and transitional kindergarten teachers will implement
the Kindergarten Student Entrance Profile (KSEP), an observational screening tool that has
been linked to second grade outcomes.
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BACKGROUND
ROAD TO THE EARLY ACHIEVEMENT AND DEVELOPMENT OF YOUTH
Stakeholders throughout Sonoma County have requested local data documenting the need for quality
early childhood education, as well as a standard measure of kindergarten readiness. However, until
recently, this information did not exist. By partnering with school districts and early childhood
educators, The Road to the Early Achievement and Development of Youth (READY) has gathered
some baseline data on early childhood education classrooms and kindergarten (K) and transitional
kindergarten (TK) students.
READY is funded by First 5 Sonoma County and supported by Sonoma County Health and Human
Services Departments, Community Child Care Council of Sonoma County (4Cs), Child Care Planning
Council of Sonoma County, and River to Coast Children’s Services.
Built on the premise that prevention focused policies and interventions have long-term impacts,
READY garners local support for increasing the quality of early childhood education (ECE) and
facilitating the transition of young learners from early childhood education into kindergarten.
READY employs three strategies to help meet the bold goal of closing the achievement gap:
1.
2.
3.

Coaching for early childhood educators
Place-based teams of educators, administrators and parents
A standard kindergarten assessment

HIGH QUALITY EARLY CHILDHOOD EDUCATION
High-quality early childhood education and preschool experiences have been shown to have lasting
effects on a child’s learning and development. Preschool can lead to immediate gains in cognitive and
social emotional development, with the largest impact on English language learners and children from
low-income families (Barnett, 2008). Additionally, the effects of preschool extend beyond individual
children. After analyzing decades worth of data on the impact of early childhood programs, James
Heckman, Nobel Laureate winning economist, found that for every one dollar invested in early
childhood, there was a return on investment ranging from $3.78 to $17.07, with an average return at
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.

$7 for every dollar invested (Heckman, 2006). Heckman’s research included data from longitudinal
evaluations on programs such as Perry Preschool and the Abecedarian Program, which demonstrated
substantial effects of early intervention strategies on school achievement, job performance, cognitive
skills, and social behaviors (Heckman, 2008). In addition, Heckman and colleagues identified that
investing in high-quality early education for disadvantaged children, birth to age five, can reduce the
achievement gap, the need for special education, and overall societal costs (Heckman, 2011).
The National Association for the Education of Young Children (NAEYC) developed ten standards
that mark high-quality early education programs. Standards include areas such as relationships,
curriculum, assessment of child progress, health, families, community relationships, and physical
environments that identify high-quality early education programs. In order to increase the quality
of early childhood education, many organizations have sought to provide coaching and professional
development services to early childhood educators. Coaching is a relationship-based process led by an
experienced professional with specialized training and adult-learning knowledge and skills. A coach
“guides by the side,” to help early childhood educators find their best teaching methods, based on the
individual teacher’s strengths. For coaching to be effective, it must include ongoing observation and
hands-on participation in the classroom, as well as individualized, reflective discussion and feedback
(Lesaux et al., 2014). Coaching should also be linked to a site-based professional development plan
(Lesaux et al., 2014).

SCHOOL READINESS
Studies show that children who are ready for kindergarten are more successful in the future, both
academically and emotionally. However, school readiness goes beyond just the readiness of the
child. Readiness also encompasses the capacity of families to nurture children, the ability of schools
to meet the needs of children and families, the quality of early environments, and the assets of
the community. Until recently, most kindergarten readiness assessments have focused on academic
aptitude and neglected many of the domains necessary for school success. Early childhood experts
have pushed for assessments that capture the holistic experience of children entering kindergarten
and do not occur in isolation from demographic risk, experiences in the home and community, and
resources available (Snow, 2011). Additionally, the readiness of children for kindergarten exists across
multiple domains, including social competence, physical health and well-being, emotional maturity,
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communication, and language cognition (Janus et al., 2000). For example, The National Education
Goals Panel describes kindergarten readiness across five domains: physical well-being and motor
development, approaches to learning, social and emotional development, language development,
and cognition and general knowledge.
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METHODOLOGY
DATA COLLECTION INSTRUMENTS
The Desired Results Developmental Profile School-Readiness
In 2012, the California Department of Education (CDE), in collaboration with WestEd Center for Child
and Family Studies and the UC Berkeley BEAR Center, released the Desired Results Developmental
Profile-School Readiness (DRDP-SR) as the preferred method for assessing children’s learning and
development. The DRDP-SR is not a “test,” but rather is an observation-based assessment tool that
enables teachers to observe, record, and reflect on children’s learning and development. The DRDP-SR
is part of the larger Desired Results assessment system, and is aligned to California Common Core State
Standards and the Preschool Learning Foundations. Grounded in current research and best practices,
the DRDP-SR is a strengths-based assessment that uses a developmental continuum to measure a child’s
kindergarten readiness on five key domains of school readiness: English language development, self and
social development, self-regulation, language and literacy development, and mathematical development.
A list of the DRDP-SR domains and measures is included in the appendix on page 52.
The DRDP-SR was created with four primary purposes in mind:
1. To provide teachers with a valid and reliable psychometric measurement of children’s
development in key domains of school readiness.
2. To support the transition between preschool and transitional kindergarten, and between
transitional kindergarten and kindergarten, by creating a common language for discussing
children’s development, linking the information from other DRDP tools, commonly used in
Pre-K, to the DRDP-SR, and creating opportunities to share information across grades.
3. As a research tool to provide schools and districts with data for program improvement,
share results with families for a common understanding of each child’s strengths and areas
of development, and understand the developmental readiness of groups of transitional
kindergarten and kindergarten children.
4. As a professional development tool that supports teachers’ instructional practice through
observation, documentation of student learning, reflection on the evidence, and curriculum
planning based on students’ strengths and areas for development.
For READY, kindergarten and transitional kindergarten teachers were asked to complete the DRDP-SR
for each student within 60 calendar days of enrollment. Teachers were also asked to enter their ratings
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into DRDP Tech, the online data system. School districts were offered support for teacher release
time and teachers were provided with a WiFi enabled computer tablet to aid in the completion of the
DRDP-SR.

Parent Survey
Recognizing that parents are a vital source of information, they were asked to complete a survey to
identify what services and resources families and children already receive and what other supports
are necessary to ensure all children are successful. The survey asked questions about children’s early
childhood education and preschool experience, kindergarten transition activities, family activities, and
children’s health. The survey was translated into Spanish. A copy of the parent survey is included in
the appendix on page 53-54.
Parent surveys were initially distributed and collected at Back to School and Welcome Nights. To
reach the remaining parents, teachers were asked to distribute the surveys to parents who had not
responded. To thank parents for their time and incentivize completion, each parent/child received a
bilingual book to keep. Parents were offered the book regardless of survey completion.

