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Promoting global citizenship in Canadian youth is a critical 
component to supporting development overseas. Enhancing 
awareness and understanding of global issues, and how our daily 
decisions impact beyond our borders is on step to creating a 
population of concerned citizens who promote long term change 
around the globe. 

The Synergy Project aims to both raise awareness of issues on 
development in Africa, particularly in relation to HIV and AIDS, 
but also develop links between youth in Canada and Uganda. 
Developing direct links between youth breaks down barriers of 
difference and enables youth from both areas to understand one 
another and build long term relationships for change. Through 
the use of art in various forms, such as photography, poetry and 
painting, the project is able to use more universal mediums of 
communication between African and Canadian youth. 

The Synergy Project was initiated in January 2006 by Kelly Mills 
and began with the twinning of schools in Uganda with schools in 
Edmonton through utilizing painting and artwork as a method of 
communication. The project is now working with eight schools in 
Uganda to enhance their capacity to provide quality education in 
their communities and particularly support the needs of orphans and 
vulnerable children. 

InTrOduCTIOn

In the 2009 school year,Victoria School of the ArtsGrade six teachers 
Carla Nahirney and Stacey Taylor developed and piloted a six 
week lesson plan focused on building cultural capacity and 
competency, supporting global citizenship, and integrating unique 
and innovative research methodologies. The program was built 
around youth exploring facets of Africa, in this case Uganda, and 
utilizing experiential, applied and practical methods of research that 
empowered them as informed global citizens.  The program was 
built to supplement various curriculum links within the Grade 6 Social 
Studies and Language Arts curriculum.

Victoria School developed this program in their partnership with 
Ainembabazi Children’s Project to support their twinning with 
Nyamyerande School in Uganda through the Synergy Project. 
Ainembabazi, in its efforts to build public awareness about 
challenges facing orphans affected by AIDS in Uganda and Africa, 
as well as to break down the misconceptions of African people, 
started the Synergy Twinning Project to bring youth in Canada and 
Uganda together to learn about each other through the exchange 
of various forms of art.  Art exchanges between Canada and 
Uganda have focused on the theme of Happiness to enable the 
children to learn about each other, as well as to explore the core 
essence of ‘our common humanity; one of the guiding principles of 
the International Baccalaureate Program. 

OUR COMMON DENOMINATOR: HAPPINESS
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The key idea behind the Synergy Project is 
a cultural exchange – to engage African 
and Canadian children and youth in 
an experience of another culture.  The 
project develops direct links between 

the lessons, as well as lead a unique art 
project that will be exchanged with youth 
in Uganda. This youth leader acts as the 
liaison and coordinator with Ainembabazi 
Children’s Project. 

This resource can be used 
as a model for twinning 
relationships between schools 
overseas and in Canada. 
The greatest thing about this 
resource, in our minds, is that it 
links to curriculum in a number 
of subject areas including: 
language arts, social studies, 
drama, art, and dance.  It 
supports the development 
of skills, particularly in the 
demonstration of skills in 
decision-making, problem 
solving and applying a 
research process.  The 
project allows students an 
opportunity to engage in an 

in-depth, collaborative inquiry where 
they can demonstrate independence 
and a responsibility for their own learning 
individually and in a group.  

Ainembabazi would like to thank the 
Alberta Human Rights Education and 
Multiculturalism Fund for assisting us 
in making this resource a reality and 
getting it in the hands of educators and 
youth. The Fund plays an important 
and unique role in Alberta to foster 
citizenship, promote human rights, support 
a positive multicultural province, and 
eliminate racism and discrimination. This 
resource and project seeks to break 
down misconceptions, prejudice and 
discrimination by youth and children 
towards other cultures and create an 
understanding of human rights and 
citizenship, fitting directly in with the 
mandate of the Fund. 

youth in Canada and Africa, allowing 
the exchange to foster breaking down 
barriers of difference and enabling youth 
from both continents to understand 
one another and build relationships. 
This, we believe, is at the essence of 
realizing human rights globally – through 
relationships of understanding and 
compassion.  

The project was implemented at Victoria 
school over a period of six weeks to 
enable youth to explore their areas of 
interest as well as to integrate other 
activities supplementing the student 
learning process. Activities to complement 
the curriculum resource included 
development practitioners and immigrants 
acting as resources to students, learning of 
African issues and art in a hands on way, 
as well as exploring alternative research 
methods beyond the Internet.

This resource seeks to engage children 
and youth in an exploration of similarities 
and common human dignity of children 
around the world, through a hands-on 
curriculum-based lesson plan. These 
lesson plans can be delivered by teachers 
themselves, but Ainembabazi also trains 
youth leaders every fall to act as resources 
for teachers in the delivery of this program. 
Youth leaders can facilitate and support 
the teacher in the implementation of 
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WhaT Is aInembabazI ChIldren’s PrOjeCT? 

hOW TO use ThIs resOurCe 

Whether in small components integrated into a single class, or over a full six week 
session, the approaches and lessons within this resource can have a significant impact 
on youth in the classroom.  The lesson plans can be tailored and altered to fit the 
timelines and needs of a class or teacher.

Ainembabazi has built a DVD resource to supplement this educational resource that 
showcases the experience of students at Victoria school as they explored Uganda 
in its multiple dimensions. Children in this project explored issues such as wildlife and 
conservation, fashion, AIDS, non-governmental organizations, armed conflict and more. 
To obtain a copy of this DVD in hard copy, please contact Ainembabazi via our website 
at www.ainembabazi.org.

This video can also be viewed online at:

www.vimeo.com/channels/ainembabazi 

The lesson plans intergrate the following approaches:

Collaborative exploration:•  as a larger class, students explore themes around 
happiness, Africa, development and other relevant topics which assist the youth 
in identifying key areas of interest they would like to explore further.
research:•  as an individual and within groups, students undertake a research 
process of exploring their identified topic of interest.
Writing:•  students are engaged in journaling activities and poetry to support their 
critical thinking and engagement in their issue of interest.
Presentation development:•  youth create monologues as well as presentations 
on their research to share with their peers and with others in their school or 
community.
exhibition and sharing:•  youth share their formative learning experience 
about Africa supporting their public presentation skills and promoting further 
awareness of issues in Africa.

In the appendix, an overview of key curriculum links is provided as well as the specific 
learner expectations.

Ainembabazi Children’s Project is a non-profit organization in 
both Canada and Uganda which seeks to improve the quality 
of life and educational opportunities for orphans and vulnerable 
children affected by the AIDS pandemic and poverty in Africa.  
By building the capacity of communities through education, 
health and poverty alleviation projects, Ainembabazi embraces 
the notion within the African proverb that it ‘takes a village to 
raise a child’. For more information on Ainembabazi or to find a 
youth leader to engage with your school, please visit:
  
www.ainembabazi.org. 
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LESSON ONE
PerCePTIOns Of afrICa

ObjeCTIves and GOals:

Introduce the continent of Africa and the country of Uganda.  Challenge preconceived 
notions through trivia and discussion.

TImelIne:

60-90 minutes:
 15 minutes for trivia questions regarding Africa
 15 minutes to introduce group brainstorming activity
 30-60 minutes for group brainstorming activity

maTerIals and PreParaTIOn:

 Map of Africa
 Africa fact sheet (Uganda provided)
 Trivia questions (enclosed)
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aCTIvITIes:

1. Introduce Africa and Uganda using the information sheet 
below.

 
 An additional activity would be to break students into smaller 

groups or as individuals, to research countries on the continent. 
Sharing these after would show the diversity of Africa. 

2. Trivia Questions (included below). Either have the students 
go through individually and discuss as a class or break the 
students into smaller groups so they can research questions 
collaboratively.

3. Brainstorming Activity

Ask the students to consider “what do we know about • 
Africa?”  
Address preconceived notions that may be held regarding • 
the people and life on the continent
Encourage discussion and pose questions as the students • 
identify these notions
Explore the accuracy and relevance of their perceptions• 

LESSON ONE
PerCePTIOns Of afrICa
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uGanda

Geography (location on the map of africa): Eastern Africa, west of 
Kenya and east of the Democratic Republic of the Congo

history: In 500 B.C, the Bantu speaking people migrated to Uganda 
and by 14th century, three kingdoms were created. The kingdoms 
created were Buganda, Bunyoro, and Ankole. The Europeans began 
to explore Uganda in 1844 and later declared Uganda a British 
colony. Many chose to make it their place of residence. Moreover, 
East Indians also took up residence in the country and placed a 
great emphasis on commerce.  

In 1962, Uganda became an independent country. Sir Edward 
Mutesa, the king of Buganda was elected president, and Milton 
Obote was the prime minister. Obote, with the help of Idi Amin 
managed to seize control of the whole country four years later 
followed by Amin overthrowing Obote in 1971 and seizing control of 
the country.  

Uganda is widely known for the horrors of Idi Amin’s rule.  For the 
eight years that Amin ruled Uganda, the country saw economic 
decline, the expulsion of the East Indian population, and widespread 
violence against certain ethnic groups.  In 1979, Obote regained 
power however, did little to improve the country during his tenure.  

In 1986, current President Yoweri Museveni seized control of Uganda.  
The country has been relatively stable in all parts aside from Northern 
Uganda where the National Resistance Movement, led by Joseph 
Kony, has played a part in the ongoing strife and violence to the 
population, particularly the Acholi Tribe. 

Government:  President: Yoweri Museveni (1986) / Prime Minister: 
Apolo Nsibambi (1999)

economy: Agriculture

Population: 32,369,558

religion: 84 % Christian (including Roman Catholic), 12 % Islam, local 
religions (Religion serving individual, social and political purposes), 
and Millenarian 

language: Upwards of 40 languages are spoken throughout 
Uganda however the official national language is English.  

Capital City and largest City: Kampala

national dish: Oluwombo and Matoke  
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afrICa: TrIvIa QuesTIOns

True and false Questions

1. Africa is a big country. 

2. Africans live in the wilderness. 

3. Nelson Mandela’s first pet was a lion. 

4. Mountain Kilimanjaro is the tallest mountain in Africa. 

5. Life expectancy in Uganda is no greater than forty.  

6. The Kalahari desert covers half of Africa. 

7. Africa’s first university was built in Egypt. 

8. Human beings originated from Africa. 

9. Africa is the second largest continent. 

10. Africa has the world’s largest desert. 

11. Africa is home to the world’s largest land animal. 

12. The average poor person in sub-Saharan Africa is estimated to 
live on just $.70 a day. 

13. Nigeria is the most populated country in Africa. 

14. Often, children ages 5 to 14 start working. 

15. There are 13 universities in Uganda so far. 

16. Only boys attend post secondary school in Africa. 

17. All boys and girls have to walk for two hours to get to school. 

18. Uganda is known as the pearl of Africa. 

19. Desmond Tutu is from Nigeria. 

20. Mount Kilimanjaro has glaciers. 

21. The Rwenzori Mountains in Uganda are home to gorillas. 

22. Uganda borders Africa’s largest lake. 

23. Africa hosts the longest river in the world. 

24.  Four of the five fastest land animals live in Africa.

25. 90% of all malaria cases are in sub-Saharan Africa. 