Early Childhood Education Program Quality Assessments
Two assessments were used to measure the quality of the early childhood environments and
relationships:
•

•

The Environmental Rating Scales (ERS): ECERS-R, ITERS-R, FCCERS-R, and SACERS, each
designed for different age groups, and care settings, to assess process quality such as interactions
between classroom staff and children, parents, and other adults, among children themselves,
and the interactions that children have with the materials and activities within the classroom
environment.
Classroom Assessment Scoring System (CLASS): An observational tool based on professional
development and used to increase teacher effectiveness that organizes teacher-student interactions
into three domains and breaks them into multiple dimensions.

The results of these assessments can be used to guide professional development and coaching to
support the early childhood educator’s plans and curricula, and includes reflective dialogue (Lesaux et
al., 2014).
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READY Teams Self-Assessment
Members of the place-based READY Teams were asked to complete a self-assessment during the
initial team meeting. The self-assessment asked questions about perceived early childhood education
and kindergarten alignment, parent engagement, shared vision, and data-driven decision making. The
intention of the self-assessment is to gauge the current birth-third grade landscape in each community,
which will allow the READY Implementation Team to measure if and how awareness and support
for a birth-third grade continuum has changed. The self-assessment is included in the appendix on
page 55-56.

Coaching Survey
In June 2015, after one year of coaching services, early childhood educators completed a 14-item
survey about their coaching experience. The survey asked questions about the usefulness of resources
and incentives, impact of services, and overall satisfaction. The coaching survey is included in the
appendix on page 57-58.

EVALUATION QUESTIONS
The READY Implementation Team developed the following research questions to evaluate READY.
It is important to note that some of the questions refer to long-term system changes and it may take
time to observe impact. Evaluation questions are organized by the strategy they relate to.
Coaching for Early Childhood Educators:
1. How has the quality of the early childhood education programs improved as a result of coaching
services?
2. How did kindergarteners who attended an early childhood program with READY coaching support
compare to kindergarteners from similar demographic backgrounds who did not attend an early
childhood program or attended an early childhood education program without READY coaching
support?
READY Teams:
3. To what extent have teachers and early childhood educators aligned curricula and standards?
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4. Has awareness and support for a birth to third grade continuum changed, if so how?
Kindergarten Assessment:
5. What academic paths were taken by the most and least ready kindergartners? How did kindergartners
who had a quality early childhood education experience compare to kindergartners without such
experience at the beginning of the school year? How do these two groups compare at the end of the
school year?
6. What child and family factors are linked to kindergarten readiness outcomes? Are these associations
similar for different kinds of students?

RESPONSE RATE
Student rosters were collected from each school site in August and December to determine total
enrollment. These numbers were then used to determine the total transitional kindergarten (TK) and
kindergarten (K) population and calculate response rates for the various data collection methods.
In comparing rosters, it was noted that some students withdrew from the class after the first day of
school and new students enrolled. All transitional kindergarten and kindergarten students who were
enrolled during the Fall or Spring rating period and/or had a completed READY parent survey are
included in the total READY TK and K population. Seventeen students were enrolled in August, but
withdrew before the Fall rating period and did not have a completed parent survey. These students
are not included in the total TK and K population count, as they presumably were not enrolled in the
class long enough for either data collection instrument to be complete. Analyses are only conducted
on the students whose parents consented for their information to be included in reports.1
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Nearly all parents consented for their child’s information to be included in this report.
Over 50% of the sample TK and K population had Fall and Spring DRDP-SRs and a parent survey
completed.
Frequency

Response Rate

Number of schools

7

--

Number of classrooms

21

--

Total TK and K population

460

--

Parent consented for child’s
information to be included in reports2

432

94%

Fall DRDP-SR Completed

369

85%

Spring DRDP-SR Completed

358

83%

Parent Survey Completed

273

63%

STUDENT DEMOGRAPHICS
There were 432 transitional kindergarten and kindergarten students across the seven schools that
piloted READY in the 2014/2015 school year whose parents consented for their information
to be included in this report. Close to three quarters of these students (74%) were enrolled in a
kindergarten classroom. The remaining 26% of students were enrolled in a transitional kindergarten
program, also known as a 2-year kindergarten program for children whose fifth birthday falls after
September 1st. The table on the following page describes the demographics of TK and K students.

To increase response rates and reduce the burden on teachers, passive consent was utilized. Parents were notified of the

1

project and asked to complete and return a refusal form within two weeks if they did not want their child’s information
included in final reports.
2

Response rate is calculated from the total TK and K population; however, DRDP-SR and parent survey completion

numbers are only reported for children whose parents consented to have their information included in the report.
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Students across the four school districts had varying demographic backgrounds.
Santa Rosa City Schools had a significantly higher percentage of Hispanic and English Language
Learner students than the other districts.
Frequency

Percent

Transitional Kindergarten

112

26%

Kindergarten

320

74%

Male

222

52%

Female

206

48%

Hispanic

254

62%

White

123

30%

African American

2

1%

Multi-Ethnic/Racial

18

4%

Other

13

3%

English Language Learners

221

56%

English Only

176

44%

Guerneville

28

7%

School

Healdsburg

104

24%

District

Old Adobe

128

30%

Santa Rosa City

172

40%

Grade

Sex

Race/
Ethnicity

Language
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COACHING FOR EARLY CHILDHOOD EDUCATORS
Coaches from local Resource and Referral agencies in Sonoma County work with center-based
programs and family child care homes in different regions throughout the county to increase the quality
of the early education programs to better serve children and families. Coaching is a relationship-based
process led by an expert (the coach). Coaching is designed to build capacity for specific professional
dispositions, skills, and behaviors and is focused on goal-setting and achievement for an individual or
group. Coaching is used to foster and support improvements in early childhood program quality.

In 2014, coaches were working with 31 center-based programs and 22 family child care homes.
These programs spanned Santa Rosa, Petaluma, Healdsburg, Guerneville, and Sonoma Valley.
Frequency

Percent

53

--

Center-based program

31

58%

Family child care home

22

42%

Early childhood education programs receiving
coaching services

Through READY, early childhood education programs received an independent Environment Rating
Scale (ERS) assessment and Classroom Assessment Scoring System (CLASS) assessment. Coaches
and early childhood educators meet to reflect on these scores and develop a quality improvement plan.
It is important to note that in addition to READY, a consortium of local Sonoma County early
childhood education centers, resource and referral agencies, higher education institutions, and other
early childhood advocates have worked together to springboard a local quality improvement rating
system, called Quality Counts. California State Preschool Programs (CSPP) and Family Child Care
Home Education Network (FCCHEN) programs interested in participating in Quality Counts are rated
on a state-wide tiered matrix. The matrix provides information about the level of quality of a program,
and can be used to shape coaching supports. Specifically, the matrix assigns points for specific ERS
and CLASS scores, and also includes points for staff ratios, director and teacher qualifications, health
and safety screenings, and child assessments.
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After their rating is determined, Quality Counts programs also receive coaching services to improve the
quality of their program. READY and Quality Counts are deeply connected and mutually reinforcing
projects in Sonoma County; both projects utilize the same coaches and both seek to improve the
quality of early childhood education in Sonoma County.
From January 2014 to May 2015, 41 programs received a CLASS assessment and 42 programs
received an ERS assessment. Due to limited funding, staff were unable to complete CLASS and ERS
assessments for the remaining 11 programs participating in READY. The results of the assessments
are described below.

CLASSROOM ASSESSMENT SCORING SYSTEM
The Classroom Assessment Scoring System (CLASS) is an observational tool used to assess and
improve teacher effectiveness. Across age levels, effective interactions are organized into domains
and dimensions. The quality of the interactions that children have with their teachers has a long-term
impact on their success. By encouraging children with verbal support and asking follow-up questions,
educators are helping children develop the necessary language and cognitive skills.
Quality Independent Validators observed early childhood education classrooms, making note of the
quality of interactions between children and educators. The Pre-K and Toddler CLASS assessments
were used in READY classrooms, with the tool used corresponding to the age of the majority of
children in the classroom. The Pre-K tool covers three domains (Emotional Support, Classroom
Organization, and Instructional Support), while the Toddler tool covers two domains (Emotional and
Behavioral Support and Engaged Support for Learning). Each item on the CLASS is rated on a 1 to
7 scale, where 1-2 is consider “Low,” 3-5 is considered “Middle,” and 6-7 is considered “High.”
Forty-one programs received a CLASS assessment, 32 of whom were rated on the Pre-K tool and 9
of whom were rated on the Toddler tool.
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On average, the 32 preschool classrooms assessed have “high” ratings for Emotional Support
and Classroom Organization, and “middle” ratings for Instructional Support.
There was no statistically significant difference in scores between CSPP, Private, Head Start, and
Family Child Care programs.
Key
High: 6-7
Middle: 3-5
Low: 1-2

No preschool classroom scored in the “low” range for Emotional Support and Classroom
Organization.
Similarly, no toddler classroom scored in the “low” range for Emotional and Behavioral Support.

Preschool

% Low

% Middle

% High

Emotional Support

0%

3%

97%

Classroom Organization

0%

10%

90%

Instructional Support

26%

74%

0%

Emotional and Behavioral Support

0%

11%

89%

Engaged Support for Learning

11%

89%

0%

Toddler
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On average, the 9 toddler classrooms assessed have “high” ratings for Emotional and Behavioral
Support and “middle” ratings for Engaged Support for Learning.
There was no statistically significant difference in scores between CSPP, Private, Head Start, and
Family child care programs.
Key
High: 6-7
Middle: 3-5
Low: 1-2

							

Based on the results of the CLASS 		
assessments, some early childhood educators
chose to improve instructional supports in
their preschool classroom and some chose to
focus on the Engaged Support for Learning
							
domain with toddlers. Within these domains
are key strategies such as language modeling, quality feedback, concept development, and facilitation
of learning and development.

“During							
the coaching you learn new skills
and ways
to manage daily parent and child
							
interactions”
- Early Childhood Educator in
							
Petaluma
							

When asked to provide feedback at the end of the year, some early childhood educators highlighted
their improvements in teacher-child interactions, such as learning how to encourage more open-ended
questions and meaningful conversations with children.

ENVIRONMENT RATING SCALE
The Environment Rating Scale (ERS) is a suite of assessments designed to measure the “process
quality” of early childhood and child care programs. Process quality consists of the various interactions
that go on in a classroom, as well as the features such as space, schedule, and materials that support
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these interactions. Research suggests that process quality is a better predictor of child outcomes than
structural indicators such as staff to child ratio, class size, costs of care, and type of care (Whitebook,
Howes, & Phillips, 1995).
Quality Independent Validators completed an independent Environment Rating Scale (ECERS,
FCCERS, or ITERS) assessment for 42 programs. 26 programs received an ECERS rating, 14
receieved a FCCERS rating, and 2 received an ITERS rating. Each item is rated on a 1 to 7 scale and
are averaged together to create an overall ERS score.

“I’m taking a closer look at my
environment (both inside and out) and
really looking at how to improve” - Early
Childhood Educator in Guerneville
Programs3 had “middle” to “high” range scores on the Environment Rating Scales.
This information, along with CLASS scores, was used to create Quality Improvement Plans.

Key
High: 6-7
Middle: 3-5
Low: 1-2

3

42 sites had a CLASS assessment. 26 were rated using the ECERS, 14 were rated using the FCCERS, and 2 were rated

using the ITERS.

READY BASELINE EVALUATION | JULY 2015 							

PAGE 22

COACHING FOR EARLY
CHILDHOOD EDUCATORS
QUALITY IMPROVEMENT PLANS
Information from both the Classroom Assessment Scoring System and Environment Rating Scales
were used to develop goals and priorities in each early childhood educators’ quality improvement plan.
The Quality Improvement Plans developed were used to tailor coaching services to meet the needs of
the individual provider or program. Of the 20 early childhood educators that completed the end of
the year coaching survey, 56% said the quality improvement plan goals were “always” clear.

Sites developed Quality Improvement Plans addressing specific ERS or CLASS items.
• 77% working on the Preschool Instructional Support domain
• 23% working on the Toddler Engaged Support for Learning
improve one CLASS domain
domain
31 sites selected to

25 sites selected to work
on at least one ERS item

•
•
•
•

36 % working on furnishings for care, play, and learning
32% working on gross motor equipment
28% working on space for gross motor play
24% working on health practices

In addition to general support, coaches assisted early childhood educators with applying for First 5
Mini Grants, improving the environment, and improving interactions with children and parents.
Coaches will continue to work with the same 53 early childhood educators in 2015/2016, and also
will outreach to additional early childhood educators in READY’s expanded regions. Progress on the
Environment Rating Scale and Classroom Assessment Scoring System will be reevaluated at the end
of school year 2015/2016 and will be used to answer the research question “how has the quality of
the early childhood education programs improved as a result of coaching services?”
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BIRTH TO 3RD GRADE CONTINUUM
Creating a cohesive learning experience for children that extends from home visiting, parent education,
and other early education programs to preschool and into kindergarten and through elementary school
has the potential to improve child outcomes and close the achievement gap. Ideally, early childhood
educators, administrators, teachers, and other community partners will work together to create a shared
vision for early school success. By building relationships and establishing mutual accountabilities, teachers
and early childhood educators create a shared understanding of the importance of early learning.
In 2014, four place-based teams of early childhood educators, teachers, administrators, parents, and
community partners, also known as READY teams, were formed, with the overarching goal of improving
the transition for children and families into kindergarten and increasing school readiness. Each team
was charged with identifying strategies that improve school readiness and reflect the strengths and
needs of their communities. At their first meeting, team members completed a self-assessment to
provide baseline information about the perceived presence of a cohesive birth to third grade system.
The self-assessment included items about shared vision, learning environment, effective instruction,
early childhood education and kindergarten-12th grade alignment, family engagement, and data driven
decision making. Team members were asked to rate, on a scale of 1 to 4, the degree to which they
believe each element was happening in the community surrounding their READY elementary school(s).
Team members across the regions felt that authentic family engagement was happening most often and
items related to early childhood education and kindergarten-12th grade alignment (such as, kindergarten
and transitional kindergarten teachers visit early childhood educators’ classrooms and vice versa, and early
childhood and elementary school educators engage in shared professional development opportunities)
were happening least frequently.
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READY Teams agree that very little is happening in their respective communities around early
childhood education and K-12 alignment.
Teams agreed that the other elements were happening quite a bit.