26. At least 25 million people in Africa are HIV-positive. 

27. Over 12 million children have lost their parents to AIDS and face 
a difficult future. 

28. The first successful heart transplant was performed in Cape 
Town, South Africa. 

29. The world’s largest church is located in the capital of Cote 
d’Ivoire, Africa. 

30. Africa hosts the country which is leads the world in mining and 
minerals.
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ansWer Key

1.  false: Africa is a continent which hosts 54 independent 
countries.

2.  false: Africa has both dynamic and vibrant urban centres as 
well as rural communities. 

3.  false: Nelson Mandela hasn’t had any pets.

4.  True: The highest point on the continent is snowcapped Mount 
Kilimanjaro - Uhuru Point - (5, 5.963 m/19,340 ft) in Tanzania.

5.  false: Average life expectancy in Uganda is 52 years. Africa 
is home to the world’s lowest life expectancies with Swaziland, 
Zambia, Angola and Lesotho at the bottom with less than forty 
years life expectancy.

6.  false: It’s about 100,000 sq. miles (259,000 sq. km) in size and 
covers much of Botswana, the southwestern region of South 
Africa and all of western Namibia. Along the coastal areas of 
that country it’s commonly referred to as the Namib Desert. 

7.  false: In 1908, Cairo University opened its doors as the first 
university in Egypt. However, the University of Al-Karaouine or 
Al-Qarawiyyin is a university located in Fes, Morocco which was 
founded in 859.  The madrasa has been (and still is) one of the 
leading spiritual and educational centres of the Muslim World.  
The Al Karaouine madrasa played a leading role in the cultural 
and academic relations between the Islamic world and Europe 
in the middle ages.  The madrasa has produced numerous 
scholars who have strongly influenced the intellectual and 
academic history of the Muslim and Jewish worlds.  The Al 
Karaouine institution is considered by the Guinness Book to 
be the oldest continuously operative academic degree-
granting university in the world.  It is worth noting that Uganda’s 
first university, Makerere University in Kampala started as a 
technical college in 1922 and gradually expanded to be one 
of the best universities in Africa until destroyed by Idi Amin’s 
troops.

8.  True: The dominant view in science is that Homo sapiens rose 
in Africa and migrated out of the continent around 50,000 to 
100,000 years ago.  Waves of Homo genus emigrated out of 
Africa over a period of at least one and a half million years 
and were in Europe and Asia at least by 1.5 million years 
ago.  Homo sapiens moved out of Africa about 70,000 years 
ago, mixed and interbred with Neanderthals who eventually 
disappeared about 40,000 years ago.  Present Caucasian 
humans have about 4% Neanderthal genes.

9.  True: Africa, is the second-largest of the Earth’s seven 
continents - covering about 30,330,000 sq km (11,699,000 sq 
mi), which makes up about 22 per cent of the world’s total land 
area. Africa has more countries than any other continent (54).

10.  True: Northern Africa’s Sahara Desert is the world’s largest 
desert at more than 3.5 million square miles (9 million square 
kilometers), which is slightly smaller that the size of the United 
States, the world’s fourth largest country. The Sahara stretches 
from Mauritania to Egypt and Sudan.
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11.  True: The African Bush Elephant is the largest land animal.

12.  True: According to the United Nations Development Program, 
36.2 percent of the population in Africa lives on less than a 
dollar a day. Africa-wide, the average income of the rural poor 
is $14 per person per month (46 cents per day), compared 
with $27 for the urban poor (90 cents per day). The average 
between the two is 68 cents per day.

13.  True: Nigeria has a population of 146,255,000, followed by 
Ethiopia with 82,544,800.

14.  True: The International Labour Organization indicates that 40% 
of children are working in Africa. The child labourers of Africa 
are classified into the following categories: domestic child 
labour; farm workers; commercial plantation workers; begging; 
petty sales; family business child-workers.

15.  false: There are a total of 29 universities in Uganda – 5 public, 
24 private and 2 institutes. 

16.  false: More and more gender equity in education is a reality in 
Africa.

17.  false: It is quite normal for children in rural communities to 
walk from 30 minutes to an hour to get to school in Uganda 
in particular.  Children living in villages, as in Canada, may be 
quite close to school however the difference is that there are 
no school buses. Many children will live at or board at schools 
in Africa if it is too far away from home which takes them away 
from their family during the school terms.

18.  True: Winston Churchill visited Uganda and wrote a book in 
1908 in which he wrote about Uganda, calling it the Pearl of 
Africa. He wrote these words: For magnificence, for variety of 
form and color, for profusion of brilliant life -- bird, insect, reptile, 
beast -- for vast scale -- Uganda is truly ‘the Pearl of Africa.

19.  false: Both Desmond Tutu and Nelson Mandela, two of the 
world’s leaders in human rights, are from South Africa.

20.  True: Mount Kilimanjaro’s glaciers are melting at a rate of 
approximately 2% per year. Scientists estimate that, at this rate, 
the “Snows of Kilimanjaro” made famous by Ernest Hemingway, 
will be gone by 2020. 

21.  false: The Rwenzori Mountains are located in Uganda. British 
explorer Richard Burton in 1868 named them “the Mountains of 
the Moon.” The Rwenzoris get more than four meters of rain per 
year, the most of any place on the continent of Africa.   Gorillas 
do not live on the Rwenzori mountains, although chimpanzees 
do.  Gorillas live slightly south in the Virunga mountains that 
spread across Uganda, Rwanda and the Democratic Republic 
of the Congo. They are a threatened species.

22. True: Lake Victoria is the largest lake in Africa and the world’s 
second-largest freshwater lake - covering an area of 69,490 sq 
km (26,830 sq mi) and lies 1,130 m (3,720 ft) above sea level. Its 
greatest known depth is 82 m (270 ft).
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23.  True: The River Nile drains north-eastern Africa, and at 6,650 
km (4,132 miles), is the longest river in Africa and in the world. 
It is formed from the Blue Nile, which originates at Lake Tana in 
Ethiopia, and the White Nile, which originates at Lake Victoria.

24.  True: The cheetah, wildebeest, lion, and Thomson’s gazelle.

25.  True: In 2009, there were 225 cases of malaria globally, 78% of 
these were in the African region, followed by Southeast Asia 
with 15% of cases. In Africa, a child dies every 45 seconds from 
malaria - about 20% of all childhood deaths in this region.  

26. True: According to UNAIDS in 2010, East and Southern Africa 
remains the area most heavily affected by the HIV epidemic. 
Out of the total number of people living with HIV worldwide in 
2009, 34% resided in 10 countries of Southern Africa.

27.  True: Worldwide, it is estimated that more than 16 million 
children under 18 have been orphaned by AIDS. Around 14.8 
million of these children live in sub-Saharan Africa. In some 
countries which are badly affected by the epidemic a large 
percentage of all children, for example 16% of children in 
Zimbabwe and 12% in Botswana and Swaziland, are orphaned 
due to AIDS. 

28.  True: The world’s first human heart transplant was performed by 
Christiaan Barnard on December 3, 1967 in Cape Town, South 
Africa.

29.  True: The official capital of Cote d’Ivoire in Yamoussoukro is the 
home to the world’s largest church. The Basilica of Our Lady 
of Peace was constructed in 1989 and has seating for 18,000 
parishioners. It was constructed by President Felix Houphouet-
Boigny who also moved the capital of the country from Abidjan 
to his hometown of Yamoussoukro.

30.  True: South Africa is the world’s leader in mining and minerals. 
It has nearly 90% of the platinum metals on earth, 80% of the 
manganese, 73% of the chrome, 45% of the vanadium and 41% 
of the gold.
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LESSON TWO
eXPlOrInG haPPIness

ObjeCTIves and GOals:

Experience simple fun field games in an African context and begin to explore happiness 
as a concept.  The goal is for the children to make the connection that all children 
around the world like to have fun and be happy and similarities exist on what makes one 
happy. 

TImelIne:

60 minutes 

maTerIals and PreParaTIOn:

 Bean bag or similar item to represent the “Buthi” (poison) in game #2 
 Stones for Dithway Game #6 and Jackstones Game #7
 Pipecleaners for Galimoto Game #8
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aCTIvITIes: 

African games to be played outdoors or in the 
gymnasium.

1. mbube, mbube (south africa)

Mbube (mboo’-bay) means “lion” in the Zulu lan-
guage.  When you call “Mbube” you are calling the 
lion.  In this game the lion stalks the impala, a South 
African buck.
 

All participants form a circle.• 
Choose two players to start the game. • 
One will be the lion, the other, the impala. 
Blindfold them both and gently spin them 
around. 
Other players, who have formed the circle, • 
start by calling the lion, “mbube! mbube!”. 
They are guiding the lion to the impala within 
the participant circle.
The closer the lion gets to the impala, the • 
tempo quickens. Likewise, the farther away 
the lion is from the impala, the slower and 
softer the calling gets. 
If the lion has not caught the impala in one • 
minute, another lion is chosen.

2. ubuthi (south africa)

Ubuthi is a type of poison made from berries.  Umuthi is medicine 
that is usually made from tree bark.  Originally, this game was called 
“umuthi” and the goal was for the players to capture the muthi and 
bring it to their family.  The game has been modified to “ubuthi” 
whereby the goal is to steal the buthi (poison) and take it home.

The participants form a circle.  One person is chosen to be • 
the “sebi” (the thief).  
The sebi stands in the center of the circle with the buthi.  The • 
sebi yells out another person’s name.
Then both the sebi and the “muntu” (chosen person) try to • 
grab the buthi. 
The player who retrieves the buthi first must try to reach the • 
spot in the circle where the muntu was at originally.  The 
player that did not grab the buthi must try to tag the runner. 
The next sebi chosen is the person who either successfully • 
returns to the place in the circle without being tagged and 
with the buthi, or the one who successfully tagged the other 
player.  

LESSON TWO
eXPlOrInG haPPIness
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3. mamba  (south africa)

A mamba is a large South African snake 
that is either green or black.  Both colours 
are poisonous. 

Choose one person to be the • 
mamba.
Mark off an area of the • 
playground or a 10x10 meter 
space for about 20 children. 
All participants must stay within • 
the marked boundaries.  The idea 
is to stay away from the mamba. 
Signal the game to begin. • 
The mamba must try to catch the • 
other players.  When a player is 
caught, that player must place 
her/his hands on the snake’s 
shoulders.
When more players are caught, • 
they attach to the snake to form 
a longer snake tail  (when the real 
snake eats, it gets bigger).
Players who go outside the • 
boundary must sit down for the 
rest of the round. 
Only the head of the snake can • 
catch new players, unless the 
player tries to pass through the 
snake’s body. Then the “tail” of 
the snake can capture the player. 
The game is over when there • 
is only one player left. This last 
person becomes the next 
mamba. 

4. ampe (Ghana)

In southern Ghana and in parts of China 
this game is played with a slight twist from 
the Odd and Even game played in the 
USA.  In Ghana, the game called AMPE is 
a matter of getting the right foot forward, 
so to speak. While in China, it is called 
Challenge, a guessing game. 