“I valued having a variety of people in the room working
towards one goal - district staff, community partners,
parents, preschool teachers, etc. I appreciated the
diversity.” - Healdsburg READY Team Member
Based on the results of the self-assessment, as well as data from the READY parent survey,
kindergarten assessment, and other data sources, each READY team created an action plan based on
the needs and resources within the community. Each action plan spanned three primary goal areas:
early childhood education and K-12 alignment, family engagement, and data-driven decision making.
Each READY Team selected both short and long-term strategies, and prioritized key activities for
school year 2014/2015.
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By the end of school year 2014/2015, READY teams had accomplished the following:

Guerneville

• Convened teachers and early childhood educators to discuss current
issues pertaining to sharing student and classroom data
• Scheduled and planned three parent engagement workshops focused
on social/emotional development, reading and science for 2015/2016

Healdsburg

• Developed a half-sheet template to be distributed upon enrollment in
preschool that gives parents information about when their child will be
eligible to enter TK or K
• Created a calendar “cheat-sheet” to be used by preschool teachers to
complete the half-sheet template above that shows when a child will
enter TK or K based on their birth date
• Developed a parent consent form to exchange information between
early childhood educators and elementary schools
• Surveyed early childhood educators to determine what assessment
tools they are using

Old Adobe

• Surveyed TK and K teachers district-wide about the information they
would like to receive on incoming students
• Surveyed early childhood educators to determine what assessment
tools they are using
• Planned a community barbeque to welcome preschoolers and their
families to the school and community

Santa Rosa City

• Hosted two kindergarten orientation nights (one at Monroe Elementary,
one at Steele Lane Elementary) in May to introduce students and
families to the school sites and teachers
• Created and distributed school readiness bags that included bilingual
books, crayons, a school readiness workbook, and other materials to
67 incoming kindergarten students at the kindergarten orientation
nights

In year two, team members will be asked to complete the self-assessment again to determine if any
change has been made. Additionally, at the end of year two, team members will be invited to participate
in focus groups to reflect on the progress made toward creating a birth to third grade continuum.
Using a reflection process, team members will be able to discuss their communities progress in creating
a birth to third grade continuum that may not be captured through the self-assessment results.
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Together this information will be used to determine if awareness of and support for a birth to third
grade continuum has changed.

The most valuable part of participating on the READY
Team has been “the collaborative process to set goals
and provide a great opportunity for our families and
students.” - Santa Rosa READY Team Member
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Children learn and develop in different ways and at different rates. The nation’s leading early childhood
advocacy organization, The National Association for the Education of Young Children (NAEYC),
advocates for broad and flexible definitions of school readiness. Specifically, the NAEYC encourages
definitions of school readiness that include all areas of learning development, not just literacy and math.
Additionally, school readiness definitions must reflect the variation in children’s abilities, individual
characteristics, cultures, languages, disabilities, and communities. READY has adopted this position and
also stipulates that “school readiness involves more than just children. School readiness, in the broadest
sense, is about children (and their physical well-being and motor development, social and emotional
development, approaches to learning, language development, and cognitive development and general
knowledge), families, early environments, schools and communities.”

DESIRED RESULTS DEVELOPMENTAL PROFILE-SCHOOL READINESS
The Desired Results Developmental Profile-School Readiness is an observational assessment tool that
takes into account this definition of school readiness and uses a framework for teachers to articulate a
student’s learning across a developmental continuum for the five domains.

Developmental Domains
The Desired Results Developmental Profile-School Readiness (DRDP-SR) measures the developmental
progress of students in the transitional kindergarten and kindergarten years across five domains. These
domains are as follows and reflect crucial areas of learning and development for young children.
Within each domain there are various measures, with each describing a specific competency or aspect
of development.
•

The English Language Development (ELD) domain assesses the progress of dual language
learners in learning to communicate in English. Dual language learners vary substantially in their
English language acquisition, depending on factors such as degree of exposure to English, level
of support provided in the child’s home language, age of exposure to English, and structure of
the child’s home language. The English Language Development measures are only completed for
children who speak a language other than English at home.

Becasue the ELD domain is only completed for dual language learners, it is not included in our analysis
on school readiness.
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•

The Self and Social Development (SSD) domain assesses children’s developing abilities to
understand and interact with adults and peers. The skill areas within this domain include a child’s
identity of self in relation to others, social and emotional understanding, social interactions with
familiar adults, and social interactions with peers.

•

The Self-Regulation (REG) domain assesses children’s ability to manage attention, emotion,
and behavior, including self-control of feelings and behavior, as well as the shared use of space
and materials.

•

The Language and Literacy Development (LLD) domain assesses children’s progress
in developing foundational language and literacy skills. The skills within this domain can be
demonstrated in any language and via any mode of communication. By developing language
and literacy skills in their home language, dual language learners are forming the foundation for
learning English, and as such dual language learners may demonstrate language and literacy skills
in their home language, in English, or in both languages.

•

The Mathematical (MATH) domain assesses children’s development in mastering mathematical
concepts such as classification, number sense of quantity, number sense of math operations,
measurement, patterning, and shapes.

Developmental Levels
Supporting the idea that children learn and develop at varying paces, the DRDP-SR uses a fivepoint developmental continuum within each of the above domains of development to assess a child’s
learning. The skills and behaviors typical of each developmental level vary by measure and domain;
however, the DRDP-SR defines the developmental levels in the SSD, REG, LLD, and MATH domains
as follows:
•

Exploring Competencies. Children at this beginning level show awareness of the feelings and
physical differences of self and others; engage in play; use language to describe self, others, events,
and stories; enjoy interacting with familiar adults; engage with and respond to literacy activities;
recognize symbols, shapes, and patterns; make basic movements with confidence; cooperate in
completing routines; and follow guidance from adults about rules and routines.

READY BASELINE EVALUATION | JULY 2015 							

PAGE 29

KINDERGARTEN ASSESSMENT

•

Developing Competencies. Children at this next level engage in play and communicate about
play with peers; initiate cooperative activities with adults; show increasing knowledge of print;
use familiar strategies to solve problems; know some letters and numbers; sort and count small
quantities of objects; copy patterns; use movement skills in a variety of settings and tasks; and
begin to complete routines and follow rules on their own.