Two players face each other. • 
One takes EVENS, the other 
ODDS. Together they clap their 
hands and shout “One, Two, and 
on Three!” Each player sticks out 
a foot.
Scoring: *lf players stick out • 
facing feet EVENS win the point. 
*lf players stick out opposite feet, 
ODDS win.
Once this is mastered, the game • 
gets harder. On the second clap 
players jump once before sticking 
out a foot. 
The game can continue with • 
players making up movements to 
do before shooting out their leg. 
To win: The first person to reach • 
the score of 11. 

 
5. stars and Catchers (equatorial 

Guinea, zaire)

This game is played by children of African 
Pygmy tribes who have long been 
intrigued by the night sky. 

Divide the players into two • 
groups: STARS AND CATCHERS.
Set up two parallel boundaries • 
about 20 feet apart.
Begin with 3 CATCHERS. • 
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The CATCHERS stand in the • 
middle of the boundaries 
while the STARS stand on one 
boundary. 
The CATCHERS begin the game • 
by reciting together: “Star light, 
start bright, How many stars are 
out tonight?” The STARS respond: 
“More than you can catch!” And 
then make a mad dash to the 
other boundary trying not to be 
tagged by a CATCHER.
Tagged STARS become • 
CATCHERS. The game continues 
with both sides reciting the verse 
until all STARS are caught. 
Winning the game: Last person to • 
be tagged wins the game.

6. dithwai (south africa)

Dithwai is a memory game played by the 
Sotho people of South Africa based on 
the family traditions of farming and animal 
herding. Children only need 10-15 stones 
to play and the game can have three or 
more players.  The player with the most 
cattle at the end of the game wins. 

Each player selects his or her • 
stones and studies the stones, 
making mental notes about the 
stones’ color and/or markings.
Each player builds a cattle • 
pen in the dirt, which is a small 
mound with a flattened top that 
measures 2 inches high by about 
8 inches long.  The mounds do not 
have to be exactly the same, just 
similar in size. You can also get 
creative here and draw in the dirt 
or use a sheet of paper.
Players decide how many cattle • 
(stones) they will use in the game, 
and everyone places their cattle 
on the top, flattened part of their 
mound.
Players decide who goes first. That • 
player must turn around, facing 
away from the mounds, and 
close his or her eyes.  Each player 
takes one cow from the first 
player’s pen and places it among 
his or her own cattle. When they 
are finished, the players yell, “we 

capture them!” and the first player 
turns around to quickly search for 
his or her cattle. Whichever cattle 
he or she finds, the player takes 
them back to his or her mound. If 
the player misses some, the other 
player gets to keep the cattle.  To 
make it more exciting, the player 
who is searching should get about 
10 seconds to collect his stolen 
cattle.
The next player to be IT is the • 
player whose pen the first cow 
was found. Play continues until 
everyone has had a turn.  The 
player with the most cattle at the 
end wins.

7. jackstones (Kenya)

Jackstones is similar to Jacks as played in 
North America. With three or more players, 
the object is to scoop up more jackstones 
than your opponent.

Have all the players sit in a circle. • 
Each player should place all his 
or her jackstones except one in a 
pile in the centre of the circle.
Decide who goes first.• 
The first player to go tosses his or • 
her jackstone into the air.  Using 
only one hand, the player must 
scoop as many jackstones from 
the pile as possible and catch 
the falling jackstone with his or 
her scooping hand. Each player 
repeats this step on his or her turn.
Any player who misses the • 
jackstone he or she has tossed 
into the air must put back all the 
jackstones he or she has scooped 
up.
When all the jackstones have • 
been scooped up, the player 
with the most jackstones wins the 
game.
This game can be quite • 
challenging. If you cannot catch 
the stone before it falls to the 
ground, try using a rubber ball 
and allow one bounce before 
catching.
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8. Galimoto (malawi)

In many African countries, children enjoy making their own toys 
out of old wire, sticks and other materials they find in their villages. 
Galimoto means car in Malawi, but kids have started to make other 
items with wire too! A galimoto has moving parts and is a push toy, a 
toy moved with a long stick of some kind while the child is standing. 
Using pipe cleaners, you can make your own galimoto. 

Decide what you want your galimoto to be, such as a car, a • 
truck or a helicopter and then sketch it on paper. Be sure to 
keep it simple.
Using the pipe cleaners, start to create the galimoto. You • 
may need to cut the pipe cleaners to make the wheels or 
other small parts.  Have the students focus on building the 
base of their structure before the wheels and smaller pieces.
Follow the drawn design to finish the galimoto. They tend to • 
take on a life of their own, so don’t worry if it comes out a bit 
different!

Karen Willians has written a book Galimoto which you can use in the 
class to supplement this activity: www.karenlynnwilliams.com/files/
galimoto_guide.pdf

addITIOnal resOurCes:

Canteach: African Songs, Chants, and Games
www.canteach.ca/elementary/africasong.html

Braman, Arlette N. Kids Around the World Play! The 
best fun and games from many lands. John Wiley and 
Sons, New York, 2002. ISBN: 0-471-40984-7
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    The shOrT buT InCredIbly haPPy lIfe Of rIley
    COlIn ThOmPsOn and amy lIssIaT
    Isbn-10: 1933605502 
    Isbn-13: 978-1933605500

    summary Of The sTOry:

Human beings live for quite a long time and for a lot of that time are not happy. We 
want to be taller, shorter, fatter, thinner, older and younger. We want our straight hair to 
be curly, our curly hair to be straight. We dislike our parents, children, teachers, students 
and everybody. We want to be somewhere else, with someone else, eating something 
else, wearing something fantastic no one else can afford, and we want to splash others 
as we drive by in our big red car. 

Rats live for quite a short time and for most of that time they are very, very happy. 

This picture book, The Short But Incredibly Happy Life Of Riley -- an Australian Picture 
Book of the Year -- presents life lessons with gentle humor and satire and is full of color.
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LESSON THREE
haPPIness as a GlObal feelInG

ObjeCTIves:

Students are encouraged to participate in a discussion of, and 
activities build upon, how they evaluate things that make them 
happy.  The teacher will keep the students focused on the 
differences between the tangible and intangible things that make 
them happy.  Through reading the book “The Short but Incredible 
Life of Riley” students will be encouraged to reflect on their values 
about consumerism and how it affects their lives. 

TImelIne:

75 minutes:
 30 minutes to read and discuss themes of story (happiness, 

consumerism) and brainstorm about what similarities and 
differences might there be from African childrens’ perspective.

 45 minutes for selected activity

maTerIals and PreParaTIOn:

Activity 1:  
 Whiteboard
 Whiteboard markers

Activity 2: 
 Pre-cut 8 1/2 x 11” sheets of colored construction paper into 

three strips lengthwise (Allow 3-6 strips per student)
 
 Felt tip markers 
 Stapler

Activity 3:  
 3 Smooth stones per student (collect if available or purchase at 

craft store)  
Water-proof felt markers

aCTIvITIes:

discussion of the book

What kinds of things make Riley happy?• 
What kinds of things make the people happy?  Are they the • 
same?
What do you do that makes you happy?• 
Do you think our friends in Africa are like Riley?• 
What can we do to be more like Riley?• 
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1.  helping Others, helping Ourselves

Following a discussion of the book, have the students consider 
occasions when another student did something that made them 
happy.   Write the students names on the board and draw a line 
between them.  Continue to add names and lines, creating a 
diagram of how students contribute to happiness in the classroom 
community.  

2.  linking Our Community

Have the students consider 
things that make them happy.  
Discuss how we value things that 
create happiness, as presented 
in the storybook, staying away 
from material things.  Write the 
things on pieces of construction 
paper (3” x 11”) and create a 
chain to put up in the classroom 
or display at the celebration 
evening.  

3.  Giving back To Our Community

Following a discussion of the book, have the students consider 
non-tangible things that make them happy (Peace, Love, Family, 
Hope, Hugs).  Have the students write things on stones with indelible 
markers.  Have each student take three stones home and put them 
in the neighbourhood in a place where the quality is most needed, 
or expressed.    

Optional Follow-up:  After a few days have elapsed, have the 
students discuss or write in their journals about where they put each 
stone and why they chose that specific spot. 
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LESSON FOUR
undersTandInG hIv and aIds

ObjeCTIves:

This activity is designed to increase awareness of the HIV and AIDS pandemic that has 
affected several African communities.  

TImelIne:

Time for documentaries vary between 30 - 90 minutes
 10-20 minutes for class discussion
 30-40 minutes for group activity

maTerIals and PreParaTIOn:

Copies of documentaries are available through Ainembabazi Children’s Project    
 www.ainembabazi.org
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LESSON FOUR
undersTandInG hIv and aIds

living with slim (2004) by sam Kauffmann (28 minutes) 

In many African countries, HIV/AIDS is called “Slim.” In this film, seven 
African children, ranging in age from 6 to 17 years old, talk about 
what it’s like to be HIV positive. Of the seven children, four are girls 
and three are boys. Three of the children have lost both parents and 
three have lost one parent to AIDS. In the film, the children discuss: 
how old were they when they found out they were HIV positive; 
how they felt when they first learned they were infected; how they 
are treated at home and at school; and how the illness affects 
their daily lives. They also talk about their dreams for the future and 
the career paths they hope to someday follow. The children are 
filmed in their homes. Two of the children come from families with 
adequate resources, while five live in poor economic conditions 
which make fighting the disease more difficult. 

The female face of aIds: Crisis in malawi (2008) by 
edward boyce (33 minutes) 

The Female Face of Aids: Crisis in Malawi shines 
a light on the stigma and discrimination suffered 
by women living with HIV/AIDS in Malawi. Learn 
about the issues these women confront such as 
economic dependency, physical and sexual 
abuse, commercial sex work and traditional male 

dominance as the students seek to find practical solutions for 
government officials, health workers and regular citizens to improve 
their lives and insure the nation’s future. The film follows the Leitner 
Center for International Law and Justice at Fordham Law School 
during the final weeks of a year-long study on how HIV/AIDS impacts 
Malawian women who comprise 58% of infections. 
 
a Closer Walk (2003) by robert bilheimer (85 minutes)

A Closer Walk is the first film to depict humankind’s confrontation 
with the global AIDS epidemic. Subjects and story lines encompass 
the broad spectrum of the global AIDS experience and include 
people with HIV/AIDS from all walks of life; AIDS children and 
orphans and those caring for them; doctors, nurses, and social 
workers; human rights advocates; and prominent scientists, 
economists, researchers, government leaders, and NGO officials. 
The film’s basic themes are: what are the underlying causes of 
AIDS?; the relationship between health, dignity, and human rights; 
and the universal need for action, compassion, and commitment to 
counter what has become the worst plague in human history. 
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aCTIvITIes:

1. Have a class discussion about the main themes illustrated in 
the documentary. Also have the class consider the role of 
personal expression and how it can empower a person as well 
as different channels that can be used to overcome traumatic 
experiences. 