•

Building Competencies. Children at this level express their feelings and acknowledge the feelings
of others; engage in play that is increasingly complex and cooperative; develop close friendships;
relate to adults to share experiences and get information; understand and use language to refer to
real and imaginary experiences and for social purposes; show increasing understanding of stories
and books; write some letters to communicate meaning; use a variety of strategies to learn about
objects and solve problems; count, sort, and order objects; use complex movement skills in play
and activities; independently complete simple routines; and apply rules in a variety of situations.

•

Integrating Competencies. Children at this level are able to communicate the “how” and “why”
of actions and events. They consider the needs and feelings of others and propose activities and
solutions that work for themselves and others; cooperate with adults and peers to plan activities
and solve problems; understand and use language to explain, predict, compare, or summarize real
and imaginary events and activities and for complex social purposes; know most letters; show
understanding of text; show awareness that sounds make up language; solve simple subtraction
and addition problems; coordinate multiple movements with balance, strength, or control; and
communicate why practices and rules are important.

•

Applying Competencies. Children at this level engage in extended conversations, understand
that language can be used to express different intentions, comprehend increasingly complex
informational text, and use increasingly complex grammar. They have a greater capacity to
take the perspective of their peers, such as expressing concern for friends’ feelings, displaying
better conflict resolution skills, and demonstrating a concern that others be treated fairly. At this
developmental level, children know how to solve addition and subtraction problems, engage in
measuring length, recognize a greater variety of shapes, solve increasingly complex problems that
require multi-step solutions and can sometimes explain why those solutions may work.
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EARLY LEARNING AND DEVELOPMENT
As outlined earlier, the strength of the DRDP-SR, as a developmentally appropriate assessment tool,
is that it paints a picture of children’s development along a continuum. Rather than labeling a child as
ready or not ready, the DRDP-SR describes where a child is developmentally on the various domains.
Without making statements about where a child or group of children should be, the DRDP-SR gives
teachers the tools to tailor curriculum and instruction to meet the needs of children where they are.
The following data is intended to provide one measure of children’s learning and development at
kindergarten entry. Transitional kindergarten students are not included in the analysis.
			

				

28%

			
				
				

Approximately 3 out of 10 kindergartners assessed
enter school optimally ready to succeed.
Students who enter kindergarten optimally ready to succeed have
been rated in the last three levels of development by their teachers
on the four domains of school readiness.

Students who are optimally ready transition smoothly and are well-prepared to handle the standard
kindergarten curriculum without added supports.
Just under 50% of entering kindergartners have varying levels of development. Although not
considered “optimally ready,” their learning and development has many areas of strength and these
students may just need time to adjust to the classroom environment.
		
				

				
				
				

23%

				
			

Close to one-quarter of kindergartners assessed
enter school behind their peers and need additional
resources to catch up.
Students who enter kindergarten the “least ready” to succeed have
been rated in first two levels of development on all four domains of
school readiness.
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One-third of the students who were “least ready” in Fall, when re-assessed at the end of the
kindergarten school year, are still not at the level of a student who would enter kindergarten optimally
ready to succeed. These students who start behind, and remain behind, represent approximately 7%
of the kindergarten population assessed. This rate is fairly in line with the percent of students enrolled
in special education services statewide and nationally, and may be an indication of students who will
need ongoing additional supports (California Department of Education, 2015; U.S. Department of
Education, 2015).

The most and least “ready” kindergartners differed on a few key variables.

“Most Ready”
Kindergartners

“Least Ready”
Kindergartners

↑
↑

More likely to have a parent with at least a high school education
More likely to have a parent who read books or watched videos about
kindergarten with them
↑    More likely to have attended a tuition-based preschool
↑
↑
↑
↓
↓

More likely to be of Hispanic ethnicity
More likely to speak a language other than English in their home
More likely to have a parent with less than a high school education
Less likely to eat breakfast all five days in the school week
Less likely to have a parent work on school readiness skills with them
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FAMILIES AND EARLY LIFE EXPERIENCES
Achievement gaps are typically referred to in terms of the differences based on income and/or
race and ethnicity. And while it is true that children raised in a low-income household may not
have the same access to resources as a child raised in a higher-income household, income is not
the only factor at play (Heckman, 2011). As children’s first teachers, parents have a large impact on
children’s cognitive and language development (Figueras-Daniel & Barnett, 2013). Activities such as
reading books, visiting parks and museums, and child-directed conversations, provide children with
stimulation for early learning; however these activities are less likely to be observed in low-income
families (Figueras-Daniel & Barnett, 2013). For example, children from a low-income family hear
approximately 30 million fewer words by their fourth birthday than a child from a higher resourced
family (Hart & Risley, 2003). Family environments explain much of the variability in tests scores, and
positive early environments, created through parental support and quality early childhood education,
build the foundational skills children need to succeed (Heckman, 2011).
This section focuses on the experiences and opportunities families participating in READY were able
to take advantage of prior to kindergarten.

Early Childhood Experiences
The 2014 READY parent survey asked families about their child’s preschool and early education
experience. Seventy percent of parents who responded to the survey reported their child attended
some preschool or early education program prior to kindergarten, with attendance ranging from
53%-100% by school. Children in the two schools in Santa Rosa City School District were less
likely to have attended preschool or other early education program than children from other schools.
Additionally, of those that attended preschool or another early education program, 20% attended
more than one program.
The following table describes the different types of programs parents report their children attending.
For the children who attended more than one program, the most recent experience is included.
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The majority of children who attended preschool attended a private center-based program before
kindergarten.
There was not a statistically significant difference between the types of programs that transitional
kindergarteners and kindergarteners attended before entering school.
Transitional
Kindergarteners

Kindergarteners

No Reported Preschool or Early Education Experience

34%

29%

Reported Preschool or Early Education Experience

66%

71%

California State Preschool Program

20%

25%

Private Center-Based Program

31%

28%

Family Child Care Home

4%

4%

Head Start/Early Head Start

1%

5%

Other/Unknown Preschool

10%

10%

Although the majority of parents reported their child receiving some form of early education, for
some families, and for various reasons, preschool and/or child care is not an option.

One of the largest barriers to children attending preschool was affordability.
However, an equal percent of families reported not wanting their child in care outside the home.
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The parent survey asked parents to identify why their child did not attend preschool in an effort
to understand the barriers families face. Parents were able to select more than one response. Of
the 83 children who did not attend a preschool or child care program, 28% of families cited the
unaffordability of preschool as the reason. For some parents the barrier was lack of information or
incompatible hours.

Family Activities
Daily reading has been shown to be one of the most important factors for increasing school readiness.
On the 2014 READY parent survey, 66% of parents and families reported reading stories or showing
pictures from books to their child at least once per day. Differences in reading rates appear by
home language, ethnicity, parent education, and child’s early education experience. While over threequarters (78%) of English-only speaking parents and families report reading to their child at least
once per day, only 55% of parents who speak a language other than English at home report reading
to the child daily.