2. Divide students into small groups and have the students create 
a reflection piece on what they have learned about the issues 
shown in the documentary. This can take the form of a poster, 
drawing, collage etc. Some questions for students to explore 
include:

How do HIV and AIDS affect a person’s everyday life? • 
How do HIV and AIDS affect interactions within a • 
community? 
What resources are needed for people affected by HIV and • 
AIDS?
What can be done to raise awareness about these issues? • 

addITIOnal resOurCes:

documentary - War dance (2007) by sean fine and andrea fine (107 minute)

If you are concerned about exploring the theme of AIDS and HIV in your classroom, you 
can also consider showing the film War Dance. The film centers on three children - Rose, 
a 13-year-old choir singer; Nancy, a 14-year-old dancer; and Dominic, a 14-year-old 
xylophone player. They are members of the Acholi ethnic group, living in the remote 
northern Uganda refugee camp of Patongo, which is under military protection from the 
Lord’s Resistance Army, a terrorist group that has been rebelling against the government 
for the past two decades. In 2005, the camp’s primary school won its regional music 
competition and headed to Kampala to participate in the annual National Music 
Competition. War/Dance focuses on three of the eight categories: Western choral 
performance, instrumental music, and traditional dance, where the students perform 
the Bwola, the dance of the Acholi. Over the course of three months, the film’s creative 
team observes the three youngsters as they prepare for the event and gain their 
confidence enough to have them discuss the horrors they have experienced and 
express their individual fears, hopes, and dreams.
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LESSON FIVE
haPPIness COnCePTs CharT

ObjeCTIves:

The lesson plan aims to have children understand what metaphors and similes are 
through an exploration of the meaning of happiness.

TImelIne:

90 minutes:
 20 minutes to discuss metaphors and similes
 35 minutes to make a “Happiness Concept Chart”
 5 minutes for video about metaphors and similes

maTerIals and PreParaTIOn:

 Old magazines, newspapers, any type of print media
 Glue, scissors, tape
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aCTIvITIes:

First, spend time with the class 
discussing what metaphors 
and similes are.  A video link is 
provided below that explores 
these.

What is a simile?  Similes are like 
metaphors, because they both 
use nouns to compare or contrast 
each other.  The difference is 
that similes always use “like” 
or “as”.  Eg:  I am as happy as 
a kid on their birthday!  Most 
people associate kids having their 
birthdays with being very happy, 
so the person being described 
must be really happy!

Secondly, give the students 
some time to think of metaphors 
and similes that they relate to 
happiness.  Then give them all of 
the craft materials, and get them 
to create a collage that can 
act as a chart of what they think 

LESSON FIVE
haPPIness COnCePTs CharT

addITIOnal resOurCes:

Video about similes and metaphors: 
www.youtube.com/watch?v=xe4_3EAaLJ8 

happiness is/means.  Take this 
time to get students to think 
about what a child in Uganda 
would put on this chart, and 
possibly incorporate this into 
their charts.   

At the end of class students 
can share what they put on 
their happiness concept and 
discuss any thoughts that may 
have come about in regards to 
the happiness concept charts 
for the children in Uganda.

What is a metaphor?  A 
metaphor is when we 
compare two nouns that are 
not usually associated with 
each other to better describe 
one of the nouns.  Eg:  I am a 
sunbeam.  This tells us that the 
person is probably bright and 
cheery, like a sunbeam!
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LESSON SIX
learnInG mOre abOuT aInembabazI and uGanda

ObjeCTIves and GOals:

Introduce students to Ainembabazi Children’s Project and their work in Uganda as 
well as your partner school for the art exchange; provide youth with an overview of 
the impact of AIDS in Uganda, particularly in relation to orphans, and a brief history of 
Uganda; and, explore and reflect upon the similarities and differences between children 
in Canada and Uganda.

TImelIne:

60-75 minutes:
 30 minutes presentation from Ainembabzi Youth Leader or Member
 20 minutes for questions and discussion
 20 minutes for reflection time

maTerIals and PreParaTIOn:

 Projector for picture presentation
 Contact with Ainembabazi Youth Leader to arrange presentation
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aCTIvITIes:

Invite the Ainembabazi Youth Leader or member into the classroom 
and introduce them to the students.
1. The Ainembabazi Youth Leader will deliver a presentation 

on the history of Uganda, of the AIDS crisis, a background to 
Ainembabazi Children’s Project and introduce them to the 
partner school.

2. Facilitate any questions for the Youth Leader.  Be sure to make 
a parking lot on the chalkboard for questions the youth leader 
may not be able to answer and which may be a point for 
future exploration in upcoming lessons and research.

3. Upon completion of discussion, ask the students to take 
some quiet time to spend journaling and reflecting on the 
presentation.  Questions to guide their journaling include:

What are the differences between youth in Uganda and • 
here in Canada?
What are the similarities between youth in Uganda and here • 
in Canada?
What do you think it would be like to go to your partner • 
school in Uganda?
What do you imagine the challenges of going to school at • 
your partner school are?  What surprised you the most about 
your partner school?
What do you think is the most important part of a school?  • 
Does your partner school have this?
What other questions do you have about Uganda and • 
Ainembabazi?

LESSON SIX
learnInG mOre abOuT aInembabazI and WOrK In uGanda

addITIOnal resOurCes:

On Ainembabazi’s website 
and YouTube, you can find 
short videos showcasing youth 
performances and the launching 
of projects which may give 
students a small glimpse into 
Uganda.

Launching of Ihunga Library: 
www.vimeo.com/channels/ainembabazi 

Launching of Nyameryande Library: 
www.vimeo.com/channels/ainembabazi 

Kahunga Water Tank:  
www.vimeo.com/channels/ainembabazi 
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LESSON SEVEN
 IdenTIfyInG researCh QuesTIOns

ObjeCTIves and GOals:

This activity is designed to explore the different research topics and identify the students’ 
areas of interests. At the end of this lesson you will be able to separate students into 
inquiry groups based on their interests. 

TImelIne:

30 minutes:
 15 minutes for class discussion 
 15 minutes for independent journal entries or reflective pieces

maTerIals and PreParaTIOn:

 None required
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LESSON SEVEN
 IdenTIfyInG researCh QuesTIOns

nOTe:

In the upcoming lessons, it is suggested that experts come into 
the classroom to supplement the lesson plans and to share unique 
experiences with youth. These experts can include development 
practitioners who have done work in Africa which youth can 
interview for a different research experience. Experts can also 
include immigrants who can bring their perspective on particular 
issues but also who may be able to deliver unique lessons to students 
to learn about art, music or dance.  

aCTIvITIes:

As a class, brainstorm all 
the concepts the students 
would possibly want to learn 
about what is connected to 
Uganda.  Topics could include: 
education, water, food, 
clothing, shelter, HIV/AIDS, war, 
fashion, etc. Suggest some 
questions for the students to 
explore.

Have the students journal 
about the top three choices 
of what they want to learn 
about and submit these written 
entries by the end of class. 
Inform the students that they 
will be assigned inquiry groups 
based on their journal entries 
at the beginning of the next 
class. 

After class, sort through the 
journal entries. Separate 
students into equal inquiry 
groups and assign different 
topics.  
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LESSON EIGHT
researCh PreParaTIOn

ObjeCTIves and GOals:

Introduce the concept of research by identifying questions about children in Uganda, 
HIV/AIDS, globalization or other topics that the students would like to explore.

TImelIne:

45 minutes:
 15 minutes for group brainstorming activity
 30 minutes for class discussions

maTerIals and PreParaTIOn:

 The instructor can copy the chart onto a whiteboard, blackboard or chart paper
 Felt or dry markers, chalk



31

aCTIvITIes:

Students meet briefly in groups to discuss topics of interest and 
where/how they might begin to look for this information.

As a larger class, the instructor will lead students through the 
develop a chart (using the enclosed template) to explore the topics 
and discuss various resources that are available for doing research.  

LESSON EIGHT
researCh PreParaTIOn

nOTe

This is an introductory lesson to 
begin thinking about research 
questions and methods.  The 
following lesson is designed to 
begin the research process.

I wonder: What we think we 
know:

Where are we 
going to get our 

information?

how does this affect 
happiness?
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LESSON NINE
researCh

ObjeCTIves and GOals:

Learn how to do reliable research, learn different methods of completing research, and 
learn about a specific issue in Uganda or Africa.

TImelIne:

150 minutes

maTerIals and PreParaTIOn:

 Computers with internet access
 Library access
 If possible, speakers to interview about life in Uganda  
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aCTIvITIes:

Begin by discussing with the class types of 
research (internet, library, interviews) and 
explore their ideas about what would be 
an effective way to access information 
and what would not.  We have provided 
a handout sheet below for students to 
use in order to consider relevance and 
reliability of sources of information online 
as well as a link to the Purdue Online 
Writing Lab, which has some great 
reference material for interviewing. For 
library research, methods will depend on 
the facilities that students have access to.  
 
After going over effective research 
methods, get students into small groups 
and have them build on their selected 
research topic that is relevant to Uganda.  

LESSON NINE
researCh

Using the “Exhibition Cycle of Inquiry” 
below, go through the questions with 
students.  Encourage students to keep 
a detailed record of the sources of 
information they use as they will need to 
make a bibliography at the end.

This is also an ideal time to mention to 
students that the work they are doing will 
be gathered to make presentations, so 
they should keep in mind ways to use the 
information that they find.

addITIOnal resOurCes:

Purdue Online Writing Lab: Preparing good interview and survey 
questions: http://owl.english.purdue.edu/owl/resource/559/06/  
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To be an active global citizen, you need a foundation of knowledge 
from which to draw when you plan ways to take action.

The internet is a great potential source and starting point for such 
information. Non-governmental organizations rely on the internet to 
spread their ideas and organize action in support of change. Take 
the time to investigate but keep in mind some important questions 
when reviewing a website:

Is the website reliable?• 
Is it potentially biased?• 
Does the site state fact or opinion?• 
Is the source of the information clearly stated?• 
Is the source reliable?• 
Is the website comprehensive or does it only consider • 
specific aspects of a problem?
Has the website been updated recently? Does the topic • 
require current information?

In addition to website research, consider learning more about 
the issues through: connecting with relevant local organizations; 
exploring the websites of the various levels of government; 
connecting with your local librarian; or talking to your social studies 
teacher or any other teacher that may be knowledgeable in your 
area of interest.

For your research you should explore a few areas. Consider what is 
already being done about the issue, what the government policies 
and programs are around the issue, and what other groups exist that 
share your interest. 

5)   How will we know what 
we have learned?

Daily self checklist• 
Reflections• 
Peer assessment• 
Self assessment • 
Teacher assessment• 

6)   To what extent did we 
achieve our purpose? 

Reflect on process • 
and link back to initial 
questions

7)  How will we take action?
Exhibition celebration• 
Sharing• 
Presentation/product• 
Specific group action  • 

 

eXhIbITIOn CyCle Of InQuIry  

1) What is our purpose?
Create central idea• 
Brainstorm inquiry • 
information

2) What resources will we use?
Brainstorm resources• 
Evaluate resources• 

3) What do we want to learn?
Create concept • 
questions relating to 
central idea

4) How best will we learn? 
Do research• 
Take notes• 
Create presentation/• 
product
Practice• 
Exhibition night• 

Africa: Researching Your Issue: 
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LESSON TEN
 eXPlOrInG musIC and arT frOm uGanda

maKe yOur OWn InsTrumenT and eXPlOre uGandan rhyThms
ObjeCTIves: 

Students can create original percussion 
instruments from daily household objects 
and explore different types of sounds 
and rhythms that can be made on them. 
Students can also learn some Rwemeza 
percussion patterns characteristic of 
southwest Uganda*.  Students have the 
opportunity to appreciate another culture 
and gain a sense of accomplishment 
through mastering some new rhythms. 

nOTe

It is common to have Ugandan immigrants 
in the community who continue their 
drumming in Canada.  It may be worth 
considering bringing in a Ugandan 
drummer or a drummer from another area 
of Africa to heighten the class experience. 

Contacting a newcomer/immigrant 
centre could be a good starting point for 
this connection. 

The lesson also doesn’t have to limit you to 
just drumming! With the Synergy Project, 
Ainembabazi has brought in immigrants to 
teach Ugandan and West African dance 
as well as batik-making. Contacting 
Ainembabazi for a list of individuals who 
can come in to do a session is worthwhile!

*rwemeza - Uganda is bordered to the 
southwest by Rwanda, home of the 
Banarwanda.  Rwemeza are drums of the 
Banarwanda royalty, played to announce 
the King’s entrance to attend state duties.
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LESSON TEN
 eXPlOrInG musIC and arT frOm uGanda

TImelIne:

80 minutes:
 60 minutes for percussion   
 making
 10-20 minutes per day for   
 rhythm patterns which   
 culminate on Day 5

maTerIals and PreParaTIOn:

for drums: • cleaned 
coffee tins with plastic 
lid attached. Keep 
some with lids and some 
without for different 
sounds
for shakers:•  cleaned 
plastic bottles (with tops), 
rice, and beans or plastic 
beads for shaker sounds 
for mallets:•  unsharpened 
pencils or chopsticks 
Other materials:•  papers to 
line the outside of coffee 
cans. (Hint: Prepare lining 
of the cans with paper 
beforehand.) Markers, 
tempura paint, stickers, or 
other craft materials

aCTIvITy:

Activities:  make percussion 
instruments and learn some 
ugandan rhythms. listen to 
mp3 file for reference. 

1.   Use the materials to 
make and decorate 
homemade percussion 
instruments.   Encourage 
the students to decorate 
and personalize their 
instruments. 

2.   After the instruments are 
made, have the group 
experiment with different 
types of sounds.  Have 
them play loudly then 
softly, fast, and then 
slowly.  As they begin 
to get a feel for what 
their instruments are 
capable of, challenge 
them to play a steady 
beat all together in 
unison.  Divide the class 
into two smaller groups 
and teach them to 
alternate beats between 
the groups.  Many 
different combinations 
of volume, speed, and 
group size can be used.  
Students may also enjoy 
clapping, stomping, or 
snapping along with the 
instruments. 

3.  Extend this activity to 
learning some Ugandan 
percussion patterns. If it 
is a possibility, bring in a 
local musician to facilitate 
this component of the 
lesson.
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Percussion Patterns:

Day One: Demonstrate rhythms 
1 and 2 and ask students to 
repeat them back.  Divide the 
class in half.  Have half the class 
tap rhythm 1.  Add rhythm 2 with 
the second half of the class so 
that the two different rhythms are 
being played simultaneously. 

Day Two: Review rhythms 1 and 
2 and introduce rhythm 3.  Divide 
the class into three sections, each 
playing a different rhythm.

Continue adding a rhythm each 
day.  By the fifth day, the students 
will be able to play six different 
percussion parts at once! 

addITIOnal resOurCes:

rhythm Web: Peter Kasule, Ugandan native has a number of 
Ugandan rhythms on this site: www.rhythmweb.com/peter/index.
html

There are a number of videos on YouTube which can give your 
students an introduction to African drumming. Some examples 
include:

lamim jassey: www.youtube.com/watch?v=a1-9Q8KKquA

Kuku rhythm: www.youtube.com/watch?v=ezy6B2pX-
iQ&feature=fvw

Percussion parts can be 
divided up at the discretion 
of the teacher.  Listen to 
the recording to hear how 
the parts fit together:  The 
instrumentation on the 
recording is as follows:

Floor tom• 
Bass drum         • 
Caxixis (Brazilian • 
shakers)
Medium high hand • 
drum
Large cowbell with soft • 
mallet
Medium snare drum • 
with snares off
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LESSON ELEVEN
refleCTIOns mOnOlOGue

ObjeCTIves:

The main objective and goal is to introduce the concept of a monologue and for 
students to be given an opportunity to express themselves through language.

TImelIne:

90 minutes

maTerIals and PreParaTIOn:

 Paper
 Pen
 Pencil

aCTIvITIes:

In the back of this resource, you will find profiles of • 
children that Ainembabazi works with in Uganda. 
Allow your students to have one profile to review 
and reflect upon. Instruct the students to express 
their feeling on a piece of paper after looking at 
this profile. 
Have the students distribute and share their ideas • 
anonymously to other class memebers. 
Encourage students to read other individuals’ • 
thoughts to the class.
Have students write a monologue acting as • 
students in Uganda as well as themselves. They 
need to decide who their audiance is, what their 
issue is, and the main emotion they are trying to 
get across.
The goal of the momolougue is to show similarities • 
and differences 
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LESSON TWELVE
GlObal CITIzenshIP

ObjeCTIves:

To introduce the concept of global citizenship and recognizing individual global 
responsibilities.

TImelIne:

90 minutes

maTerIals and PreParaTIOn:

 Paper
 Pen
 Pencil
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aCTIvITIes:

Have the students discuss action 
and citizenship upon reflecting 
on their experiences through the 
lesson plans.  Pose the following 
questions for them to journal or 
discuss: 

How have they been • 
affected by what they 
learned? 
What can they do with • 
what they have learned? 
What does citizenship • 
mean?
What would the • 
characteristics of a global 
citizen be?
What will they do to • 
encourage a lifestyle of 
global citizenship?

Spend time with the students 
discussing these questions and 
then allow the students to break 
off individually to reflect in their 
journal about citizenship as well 
as the issue they have been 
researching and what they would 
envision a global citizen would 
do in relation to the issue. Have 
them start thinking about action 
and what that could look like and 
encourage them to build that into 
their future presentations.

LESSON TWELVE
GlObal CITIzenshIP

nOTes

A working definition of global 
citizenship from Wikipedia 
is provided below.  One of 
the main tenets of global 
citizenship implies action and 
engagement.

According to some accounts, 
citizenship is motivated by 
local interests (love of family, 
communal fairness, self-
interest), global interests (a 
sense of universal equality), 
and concern for fellow human 
beings, human rights, and 
human dignity. The key tenets 
of global citizenship include 
respect for any and all fellow 
global citizens, regardless 
of race, religion, or creed 
and give rise to a universal 
sympathy beyond the barriers 
of nationality.
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LESSON THIRTEEN
eXPlOrInG afrICa ThrOuGh POeTry

ObjeCTIves:

Write a haiku poem, understand syllabication, and explore descriptive words to write 
poetry.  Use a Ugandan topic.

TImelIne:

45 minutes

maTerIals and PreParaTIOn:

 Pencils
 Paper
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aCTIvITIes:

explore themes and meanings of happiness through haiku poetry

Haiku poems are generally written to describe nature, but here, 
happiness will be explored through a topic of choice. The most 
widely recognized form consists of a three-line stanza that has a 
total of 17 syllables, written in the following pattern:

Line 1: 5 syllables Clouds float slowly by .......................... Clouds float slow/ly by
Line 2: 7 syllables Fluffy, lumpy, cotton balls .................... Fluf/fy, lump/y, cot/ton balls 
Line 3: 5 syllables Silver, gray, and white ......................... Sil/ver, gray, and white

The words and phrases used in haiku do not rhyme.

Write the following examples of haiku poetry on the board 

Bursting in bright hues ........................... Burst/ing in bright hues
Splashing colours all about .................. Splash/ing col/ours all a/bout 
Autumn leaves must fall ....................... Au/tumn leaves must fall
 
Forest finery ............................................ For/est fin/er/y
Of purest green, ferns boast their ....... Of pur/est green, ferns boast 
their 
Delicate beauty .................................... Del/i/cate beau/ty

review the syllable pattern in each haiku with students 

Have students identify the subject in each poem (clouds, autumn 
leaves, ferns). Explain that in haiku poetry, the author’s purpose is to 
transform a seemingly common nature-related topic into something 
special or extraordinary using words. 

Have the students think about topics that represent Uganda to 
them. Encourage students to brainstorm a list of potential topics e.g. 
orphans.   Invite students to name words or phrases that describe 
the topic. As an optional activity, get students into small groups to 
brainstorm together. Using emotions and senses to brainstorm should 
be encouraged.  Get students to put brainstormed words and 
phrases into the 5-7-5-syllable pattern. 

Then, have students write their own acrostic using the same topic. 
Encourage them to use a dictionary or thesaurus to find synonyms or 
more interesting and precise words as necessary.

review syllabication if necessary

Explain that although Japanese poets did not originally use 
punctuation, in modern creations it may be used for emphasis or 
clarity, or to establish more meaningful connections. 

Typically, each line should begin with a capital letter.

LESSON THIRTEEN
eXPlOrInG afrICa ThrOuGh POeTry
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LESSON FOURTEEN
PresenTaTIOn

ObjeCTIves:

Students will create presentations from all of the information that they have learned on 
their research topic and will strengthen their public presentation skills through sharing 
their presentations to a larger group. 

TImelIne:

1-2 Classes
 10-20 minutes for presentation discussion
 1-2 hours for presentations

maTerIals and PreParaTIOn:

Various materials depending on how students choose to present
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aCTIvITIes:

Assist the student inquiry groups in 
transforming all of their research 
into a presentation. 

Let the students choose • 
the product they want 
to create to share their 
findings. 
Provide suggestions of • 
how the students could 
share their research 
through presentation. 
Examples could include: 
PowerPoint presentation, 
skit, musical performance, 
dance performance, 
brochure, poster, art, etc. 
If any of the groups • 
choose to present 
through music or 
dance, consider seeing 
if your music/dance 
teacher can work with 
the students prior to 
assist them with their 
presentations. 
Discuss what information • 
should be included in the 
presentations.

LESSON FOURTEEN
PresenTaTIOn

A presentation • 
preparation handout 
can be provided to 
the students to give 
them a clear idea of 
teacher expectations 
for their presentations. 
This is included below.
Have a class discussion • 
about where the 
students would like to 
present and who the 
audience will be. 
Choose a date for • 
presentations and 
arrange for invitations 
if required. 
Possible locations • 
include: school 
gymnasium, local 
community centre, 
church, etc.
Possible audience • 
include: class 
members, whole 
school, parents, or 
friends. 

finale! have the students perform their presentations. 
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PresenTaTIOn PreParaTIOn handOuT

box 1: Grade six exhibition Preparation handout

Organizing Theme: Where We Are In Place and Time

Central Idea: Happiness is a global feeling that most people enjoy

General exhibition Criteria: For our exhibition you will be researching your topic and then 
creating a presentation to show us what you know. The presentation will be shared with 
others at _____________________________________  (indicate where and how).