Two-thirds of parents read to their children every day.
However, there are significant disparities in reading rates by home language, with more English-only
households reading to their children daily compared to households with a different primary language
(78% versus 55%).
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In addition to daily reading, studies have shown parent-child interactions and parent involvement
to be predictive of school success (Hill, 2001; Lahaie, 2008). To better understand the range of
activities families engage in, the READY parent survey asked families about the frequency at which
they do other activities with their children, such as eating family meals together, playing outdoor
games, practicing letters, numbers, or words, and playing board games. Parents with at least a high
school education (88%) and parents who only speak English (95%) in the home reported eating family
meals together more often than parents with less than a high school education (74%) and parents
who speak a language other than English in the home (77%). No differences were found by ethnicity,
home language, parent education, or child’s early education experience for the remaining activities.
To get a picture of access to local cultural resources, parents were asked to indicate if they brought
their child to a library, park, museum, or place of worship in the past 30 days.

Parents from an English-only household were more likely to bring their child to a library, museum,
and/or place of worship than households with a different primary language.
There was no significant differences in park visitation by home language.
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Nearly all (92%) parents reported that they visited a park with their child, while families visited a
museum and place of worship less often (16%). Parents who reported reading stories or showing
pictures of books to their child daily were more likely to have visited a library in the past 30 days (43%)
when compared to families who read less often (21%).

Health and Wellness Resources
In the first few years of life, hundreds of neural connections are formed every second, laying the
foundation for all later learning. Low exposure to stress and access to nutritious foods help support
a child’s healthy brain development. The 2014 READY parent survey asked about children’s health
care providers, breakfast consumption, and health and developmental screenings.
While more children have a regular doctor (98%) than a dentist (91%), nine out of ten children have
both a doctor and dentist. Hispanic children were more likely to have a regular dentist (96%) than
their white (86%) and multi-ethnic/racial (73%) peers. Regular dental and pediatricic visits are key to
maintaining good health. Additionally, well-child examinations are an opportunity for parents to ask
the doctor or pediatrician about developmental delays.
According to the 2014 READY parent survey, only 31% of children had a developmental screening
(an assessment of speech/communication, motor skills, problem solving, and/or social behavioral
skills) in the past year. While 15% of parents were unaware if their child had such a screening, the
majority (54%) reported that they did not. Developmental screenings can identify delays and lead to
early interventions.
The 2014 READY parent survey also asked about children’s breakfast consumption during the school
week. The Academy of Nutrition and Dietetics posits that breakfast is the most important meal
of the day. Breakfast provides the body energy for the day and allows for better concentration and
problem-solving ability.

			
15%
		

of children do not get a nutritious start to the school day every morning.

READY BASELINE EVALUATION | JULY 2015 							

PAGE 37

KINDERGARTEN ASSESSMENT

Most parents (85%) reported their child eating breakfast every day during the school week. It is
important to note that most schools offer free breakfast to all students, every morning. While some
parents reported their child not eating breakfast at all or for only a portion of the week, those same
parents may be unaware if their child is served breakfast on the school campus.

Parent Education
Data from studies, such as the Early Childhood Longitudinal Study-Birth (ECLS-B) Cohort, show that
school readiness varies greatly by maternal education and family income (Isaacs & Magnuson, 2011).
Parents from low-income families are less likely to be able to “purchase” or provide key resources for
their children, such as high-quality child care, nutritious meals, stimulating neighborhood environments,
etc. Given the close ties between parental education and school readiness, the 2014 READY parent
survey asked families about the highest education level of the child’s primary caregivers.

One out of five children lives in a household where neither parent finished high school.
Over half of parents extended their education beyond high school.

Parents with less than a high school education are more likely to have a child who qualifies for free
and reduced price meals, less likely to have personal non-work related access to the internet, and more
likely to speak a language other than English in the home.
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Parent Programs
Sonoma County is home to many programs and services that provide parents and families with the
supports they need to foster development, such as:
• AVANCE: Empowers families through a two-generational approach, combining early childhood
development and parent education.
• Triple P Positive Parenting Program: Gives parents the tools to manage both big and small
problems of family life.
• Pasitos playgroups: Focuses on preparing young children (aged 3-4 years old) from under served
neighborhoods to be successful in school, and providing parents with tools to maximize their
impact as their child’s first teacher.

Only a small proportion of parents participated in one of the parenting programs listed.
Of those that did participate, the majority received home visits.

Only a small proportion of parents who responded to the READY parent survey participated in the
parenting programs listed. The greatest percentage (9%) received home visits from a public health
nurse, community worker, parent educator, or other provider. Children who did not have a preschool
or early education experience were more likely to have attended Pasitos (13%) with their parent than
children with a preschool or early education experience (4%).

Kindergarten Transition Activities
There are various activities parents and children can participate in to ease the transition into
kindergarten. Additionally, many schools offer opportunities for children and families to visit the
school and/or classroom prior to the first day of kindergarten. The 2014 READY parent survey
asked parents to select the various opportunities they were able to participate in before the first day of
school. Overall, parents most frequently reported talking to their child about kindergarten. Parents
also reported visiting the school/classroom and meeting their child’s teacher.
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Two-thirds of parents reported visiting the elementary school and/or classroom with their child.
Visiting the classroom and meeting a child’s teacher are great opportunities for families and educators
to build rapport before kindergarten starts.

Parents with a college education reported working on school readiness skills and reading books or
watching videos about kindergarten with their child more frequently. Additionally, parents in Englishonly households were more likely to work on school readiness skills with their child, read books or
watch videos about kindergarten with their child, ask the child’s preschool or child care provider
questions about kindergarten, and talk to another parent about their child’s experience in kindergarten.

SCHOOL READINESS FACTORS
Children’s readiness for kindergarten and success in school does not occur in isolation. Families, the
home environment, and the quality of early education experiences have a critical impact on a child’s
early learning.
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While some children may have greater opportunity for success because of their parents’ income and
education, factors such as quality preschool and daily reading can have a big effect on increasing school
readiness. The following analysis examines the impact that certain early experiences and factors have
on children’s learning and development at kindergarten entry.

At kindergarten entry, when controlling for age, preschool experience was found to be a
significant predictor of mathematical development.
Additionally, parent education was identified as a predictor of self-and social development, language
and literacy, and mathematical development.
Self and Social
Development

Language and
Literacy

Mathematical
Development

Adjusted R Squared

.209

.104

.229

.264

Child’s Age4

♦♦♦

♦

♦♦♦

♦♦♦

Preschool Experience

--

--

--

♦

Daily Reading

--

--

--

--

♦♦

--

♦♦

♦

Parent Education
			
4

Self-Regulation

♦ p >.05

♦ ♦ p >.01

♦ ♦ ♦ p >.001

Age is included in the models as a covariate.