Some of what we will be looking for:

Your project must show an excellent understanding of the central idea• 
You must use a number of resources. minimum of one resource needs to be a • 
person and at least one resource needs to be a book
A complete bibliography of all the resources you used• 
Proof of work completed during each session that you worked together with • 
your group
Self evaluations as well as group evaluations • 
Your product must be aesthetically pleasing• 
There must be an artistic component to your project (product or presentation) • 
Presentation must be informative and interesting• 

Presentation Criteria:  You will be giving a presentation prior to sharing your product.  
The purpose of this presentation will be to provide the audience with background 
information pertaining to your inquiry.  

Your presentation must include the following (check off as you go…MAKE SURE YOU 
INCLUDE EVERYTHING):

Detailed explanation of your topic• 
Your guiding questions• 
Your research process• 
Your research findings• 
How this information has impacted your life• 
Group work reflection• 
Questions you still want to explore or new questions you have on this topic• 
Explanation of your product• 

Product Criteria:  You will be creating a product to showcase your research findings.  
You will be sharing your product with the guests at the exhibition.

Your product must include the following (once again, check off as you go…MAKE SURE 
YOU INCLUDE EVERYTHING):

Artistic component• 
Must be full of research findings• 
Must clearly communicate your topic• 
Must directly link to the central idea• 
Must be visually pleasing• 
Must be creative• 
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LESSON FIFTEEN
The eXhIbITIOn

fInale!  

Have the students share their presentations at a learning fair/exhibition.  This could be 
shared with other classes or parents.  An idea would be to include their dance, drama, 
choral or other arts within this as well. Consider seeing if your music teacher can work 
with the students prior to learning and be able to perform music that enriches the 
learning in this unit. Alternately, a separate lesson, invite a traditional dance instructor in 
to share with the youth and teach them to dance the African way!

Consider inviting parents to be part of this process and learn about what their children 
have explored over the lesson plan and grow to understand how it has impacted their 
child.  See in the attachments a sample letter you can send to parents to prepare them 
for the big finale!
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INTEGRATING ONGOING EVALUATION 
AND ASSESSMENT

One of the key components of this project is to integrate individual and group self-
assessments to reflect on their learning process and approach.  Below you will find four 
key charts or forms, which will assist with the assessment process throughout the lesson 
plan:

A. The first of these charts is a sample of assessment criteria to determine success in the 
learning process. This rubric should be provided to youth during the research/topic 
identification stage of the lesson plan.

B. Following this rubric is a daily self-assessment to provide to students.  A space is 
provided for either their teacher or a mentor to initial the assessments, which allows 
a time for reflection, discussion, and mentorship support.  This assessment list is a 
valuable tool for students and youth leaders to utilize that not only supports the 
grade six students in their reflection and evaluation, but allows youth leaders to 
build positive, caring relationships with the younger students.

C. The third chart provides a rubric for the monologues, which the youth will prepare 
during the lesson, and the key items to consider in these presentations.

D. Finally, a sample self-assessment form is also provided at the end of this section, 
which provides an opportunity for students to reflect and evaluate their exhibition at 
the very end of this project.
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a. eXhIbITIOn rubrIC and CrITerIa

meets standard of 
excellence

exceeds acceptable 
standard

meets acceptable 
standard

approaching 
acceptable standard

assessed IndIvIdually
Independent 
research

Student consistently 
is able to 
independently read 
for information, 
gather data, and 
organize data

Student usually is able 
to independently 
read for information, 
gather data, and 
organize data

Student sometimes 
is able to 
independently read 
for information, 
gather data, and 
organize data

Student needs 
to be able to 
independently read 
for information, 
gather data, and 
organize data

Group work Student consistently 
contributes to group 
efforts by assuming 
various roles and 
responsibilities

Student often 
contributes to group 
efforts by assuming 
various roles and 
responsibilities

Student sometimes 
contributes to group 
efforts by assuming 
various roles and 
responsibilities

Student needs to 
contribute to group 
efforts by assuming 
various roles and 
responsibilities

assessed as a GrOuP
Product The group  product is:

• An extremely 
meaningful 
reflection of the 
group’s inquiry and 
central idea

• Extremely 
aesthetically 
pleasing, creative, 
and informative

The group  product is:
• A very meaningful 

reflection of the 
group’s inquiry and 
central idea

• Aesthetically 
pleasing, creative, 
and informative

The group  product is:
• A reflection of the 

group’s inquiry and 
central idea

• On its way to 
being aesthetically 
pleasing, creative, 
and informative 
(more care and 
effort could have 
been put into the 
product)

The group  product 
needs to be:
• A meaningful 

reflection of the 
group’s inquiry and 
central idea

• Aesthetically 
pleasing, creative, 
and informative

Presentation The group does 
an excellent job 
of explaining their 
topic, guiding 
questions, research 
process, research 
findings, and how 
the information has 
impacted their life

The group does 
a good job of 
explaining their 
topic, guiding 
questions, research 
process, research 
findings, and how 
the information has 
impacted their life

The group somewhat 
explains their topic, 
guiding questions, 
research process, 
research findings, 
and how the 
information has 
impacted their life.  
They could have 
elaborated on some 
of the topics to a 
greater extent

The group needed to 
clearly communicate 
their topic, guiding 
questions, research 
process, research 
findings, and how 
the information has 
impacted their life

Central Idea The group 
demonstrates 
an excellent 
understanding of 
the central idea as 
evidenced by their 
group product

The group 
demonstrates a 
strong understanding 
of the central idea as 
evidenced by their 
group product

The group 
demonstrates a good 
understanding of 
the central idea as 
evidenced by their 
group product

The group needs 
to demonstrate an 
understanding of the 
central idea through 
their group product

nOTes:
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b. daIly self-assessmenT CheCKlIsT

date I worked 
well with 

my groups 
members

I displayed 
the PyP 
profile

I asked 
questions

I came 
prepared

I was 
on task

I managed 
my time well

I listened to 
my groups 
members

Initials of 
mentor

Comments:
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b. daIly self-assessmenT CheCKlIsT

Criteria level 1 level 2 level 3 level 4
Purpose The monologue rarely 

reveals the thoughts, 
feelings, and context 
of the speaker

The monologue 
occasionally reveals 
the thoughts, feelings, 
and context of the 
speaker

The monologue 
interprets the 
thoughts, feelings, 
and context of the 
speaker

The monologue 
effectively elaborates 
the thoughts, feelings, 
and context of the 
speaker

elements Point of view 
and person are 
inconsistent; an 
implied listener is 
seldom evident

Point of view and 
person are clear and 
consistent; an implied 
listener is evident

Point of view and 
person are clear, 
focused, and 
consistent; an implied 
listener is established

Point of view 
and person are 
integrated; an 
implied listener is 
evident throughout 
the monologue

Physical 
delivery

Lacks involvement; 
no movement or 
gestures

Behaviors, gestures, or 
movements do not fit 
the character

Gestures or 
movements are 
fine, but may have 
omitted obvious 
character behaviors

Natural gestures and 
movement enhance 
message, fit the 
character or role

speaking 
Techniques

Uses volume, 
tone, and pace 
inappropriately or 
ineffectively; limited 
use of nonverbal 
gestures and facial 
expressions

Uses volume, tone, 
and pace somewhat 
to suit the content 
and purpose; 
nonverbal gestures 
and facial expressions 
are occasionally 
distracting or 
inappropriate to the 
character

Uses volume, 
tone, and pace 
appropriate to the 
content and purpose; 
nonverbal gestures 
and facial expression 
suit the character

Adjusts volume, tone, 
and pace to achieve 
a special effect or for 
impact; nonverbal 
gestures and facial 
expression enhance 
characterization

Knowledge 
of script

Is not able to perform 
without script

Needs constant 
prompting to perform

Is able to perform 
with little prompting

Is able to perform 
successfully with no 
prompting

Comments:

TOTal:  _____ / 100
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d. eXhIbITIOn self-assessmenT

Now that you have completed your journey through the Exhibition, you need to complete 
a self-evaluation.  Think of all of the skills you used during the exhibition and rate how 
successful you felt using these skills.  Please put a tick mark on the arrow where you feel 
most accurately describes your level of success with the following skills.  If you feel that you 
fall somewhere in the middle, indicate that with a tick as well.

 limited                                                                               very successful
Thinking about your own learning

understanding and evaluating info 
organization

Time management

making good choices when working

being respectful to others

Cooperating with others

Resolving conflict

Communication skills (listening, 
speaking, reading, writing)

Creating strong questions

Collecting and recording data

Organizing and interpreting data

Presenting research findings

Presentation

Performance
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aPPendIX

lInKs TO The CurrICulum

PrOfIles Of uGandan ChIldren

ParenTal leTTer and COnsenT fOrms
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Language Arts Specific Learner 
expectations (sles)

Read, write, represent, and talk to • 
explore and explain connections 
between prior knowledge and 
new information in oral, print, and 
other media texts
Engage in exploratory • 
communication to share personal 
responses and develop own 
interpretations 
Select from the ideas and • 
observations of others to expand 
personal understanding
Use talk, notes, personal writing, • 
and representing — together with 
texts and the ideas of others — to 
clarify and shape understanding
Identify and use the structural • 
elements of texts — such 
as magazines, newspapers, 
newscasts, and news features — 
to access and comprehend ideas 
and information
Experience oral, print, and other • 
media texts from a variety of 
cultural traditions and genres, 
such as autobiographies, 
travelogues, comics, short films, 
myths, legends and dramatic 
performances
Explain own point of view about • 
oral, print, and other media texts
Make connections between own • 
life and characters and ideas in 
oral, print, and other media texts
Discuss common topics or themes • 
in a variety of oral, print,  and 
other media texts
Discuss the author’s, illustrator’s, • 
storyteller’s, or filmmaker’s 
intention or purpose
Observe and discuss aspects of • 
human nature revealed in oral, 
print, and other media texts, and 
relate them to those encountered 
in the community
Choose life themes encountered • 
in reading, listening, activities, 
and viewing activities, and in own 
experiences, for creating oral, 
print, and other media texts

lInKs TO The CurrICulum

Main curricular links: Language Arts and 
Social Studies (Math and Science are 
taught as separate subjects throughout 
this unit). 