The table above shows the statistically significant predictors for the four domains of school readiness
for kindergarten children. The adjusted R squared value listed in the table indicates the proportion of
variance that is explained by all of the factors in the regression model. For instance, the four factors
included in the model explain 21% of the variability in kindergartener’s self and social development
rating. Greater R squared values indicate that the factors included in the model are better predictors
of the developmental domain.
While preschool experience and daily reading do not appear to be significantly associated with increased
school readiness in our sample, this may be due in part to the school readiness tool utilized. The
DRDP-SR was selected as the school readiness assessment for READY because of its connection to
the DRDP-PS used in preschool and because it is a developmentally appropriate tool that reflects the
multiple domains of school readiness.
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However, the tool requires teachers to use information collected from naturalistic observations of
students to make an informed rating of the child’s development along a continuum. Thus, it is possible
that teacher subjectivity played a role. For example, one would postulate that exiting transitional
kindergartners would be developmentally similar to entering kindergartners; however, Fall and Spring
DRDP-SR ratings revealed that exiting transitional kindergartners were consistently rated at higher
developmental levels than entering kindergartners.
The following sections discuss significant results by developmental domain.

Self and Social Development
In the Fall, on average, kindergartens were rated in the third developmental level, Building Competencies.
By the end of the year, the majority of kindergartners (71%) were rated in the last two developmental
levels, Integrating and Applying Competencies.
Kindergartners who had at least one parents with a high school education or higher and kindergartners
whose parents read to them at least daily were more likely to be rated at a higher developmental level.
When separating out the effects of daily reading, preschool experience, and parent education on
self and social development by child’s home language, analyses show daily reading to be a significant
predictor of self and social development scores for English Language Learners, but not kindergartners
in an English only household.

Self-Regulation
In the Fall, most kindergartners (57%) were rated in the third developmental level, Building
Competencies, with the next highest percentage of students (26%) rated in the second developmental
level, Developing Competencies. By the Spring, 91% of kindergartners were rated at least at the
Building Competencies level. Interestingly, kindergartners with preschool experience had significantly
lower ratings of self-regulation in the Spring than their peers without preschool experience. When
separating out males and females, analyses show early childhood education to be a significant negative
predictor of self-regulation for males, but not for females.

Language and Literacy Development
Two-fifths of kindergartners were rated in the first two levels of development, Exploring and
Developing Competencies, for Language and Literacy Development in Fall. By Spring, nearly all
(92%) students were rated in one of the last three developmental levels.
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After separating out kindergartners by gender, analyses show preschool experience to be a significant
predictor of higher language and literacy scores at kindergarten entry for females, but not for males.

Mathematical Development
Students’ mathematical development was found to be the least advanced domain at kindergarten
entry, with 59% of kindergartners rated in the first two levels of development in Fall. Math skills
were shown to improve greatly over the kindergarten year, with 88% of students rated in the last two
developmental levels in Spring.
Preschool attendance is a significant predictor of entering mathematical development for female
kindergartners but not male kindergartners. Additionally, when separating out students by home
language, preschool attendance is a significant predictor of higher mathematical development for
kindergartners from an English only household.

IMPACT OF QUALITY PRESCHOOL
Due to limitations with the preschool questions on the READY parent survey, we were unable to match
kindergartners’ DRDP-SR scores to the quality of their previous preschool program. However, we
were able to look at all children that attended some early childhood education program (Head Start,
California State Preschool Program, private preschool, and/or family child care home) compared to
children without any such experience.
At the beginning on the school year, kindergartners with some preschool experience had significantly
higher math scores than children without any preschool experience. This association continued in
Spring. No other statistically significant differences were observed upon kindergarten entry. At the
end of the kindergarten school year, self-regulation of kindergartners with preschool experience was
significantly lower than kindergartners without preschool experience. This relationship is interesting
and should be reevaluated in the next school year to better understand if this is a consistent trend or
an anomaly.

READY BASELINE EVALUATION | JULY 2015 							

PAGE 43

LESSONS LEARNED
DRDP-SR IMPLEMENTATION FEEDBACK
Teachers and administrators were asked to provide feedback on the implementation of the DRDPSR and accompanying online data entry system, DRDPtech. The survey asked questions intended to
highlight the perceived benefits and challenges of the DRDP-SR and DRDPtech. Over half of teachers
(52%) and administrators (56%) completed the survey.

Teachers found the DRDP-SR to be time-consuming, collecting the observations to be cumbersome
and using the technology to be most challenging.
Administrators and teachers found that these three areas were the greatest barriers to site-level
implementation.
The pressure of getting the data entered on time, along with everything
Time

else teachers are expected to implement; finding the time, every day, to
observe and write notes
Tricky to “catch” students doing some of the items; behavioral issues that

Observations

are not developmental are not addressed; difficult to be attentive and
teach effectively at the same time; difficult to assess each child with fidelity

Technology

Learning to use the tablet; entering data into DRDPtech is slow and
cumbersome to go student by student

In addition to describing the challenges with implementing the DRDP-SR, teachers were asked to rate
which resources and incentives were helpful in their implementation of the tool. In the 2014/2015
school year, resources for implementing the DRDP-SR were predetermined. Teachers each received a
computer tablet, money for release time and/or a classroom aide, training on the DRDP-SR, a stipend
for attending the training, and one-on-one staff support.
Teachers found conversations with peers to be the most helpful in supporting their use of the DRDPSR. Additionally, teachers appreciated the money for release time, but identified not having enough
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money to support an in-classroom aide. There were mixed results on the helpfulness of the computer
tablet provided. It was noted that schools and districts had varying needs, and a prescribed incentive
model did not meet the needs of all teachers.
For the 2015/2015 school year, rather than selecting the incentives and setting a dollar amount for
each, the READY Implementation Team set a total dollar figure per teacher, and has given schools
and districts the flexibility to use the funds to best support their teachers and the implementation of
a common kindergarten assessment.

			

			
			
			

60%

			

Despite feeling that the resources were helpful, the majority
of teachers indicated that the actual implementation of the
DRDP-SR was as hard or harder than they expected.
20% of teachers said using the tool was as hard as they expected it
would be, and 40% said it was harder than they expected it would be.

Given that the DRDP-SR is observational and it included measures some teachers may not be used to
observing, there was a steep learning curve to understand and implement the assessment.
Since the intention of READY is to close the achievement and opportunity gap by increasing the
quality of early childhood education and facilitating the transition of young learners into kindergarten,
it is important to understand the impact that early education and investments in early education have
on school readiness. With this in mind, an assessment tool that is primarily used for teachers to plan
and adapt curriculum may not be the best tool to serve this purpose. Instead a tool that gives a clear
picture of children’s development upon kindergarten entry and can be mapped to later outcomes, is
ideal.
After gathering feedback from teachers and administrators and analyzing the results of the DRDP-SR,
the READY Implementation Team revisited the goals of the project to determine the effectiveness of
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the DRDP-SR. After careful consideration, the READY Implementation Team determined that the
DRDP-SR, which has since transitioned to the DRDP-K, did not meet the project’s needs as a common
kindergarten assessment. The READY Implementation Team revisited the original research on
kindergarten assessment tools, paying close attention for ones that were developmentally appropriate
and had research-based definitions of kindergarten readiness. The READY Implementation Team
selected to begin implementing the Kindergarten Student Entrance Profile (KSEP), a kindergarten
screening tool created in 2004 through a partnership with First 5 Santa Barbara and UC Santa Barbara.
Research on the KSEP has been completed to link the overall rating categories to second grade
California Standards Test (CST) English Language Arts scores.