Curricular objectives met through the 
resource:

language arts

Monologue• 
Poetry• 
Research process• 
Presentation• 

social studies

Research process• 

drama

Monologue• 
Poetry• 
Pitch, pace, pause, and volume• 

art

Batik (fabric art) • 

dance

Learn Ugandan dance • 
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Use note-taking or representing to assist with understanding • 
ideas and information and focusing topics for investigation
Develop and follow own plan for accessing and gathering • 
ideas and information, considering guidelines for time and 
length of investigation and presentation
Locate information to answer research questions using a • 
variety of sources such as printed  texts, bulletin boards, 
biographies, art, music, community resource people, 
CDROMs, and the Internet
Use a variety of tools such as bibliographies, thesauri, • 
electronic searches, and technology to access information
Skim, scan, and read closely to gather information• 
Evaluate the congruency between gathered information • 
and research purpose and focus using pre-established 
criteria
Organize ideas and information using a variety of strategies • 
and techniques, such as comparing and contrasting, 
and classifying and sorting according to subtopics and 
sequence
Organize and develop ideas and information into oral, • 
print, or other media texts with introductions that interest 
audiences and state the topic, sections that develop the 
topic and conclusions
Make notes on a topic, combining information from more • 
than one source; use reference sources appropriately
Use outlines, thought webs, and summaries to show the • 
relationships among ideas and information and to clarify 
meaning
Quote information from oral, print, and other media sources• 
Evaluate the appropriateness of information for a particular • 
audience and purpose
Recognize gaps in gathered information, and suggest • 
additional information needed for a particular audience 
and purpose
Communicate ideas and information in a variety of oral, • 
print, and other media texts, such as multi-paragraph 
reports, question and answer formats, and graphs
Select appropriate visuals, print, and/or other media to • 
inform and engage the audience
Establish goals for enhancing research skills• 
Use various styles and forms of presentations, depending on • 
content, audience, and purpose
Emphasize key ideas and information to enhance audience • 
understanding and enjoyment
Demonstrate control of voice, pacing, gestures and facial • 
expressions; arrange props and presentation space to 
enhance communication
Compare personal challenges and situations encountered • 
in daily life with those experienced by people or characters 
in other times, places, and cultures portrayed in oral, print 
and other media texts 
Identify ways in which oral, print, and other media texts from • 
diverse cultures and communities explore similar ideas
Demonstrate respect by choosing appropriate language • 
and tone in oral, print, and other media texts
Assume a variety of roles and share responsibilities as a • 
group member
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Identify and participate in situations and projects in which • 
group work enhances learning and results
Contribute to group knowledge of topics to identify and • 
focus information needs, sources, and purposes for research 
or investigations
Address specific problems in a group by specifying goals, • 
devising alternative solutions, and choosing the best 
alternative
Assess own contributions to group process and set personal • 
goals for working effectively with others

social studies sle’s

Demonstrate skills of decision 
making and problem solving:

Propose and apply new • 
ideas, strategies, and 
options, supported with 
facts and reasons, to 
contribute to decision 
making and problem 
solving
Consider multiple • 
perspectives when 
dealing with issues, 
decision making, and 
problem solving
Collaborate with others • 
to devise strategies for 
dealing with problems 
and issues
Select and use • 
technology to assist in 
problem solving
Use data gathered from • 
a variety of electronic 
sources to address 
identified problems
Solve problems requiring • 
the sorting, organizing, 
classifying, and extending 
of data, using such 
tools as calculators, 
spreadsheets, databases 
or hypertext technology
Use graphic organizers, • 
such as mind mapping/
webbing, flow charting 
and outlining, to present 
connections among 
ideas and information 
in a problem solving 
environment

Solve issue-related • 
problems using such 
communication tools 
as a word processor or 
e-mail to involve others 
in the process
Generate alternative • 
solutions to problems 
by using technology to 
facilitate the process

Apply the research process:

Determine reliability of • 
information, filtering for 
point of view and bias
Formulate questions to • 
be answered through 
the research process
Use graphs, tables, • 
charts, and Venn 
diagrams to interpret 
information
Draw and support • 
conclusions based on 
information gathered 
to answer a research 
question
Include references in • 
an organized manner 
as part of research
Formulate new • 
questions as research 
progresses
Design and follow • 
a plan, including a 
schedule, to be used 
during an inquiry 
process, and make 
revisions to the plan as 
necessary
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Access and retrieve appropriate information from the • 
Internet by using a specific search path or from given 
uniform resource locators (URLs)
Organize information using such tools as a database, • 
spreadsheet, or electronic webbing
Use a variety of technologies to organize and synthesize • 
researched information
Reflect on and describe the processes involved in • 
completing a project

assessmenT

summative:

Group presentations on topic• 
 
formative:

Monologue (Canada and Uganda)• 
Poetry • 
Journal entries• 
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PrOfIles frOm uGanda

nOTe: if you are entering into a formal twinning relationship with 
Ainembabazi, the organization will be happy to collect specific 
profiles of children in your partner school. Below is a sample from a 
number of children Ainembabazi works with:

Hi my name is Kasapuri Gumisisza. I am 13 years old and in P3. I am 
from Irembezi village. I live with my brother named Ronald, and I 
also have one other brother named Katwiremu. I am the youngest, 
and I was born at home. In school the subject I like the most is math; 
I like it because I practice addition by adding money. In my village 
there are many growers. The biggest need in my village is roads, 
and there is a problem with alcohol. Overall, it is a good district. 
Learning is the most important thing in my life right now, and my 
biggest personal need is school fees. I would like other people to 
know that I play football, and I am happy to be a Ugandan. The 
biggest challenge for Uganda is war and disease. (Male)

Hi my name is spechioza Kimigisha. I am 11 years old 
and in P5. I am from Kyabugimbi village. My parents 
are not alive and I live with my grandmother named 
Kyomunyanza. I have one brother and one sister. I am 
the youngest, and I was born in Nyamyerande. My 
guardian’s occupation is a peasant. In school the subject 
I like the most is math; I like it because it is easy for me. 
Science is hard for me. I want to be a teacher when I 
am older. The biggest need in my village is domestic 
animals, and there is a lack of money for school fees. 
Becoming a teacher is the most important thing in my life 
right now. My personal needs are clothing and school 
fees. I would like other people to know that I am working 
to be educated, and I am happy to be a Ugandan. The 
biggest challenge for Uganda is wars. (Male)

My name is Kakuru elias and I am 15 years old. I was born 
on October 20th, in Kinoni Rurengye. My favorite color is 
red. I live with my guardians and two brothers. I am the 
second oldest. My guardians spend their days farming. 
My school’s name is Kinoni Integrated Primary School 
where I am in P6. In school I study all the subjects and my 
favorite is science because I am very good at it. Math 

is my least favorite because I do not like the teacher. I love to play 
games and I play defence in soccer. My favorite soccer team is 
Arsenal. The team I play on needs equipment though. I would like 
to be a librarian and work in Mbarara when I am older, but I am 
worried that this will not happen. At home I fetch water and wash 
utensils; I also have a pig that I take care of. It is important to me 
to get a meal and eat with utensils. I help my family by working on 
the banana plantation during the school holidays. I enjoy helping 
my family.  In my community there are good people to live with. 
Uganda is a big country and it is good because it has many things. 
The weather seasons can be bad because we did not get enough 
rain.  (Male)
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My name is arthur Turyasiima and I am 12 years old. I live with my 
mother and three brothers. I am the third child. My favorite color 
is Red. I was born in my house and come from a village named 
Kitungulu. We have farmers in my community. My family farms and 
we have pigs and goats to take care of. We get our income from 
them.  I go to Kinoni Primary School and am in P5. I study math, 
English and social studies; my favorite is math because I am good 
at it. I would like to be a doctor when I am older and work in Kinoni. 
I also play football and am a midfielder.  My greatest concern is to 
be stolen from.  Stealing is an issue in my community. During the day, 
I go to church and at home I cook food. I enjoy cooking.  Uganda is 
a hilly country, and we have a dry season. (Male)

My name is athen Ktushabe and I am from Kinoni village. I am 13 
years old and was born on May 15th. My favorite color is Red. I live 
with my father and two brothers. I am the oldest.  At home I like to 
help my family by cooking food. We have pigs at home that we 
get money from when we sell them. I go to Kinoni Primary School 
and am in P5. I study social studies, science, English and math. My 
favorite subject is science and I am very good at English. Math is 
my least favorite. I play sports but need equipment to play. When I 
am older I would like to be a teacher in Mbarara. During the day I 
like to learn. It is important to me to wash clothes. I would like others 
to know that I like to play. In my community, digging is the biggest 
challenge. I think that Uganda is a good place but the biggest 
challenge is money.  We have a wet season and dry season in 
Uganda.  (Female)

My name is emilly nshemerirwe and I am 11 years old. I was born in 
Mbarara district on March 18th.  My favorite color is pink.  I attend 
Kinoni Integrated Primary School and am in P5. In school I study 
social studies, math, English and science. My favorite is science and 
math because they are easy for me, while English is very hard. I live 
with my aunt, two brothers and one sister. I am the second born. 
My aunt gives me food and I help my parents around the house. 
At home we have cows, goats, and pigs which we eat. When I am 
older I would like to be a nurse in South Africa. I dream to study 
and am most concerned about diseases. Everyday I try to learn. It 
is important for me to study things that I do not know. My favorite 
activities are playing and learning and I want others to know that 
I am a good player. I play football and play centre position but 
we need equipment to play. I think my community hopes for more 
money because the biggest challenge for the community is bad 
roads. Uganda is a peaceful country with a good climate. Uganda’s 
dream is enough education for all and its challenge is a lack of 
enough money.  (Female)

Hi my name is linet Kanyesigye and I am 12 years old. I was born in 
Nyakatugunda village and live with my father, mother, sisters and 
brothers. I am the youngest in my family. At home I help my family by 
cooking food. We also have goats that we use for meat. My parents 
are farmers, and most of the people in the village are farmers. I 
attend Kinoni Integrated Primary School where I am in the P5 level. I 
study four major subjects and my favorite is math. When I am older I 
would like to be a bank manager in Kampala city. My greatest fear 
is AIDS. Uganda has a great climate and I hope that people want to 
learn about Uganda. My favorite color is yellow. (Female)
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My name is Poline Katushabe and I am 13 years old. 
My favorite color is yellow. I was born in Katereza 
village and attend Kinoni Primary School where I am 
in P7. At school I study the four major subjects and my 
favorite is science because I like it the best. Math is 
hard for me. I also play a sport called netball but we 
need more equipment to play. When I grow up I want 
to be a nurse and work in the health centres. I dream 
for this to come true and will work hard to become 
a nurse. At home I live with my stepmother and I 
have three sisters and one brother. I am the oldest. 
I help my parents out around the house where we 
have goats and pigs, which we use for income. I am 
concerned about cholera in the community because 
I want the community to have good health. It does, 
however, want good roads. This is a big challenge for 
the community. I like Uganda because it has good 
physical features and fertile soils. Uganda’s dream is to 
have ports to transport goods from.  (Female)

Hello my name is Penlope nimusiima and I am 15 years old. My 
favorite color is yellow. I was born in the hospital and am from 
Ruregye. I attend Kinoni Integrated School and am in P5. My 
favorite subject in school is science and I am the captain of the 
sports team I play for. I live with my mother, two brothers, and four 
sisters. I am the youngest in the family. We are farmers and own 
goats. At home, I help by collecting firewood for them and cooking 
food. Uganda is very beautiful and one of the biggest challenges is 
elections.  (Female)

Hello my name is alex muhumuza and I am 14 years old. I was born 
in Kamugauha village on October 9th.  I attend Kinoni Integrated 
Primary School and am in P6. I study the four major subjects and 
my favorite subject is math because it is easy. I would like to work in 
Canada and be an engineer. I live with my mother, four sisters, and 
three brothers. I am the youngest. We are farmers and have goats. 
I collect firewood and help tend to the compound at home. I also 
play football and am number 10. I fear God and think that Uganda 
has many schools and a good climate but has a challenge with 
lack of money to build good schools.  Sanitation is important to me. 
My favorite color is black and I like the Manchester United Soccer 
team. (Male)

Hello my name is fortunate and I am 10 years Old. I was born on 
July 22nd in Mbarara hospital. My favorite color is red. I attend 
Kinoni Primary School and am in the P3 level.  My favorite subject 
is math because it is easy for me. I play netball at school and 
hope to become a teacher when I grow up. I would like to work 
in Mbarara. I dream that one day I will be able to drive and my 
greatest concern is death. I live with my aunt and uncle and I 
have one brother. I am the oldest in my family. My caregivers are 
peasants and a welder. I help around the house by washing the 
dishes, gathering firewood, and listening. We have cows that we 
use for milk production and dogs.  I think my community hopes for 
a road. Uganda is good because of the people. I think the biggest 
challenge for Uganda is having electricity. (Female)
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My name is ambrose nyesgia and I am 15 years 
old. My birthday is July 13th and I was born in 
Kyetindo, Ihunga. I attend Ihunga Primary School, 
P7. I study English, math, science and social studies. 
My favourite subject is math because the teacher is 
good. I don’t like social studies. I like to play music; 
I play the xylophone using sticks. When I grow up I 
want to be a doctor and live and work in Kampala. 
I really hope for this and I hope to have a friend in 
Canada one day. I am worried about robbers and 
not having enough water for my family. I live with 
my parents and three brothers and three sisters. My 
parents are farmers and I was the fifth born. I have 
many jobs on the farm, digging, grazing animals, and 
keeping poultry being a few. We have hens, cows, 
goats, and sheep on the farm. My community is rural 
and I think we hope for a water tank as well as better 
roads. I would like to drive a car one day. I hope 
one day that Uganda will be a developed country 
because right now, the biggest challenge is a low 

standard of living.  Uganda has many physical features like lakes, rivers, 
mountains, valleys, hills, and swamps. It has savanna vegetation and 
coffee and cotton are cash crops. Food crops are cassava, bananas, 
and beans. Ugandans depend on agriculture and Runyankore is my 
language.  (Male)

My name is amon bamurahure. I am 19 years old and was born on April 
4th. I live in the village of Kyetindo and go to Ihunga Primary School in 
P6. I live with my mother and father, two sisters and four brothers. I am 
the oldest child in the family and because my family are farmers, I help 
out by fetching water and tending the animals. We have cats, goats, 
and cows. School is hard work but it is very important to me, I also like 
to read. I’m a good athlete because I play football but I also play 
traditional music on a flute. My favourite color is black. (Male)

My name is Christopher Tusiime and I am 12 years old. I live with my 
mother and father, two brothers, and four sisters. My family are farmers 
so to help out, I fetch water. We have cows and hens as a source of 
income too. I go to Ihunga Primary School and I’m in P6. I study math, 
science, English and social studies. Science is easy for me but math 
is not. I want to be a builder when I get older and work in Mbarara. 
I hope to be able to continue my education and I like to write and 
draw. I am a fast writer and I am afraid of snakes. Uganda has wet and 
dry seasons but our greatest challenge is poor roads. (Male)

My name is damazo Kabandize. I am fifty five years old and I was 
born on January 1st, in Rurengye village in Kinoni. I am a P3 teacher 
at Kahunga Primary School. Math is my favourite subject in school 
because it was well taught to me. I wasn’t so fond of social studies 
because it involves a lot of reading. I live with my wife and children. 
I look after my family by giving them food, shelter, clothing, and 
education. In addition to working all day I also farm. I have cows, 
goats, and dogs that provide meat, milk, and protection. I wish I was 
rich and entertainment is very important to me. My greatest fear is 
poverty and our community hopes for development. Uganda is a 
good country with fertile soil, rainy and dry seasons. My hopes for 
Uganda are peace, unity and modernization.  (Male)
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My name is jackline ninshaba.  I was born on January 1st and I am 15 
years old. I was born in the village of Ihunga where I still live with my 
parents two sisters, and two brothers. My family are farmers and my 
duties are to study and collect firewood. We have a cow, a sheep, 
and a hen as a source of income. I go to Ihunga Primary School 
where I am in P6 and study math, English, science and social studies. I 
like English because of the teacher. I don’t like math. I do play netball 
and I am a shooter. I want to be a teacher here in Uganda when I am 
older and my favourite color is yellow. I fear AIDS. It is important for 
me to study and I hope for a good education. My community hopes 
for education although income is an issue. Uganda is a developing 
country with wet and dry seasons but poverty is a problem. (Female)

My name is mackbeth nabawesa. I am 14 years old and I was born 
on the 10th of October at home. I live in Kakindo Village and go to 
Ihunga Primary School. I am in P7 and study English, science, math, 
and social studies. I like science because of the teacher, but I don’t 
like math. I live with my parents and one brother and six sisters. I am 
the sixth born and my parents are farmers. To help out at home I 
dig and wash plates. We have cows, goats, and hens on our farm 
and we use them for meat, milk, and eggs. I like to sing and I would 
like to have a penpal in Canada. I want to be a nurse when I grow 
up. Education is very important to me, and studying is one of my 
favourite things to do. I worry about failing exams and robbers. I live 
in a rural community and we hope for good roads and good homes. 
One of our biggest challenges is the lack of good roads. Uganda is a 
developing country with a good climate but our biggest challenge is 
poverty. (Female)

Patience ainembabzi is my name and I am 14 years old. I was born 
on April 4th. I still live in the village I was born in, Kyabwihure. I live 
with my parents, who are farmers, and two brothers and two sisters. 
I am the first born and I have many jobs at home like studying, 
digging, cleaning utensils, fetching water, and sweeping the house. 
I go to Ihunga Primary School and I’m in P6. I study English, math, 
science and social studies. My favourite subject is English because 
of the teacher. I don’t like math. I like to run and I would really like 
to get a good education because I like to study. I want to be a 
teacher in Uganda when I grow up. I live in a rural area and people 
in my community hope to have good homes. One of our biggest 
challenges is a lack of good schools. Uganda is a developing country 
with a good climate but our biggest challenge is poverty.  (Female)

My name is Peace ainomugisha. I am 15 years old and I was born on 
December 12th in the village of Kyabwihure. I live with my parents, 
seven sisters and four brothers. My family are farmers and we have 
hens as a source of income. To help out around home I wash the 
plates and cook. I attend Ihunga Primary School and I am in P7. I 
study English, math, science and social studies. I like science because 
of the teacher. I play netball and I am the shooter. I would like to be 
a teacher in Uganda when I get older. Getting an education is my 
greatest hope because reading and writing is very important to me, it 
is actually my favourite activity and my favourite color is black. I fear 
AIDS. My community is rural and we hope for education even though 
income is a big challenge. Uganda is a developing country with a 
good climate but poverty is a problem. (Female)
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My name is Prossy atuhaire. I am 15 years old and my birthday is 
January 1st. I was born at the Kinoni Hospital and I live in Ketindo 
village. I live with my parents, two sisters, and three brothers. My 
family are farmers and to help out I sweep and cook food. We have 
cows, sheep, chickens, and goats for income. I attend P6 at Ihunga 
Primary School. I study English, math, science and social studies. 
Social studies is the simplest for me whereas math is not. I like to play 
netball and I am the shooter. When I get older I want to be a nurse 
in Uganda. I hope to get enough education and my parents are 
important to me. I also like red. I am a good runner but I am scared 
of snakes. In our community, the houses have iron sheet roofs, and 
the people hope for education. Unfortunately, malaria is a big 
concern for my community.  Uganda is a developing country with a 
wet and dry season and poverty is a big problem. (Female)

My name is ruth Katusiime. 
I am 15 years old and I was 
born on March 23rd at home 
in my village of Rwengwe. I live 
with my mother and father, 
five sisters, and three brothers. 
My parents are farmers and 
to help out around the house 
I do the sweeping. We also 
have cows, goats, and hens 
which we get eggs from. I 
go to Ihunga Primary School 
where I am in P7. I study math, 
English, science and social 
studies. Math is easy for me, 
but I don’t like Social Studies. 
I like to play volleyball. When 
I get older I would like to be a 
tailor and get married. Clothes 
are important to me, I like to 
dance, and I’m a fast runner. 
My community hopes to gain 
a water source and the lack of 
food is our biggest challenge. 
I like to live in Uganda and 
I hope for development for 
the country, but our biggest 
challenge is the roads.  
(Female)
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leTTer TO ParenTs

January 23, 2009

Dear Parents/Guardians of Grade Six Students,

The Primary Years Program (PYP) exhibition represents a significant event in the life of a 
PYP school and student, synthesizing the essential elements of the PYP and sharing them 
with the whole school community.  As a culminating experience, it is an opportunity 
for students to exhibit the attributes of the student profile that have been developing 
throughout their engagement with the PYP.

The PYP exhibition provides students with an opportunity to engage in an in-depth, 
collaborative inquiry where students can demonstrate independence and a 
responsibility for their own learning.  The exhibition will provide an authentic process for 
assessing student understanding and will allow us to celebrate the transition of learners 
from primary to secondary education.

This year, our organizing theme for the exhibition is “Where We Are In Place and Time”.  
The student-created central idea for this unit is that “Happiness is a global feeling that 
most people enjoy”. This central idea will be linked to our school’s involvement with 
Ainembabazi project and our sister school in Nyamyerande, Uganda.   The students 
have been placed in groups and have been developing their own lines of inquiry and 
student questions.  As part of this process, the students will select and utilize a variety 
of strategies and resources to meet the outcomes of the inquiry such as first-hand 
experiences, interviews, surveys, field visits, artifacts, working models, literature, and/or 
Internet research.

Through reflection on the components and processes involved in the exhibition, students 
will keep a journal of their planning, draft pieces of work, sketches, and photographs of 
works in progress, and research notes.  As well, the students will carry out self-assessments 
and peer assessments.  

As their summative assessment, the students will present the results of their group inquiries 
through a variety of presentation formats.  The celebration of this work will take place at 
Victoria School on the evening of February 20, 2009 at 6:15pm.   Invitations for this event 
will be sent to you in the near future.

We look forward to your support as the students engage in this inquiry process.    We 
encourage you to assist your child by helping him/her access resources, by providing 
expert subject knowledge where applicable, and by encouraging independent inquiry 
and student ownership of the process.  We also encourage you to celebrate your child’s 
achievement by attending the exhibition on February 20th, 2009.  Due to the fact that 
this celebration will be taking place after regular school hours, please sign the consent 
form on the back page (and have your child return it to his/her teacher) to indicate that 
your child has your permission to attend and participate in this event.

If you have any questions or concerns, please do not hesitate to contact us.

Sincerely,

Insert teacher name(s)    
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COnsenT fOrm

I, __________________________, give permission for my child, _____________________________
                   (Parent name)                                                 (student name)                                                       

to attend the Primary Years Program exhibition on February 20th, 2009.

_________________________________
(Parent signature)

OPTIOnal

I, ___________________________, am available to help with set-up/take-down/organization 
                   (Parent name)

of the Exhibition night.

   Yes

   No
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www.ainembabazi.org