READY TEAM FEEDBACK
During their fifth meeting of the year, READY team members were asked to give feedback on the
process and structure of the meetings. Team members were asked to describe the most valuable
aspects of the participating on the team, as well as what parts were of little or no value. As these
teams continue in the school year 2015/2016 and new teams are formed, this feedback will be used
to modify the processes.
According to the READY team process survey,
nearly all (86%) of team members felt the
The most valuable part of participating on
meeting frequency was just right, but over
the READY Team was “making the connection
one-third (38%) felt the meetings were too long.
with others who work for children and knowing
During the 2014/2015 school year, READY
we are working towards a common goal” - Old
teams met six times a year for two hours at a
Adobe READY Team Member
time. In general, team members agreed that their
role on the team was valued and agendas were
well-planned; however, close to one-fifth of READY team members did not find the meeting content
valuable nor the meeting purpose clear.
After reviewing this feedback, as well as each individual team’s action plan, the READY Implementation
Team decided to restructure the READY team meetings in school year 2015/2016 so READY teams
were required to meet less often and only focus on one key strategy. With the implementation of
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the KSEP and Parent Survey, the READY Implementation Team would like to see READY teams
using data from their community to address one identified area of need. This is a change from school
year 2014/2015 where teams were allowed to select as little or as many strategies as they wanted.
In 2014/2015, professional facilitators were selected to facilitate the first few meetings for each
of the groups to ensure a neutral voice moving through action planning, with the intention that
a community-based facilitator would surface and transition into the role before the sixth meeting.
Agendas, meeting content, and supporting documents for each of the teams were predetermined by
READY Implementation Team staff to keep all of the teams working in the same direction. This
structure proved to be too rigid for many of the paid facilitators, and thus the coordination of the
facilitators required more time than originally anticipated. Additionally, for many of the teams, it
was challenging for a community-based facilitator to rise to the surface after the tone of the first few
meetings had been set.
With the changing structure of the READY Teams, READY Implementation Team staff will work
to identify a regional lead amongst team members, and will work with the regional lead to co-facilitate
the meetings.

COACHING FEEDBACK
A survey on coaching services was mailed to all early childhood educators participating in READY.
Of the 53 early childhood educators receiving coaching services, only 20 responded to the survey.
The survey was distributed at the beginning of June, as many centers were beginning to close their
doors for the summer, which may have led to the low response rate.
Of those that responded to the survey, the majority (63%) felt the amount of coaching was just right;
however, just under one-third (32%) thought they were not receiving enough coaching.
Overall, early childhood educators felt the coach provided them with helpful resources and was
respectful of their personal background. Additionally, early childhood educators said the action plan
goals were clear.
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Only 30% of early childhood educators found the incentives provided by coaches to always be
useful.
Suggestions for improving the incentives included offering gift cards to Amazon or discount school
supply stores and providing props for story books.

On the survey, early childhood educators were asked to describe how coaching has made a difference.
Early childhood educators referenced applying for First 5 Sonoma County Mini-grants, improving the
environment, and improving teacher-child and teacher-parent interactions.
It is important to note that two early childhood educators who completed the survey were markedly
dissatisfied with coaching services. Both educators cited not receiving coaching support. This
information, along with the other survey results, are being used by READY Implementation Team
and coaching supervisors to ensure coaches have enough time to adequate support all early childhood
educators.
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RECOMMENDATIONS
EDUCATORS AND ADMINISTRATORS
Promote daily reading to children.
The READY parent survey revealed that only 66% of parents sampled read or showed pictures from
books to their child at least once per day. Reading daily is an important predictor of school readiness
and later school success. Educators and administrators should encourage parents, if they aren’t already,
to read to their child at least once per day. If parents have limited access to books, a lack of time, or
other barrier that prevents them from reading to their child, help brainstorm solutions.

Encourage collaboration between early childhood educators and kindergarten/transitional
kindergarten teachers.
Children in preschool, transitional kindergarten and kindergarten may only differ by a few months
in age; however, the philosophy and curriculum of each program can vary dramatically. Educators
should explore how their curriculum and instruction differs and identify areas of overlap. By working
together, early childhood educators, transitional kindergarten and kindergarten teachers can ensure their
curriculum is developmentally appropriate and supports children’s learning over time as they transition
across programs.

Support children and families as they transition into kindergarten.
The READY parent survey revealed that parents and families engage in a variety of kindergarten
transition activities. Ensure that all families have access to school-wide opportunities, such as classroom
tours, education materials, and parent orientations.

READY STAFF AND PARTNERS
Continue to support high quality early childhood education programs.
While preschool is an important factor for school readiness, the quality of the program matters. It is
important to continue to increase the quality of early childhood education programs, especially those
that serve low-income and other target populations.

Promote community partnerships that support early learning and ECE-K12 collaboration.
Systemic and structural disparities in educational attainment cannot be addressed by one individual
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or organization, or by siloed work. Organizations must take a collective impact approach and come
together to support a shared vision.

POLICY MAKERS AND COMMUNITY MEMBERS
Encourage the use of a common kindergarten assessment.
While the DRDP-SR provided valuable information about kindergartner’s learning and development,
and implementation of the Kindergarten Student Entrance Profile will provide deeper insight into
kindergartners’ school readiness, the data from READY only reflects a subset of the population. To
get a better understand of the impact that early investments have on school readiness, our county
needs to support the broad implementation of a standard kindergarten assessment. This will require
advocacy on the part of policy makers and community members to communicate the benefit of a
common assessment.

Support policies and programs that promote high-quality early childhood education.
Upstream investments in children and early education services support the long-term health and
growth of whole communities, and make the most economic sense in terms of return on investment.
Policy makers and community members should work to create awareness and support for programs
and policies at a broad level. Support is needed for policies and programs already in place, as well as
new measures and initiatives, such as support for a quality rating improvement system and universal
preschool.

Provide monetary support to early childhood education programs and support services that help
to close the opportunity and achievement gaps.
Programs and services cannot subsist on goodwill alone. Funding is needed to not only support the
administrative costs associated with implementing and maintaining programs, but also to provide
direct resources to children and families.
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APPENDIX
DRDP-SR RATING RECORD
The DRDP-SR Rating Record provides an at-a-glace snapshot of the domains and measures that
children were assessed on.

READY BASELINE EVALUATION | JULY 2015 							

PAGE 52

APPENDIX
PARENT SURVEY
The READY Parent survey was completed by parents at participating schools in August and September.
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APPENDIX
READY TEAMS SELF-ASSESSMENT
The Self-Assessment was completed by READY Team members during the first meeting.
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APPENDIX
COACHING SURVEY
The coaching survey was distributed to all early childhood educators who received coaching surveys
in June 2015.
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JULY 2015
For more information on READY please visit www.c2csonomacounty.org/#!ready/c21cg
or email ready@schsd.org.

